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Abstract

This paper investigates how an English teacher in a Japanese girls’ high school
successfully created an anxiety-free classroom environment where students felt safe
enough to interrupt the teacher. Using Conversation Analysis (CA), classroom
interaction data and a follow-up interview with the teacher were analyzed to examine
the impact of this classroom climate on student behavior and learning. One
particularly noteworthy moment involved a student initiating an interruption with the
word “wait,” which led to peer scaffolding and deeper comprehension among students.
The teacher’s intentional efforts to reduce Foreign Language Anxiety (FLA), such as
minimizing teacher authority and allowing limited use of L1 or learners’ first
language, were also observed. These strategies helped students engage more naturally
in the lesson, even responding in humorous and spontaneous ways. The findings
highlight the importance of affective support in language classrooms and provide
practical insights into how teachers can foster student-centered, communicative

learning environments in Japanese secondary education.



Introduction

As the Ministry of Education, Culture, Sports, Science, and Technology
(MEXT) has declared an “English education reform plan corresponding to
globalization” (MEXT, 2014), it is inevitably important for English teachers in Japan
to design lessons to develop students’ overall English skills. Traditionally, as Gorsuch
(1998) showed, English teachers have heavily relied on the Yakudoku method and the
Grammar-Translation Method (GTM), where students are asked to translate the
English passages into Japanese sentence by sentence. One of the characteristics of
these traditional teaching methods is their teacher-centeredness. In other words,
teachers have the authority to control the classroom, such as deciding who speaks and
when, and generally maintaining control over classroom discourse.

However, the students in the school where the author visited seemed to be
comfortable and accustomed to being instructed in Communicative Language
Teaching (CLT), where they were instructed mostly in English and asked to

communicate with peers in English.

Literature Review

Interruption is a daily behavior, yet it requires the foreknowledge to understand
how and when to do it. Otherwise, such interjections can be considered rude or
inappropriate. Gender and other social factors affect one’s ability to interrupt as well.
Freeman and McElhinny (1996) showed that men have more power to interrupt
women and steal the flow of the conversation. This is due to the implied power
inequality between men and women in society, and the interruption of men initiated
by women is less likely to occur. Likewise, Scollon et al. (2011) mentioned that men’s
dominance in conversation implies their superior expertise, whereas women fall into

the societally expected novice role. This power imbalance exists in the context of



language education. Sunderland (2000) pointed out that there is an asymmetrical
power-balance between teachers and students, especially for female students. As a
result, the gender gap can be much fossilized. These studies indicate that language
teachers in classrooms with mixed genders need to address the power imbalance
between women and men.

Despite the risk of being seen as impolite, an interruption can be an effective
tool to be engaged in a communicative situation. For example, Li et al. (2005)
demonstrated that training for interruption helped participants develop the skill to
interrupt, which led to effective communication. In a classroom setting, teachers
usually have the power to select the speaker, their direction, and the length of their
time. For example, language teachers use the initiation-response-feedback (IRF) and
explicit positive assessment (EPA) patterns to control the classroom. According to
Hele (2011), many teachers fall into these patterns and act as the central figure in the
classroom, although they believe that a more student-centered and communicative
environment is better for language acquisition. In other words, many classroom
languages follow these limiting patterns, whereas conversation in real-life is more
dynamic. Thus, these studies imply that it would be possible for language teachers to
provide students with a more natural communication setting if they can break the
patterns of the classroom, and interruption could be one of the ways to do so.

In order for the acquisition to occur, students must be in an anxiety-free
environment, and one of the most important roles of the teacher is to remove students’
anxiety. Horwitz et al. (1986) populated the notion of Foreign Language Anxiety
(FLA) and pointed out that students under high levels of anxiety experience both
mental and physical difficulties, which makes it difficult for them to function
normally. A recent study by Zeng and Cheng (2018) also indicated the negative impact

of FLA in the classroom. One of the most influential figures in Applied Linguistics,



Krashen (1982), also regarded FLA as a serious obstruction for language acquisition.
According to his affective filter theory, a high level of anxiety blocks comprehensible
input from reaching learners’ brains (Krashen, 1982). However, there are scholars
who claim that anxiety makes thinking more dynamic, and anxiety can even facilitate
learning (Lightbown and Spada, 2013). It is possible that a student can gain
confidence after successfully overcoming the final presentation, which she or he was
anxious about. In this case, FLA plays a necessary part in the process in which the
student gains confidence.

Although moderate FLA can be beneficial, removing a too high of a degree of
FLA is still a must part of communicative language instruction. Scholars have
investigated ways in which language teachers can reduce students’ FLA. For example,
Fujii (2016) suggested “cooperation with others; building confidence; assistance from
the teacher; and less-stressful teaching method(s)” (p. 15). Her suggestion seems to
agree with what researchers have found to be effective in acquiring languages.
Nagahashi (2007) reported the decrease of students’ anxiety levels by incorporating
cooperative activities, such as pair and group work. In addition to the cooperative
approach to reduce FLA, Machumud and Abdulah (2018) suggested the incorporation
of technology to combat this issue. In their experiment, students who used a mobile
phone and app to learn English decreased FLA, while their performance improved.

As shown in studies, there is an inevitable relationship between language
acquisition and FLA. Therefore, it is important for language teachers to reduce

students’ FLA and maintain an anxiety-free classroom environment.

Methodology
The data was collected on-site by recording a 50-minute English class, which

was later transcribed by the author. The class consisted of 25 female students majoring



in English. According to their teacher, most students were at the CEFR B1 level, with
some exceeding that level.

The primary methodology used in this study was Conversation Analysis (CA),
supplemented by a follow-up interview. To protect the identities of the participants,
the teacher’s name has been replaced with a pseudonym, and the name of the school
remains undisclosed. Informed consent was obtained from all participants, and

permission to conduct the study was granted by the head of the school.

Student-initiated interruption of the teacher
Interruption can be a face-threatening act (FTA) for a person interrupted. Thus,
those who initiate interruption are asked to minimize the risk of threatening the face,
or perceived respect, of those interrupted by reading the timing when and how they
can interrupt in the usual daily setting. For those who wish to facilitate students’
learning, however, an interruption can be the most welcoming behavior by students.
It shows that students are in an anxiety-free environment and displays their

willingness to understand the situation.

249 | S15 -ah wait wait wait
250 | T ah wait?
251 | S15 wait
252 | T ah ok
253 S11 chotto mishite::
28:30 254 | S16 kokonani?
255 S11 nee eito no yatsusa atteta?

Excerpt 1: Student-initiated interruption

Line 249 in Excerpt 1 illustrates a student-initiated interruption of the teacher.
Students were asked to check the answers to the comprehension questions in the

textbook in pairs. In the previous line, the teacher attempted to close the activity.



Then, S15 interrupted and stopped the teacher. As the following lines show, the
teacher accepted the request and gave the class extra time to work on the activity
before moving on to the comprehension check. What makes it more significant is
found in the following lines that start at line 253. Although the intention of S15 was
to gain extra time for herself, the excerpt shows that other students who had not been
involved in the negotiation for time-gaining benefited from the gained time. In their
L1, they check the answer for question number 8. Although S11 initiated the exchange
and plan for asking for help, she played an expert role as S16 asked for help in line
254, where she said kokonani, translated as “what is this?” Then, S11 changed her
mind, accepted her role as an expert, and began to help S16 in line 256, where she
pointed out that the answer is not “at,” but "before." The exchange between S11 and
S16 shows their expert-novice relationship respectively at this moment, and this does
not occur without S15°s interruption. Moreover, they were successful in deepening
their comprehension. According to the Vygotskian theory, it is the social interaction
that enables learners to successfully acquire languages (Vygotsky, 1978). Although
the exchange was in Japanese, it shows how these two students benefited from the
interaction and how the exchange helped them prepare for the upcoming
comprehension check conducted in English in the expert-novice relationship. In other
words, the Japanese exchange between two students would function as self-initiated
scaffolding so that they would be able to increase their level of comprehension before

the teacher starts the comprehension check.

Reducing students’ FLA and encouraging students’ utterance in the classroom
The previous section showed how students benefit from the anxiety-free
classroom. The students in the classroom felt so safe that they were able to interrupt

the teacher, who is normally considered to be the authority in Japanese classrooms.



For those who teach K-12 students English in Japan, however, the question would be
how to create such an environment. Therefore, the following section will look at how

Mr. Sato facilitated his class to reduce students’ anxiety and encourage students to

speak.

509 | T $0k$ ah I think out of so five unusual sports the this is the only one
510 Ok? So camel just came not you fight ok?
511 Ss laughing

45:00 512 | T But, <<it’s>> so:: dangerous ok? So the camel ok? Maybe
513 sometimes don’t want to fight
514 [laughing]
515 But but people ok? BUT people we are but (2.0 ) maybe use a
516 whip
517 ok? To fight GO GO uuuhuhuhu so the camel ahhhhahh
518 | Ss laughing
519 (T ok? So they they they are they were so confused ok? So

45:30 520 they run (2.0) they run into you (2.0) ok? your family so dangerous
521 | Ss laughing
522 ok? so dangerous ok? You could could die
523 | T ok? Caber toss? Oh brave (2.0) five. ok so Kagura why?
524 | S38 ah just (unintelligible)
525 | T $hahahahaha ok$ yes yes you know it’s a traditional cloth
526 and it’s a turtle chek? I think? it’s a turtle check

Excerpt 2: T-S interaction during critical thinking activity

Excerpt 2 shows the interaction between the teacher and students. In this
lesson, they learned about unusual sports around the world, and particularly they were
sharing ideas about camel wrestling. As mentioned in line 509, there were five
unusual sports introduced in the lesson. Here, students were asked to choose one sport
that they liked to try and vote for. Although this activity seemed to be simple, it
involved the development of students’ critical thinking because they would have to
evaluate each sport. For evaluation, students were required to comprehend the
sentences about each sport deeply. Then, he mentioned that camel wrestling was the

only sport that people do not have to physically participate in, although it is still



dangerous. Remarkably, students laughed four times in only 17 lines. Especially in
line 517, the teacher’s informal utterances mimicked crying camels hit by the whip.
In lines 523 to 525, the teacher broke the typical IRF sequence. Line 523 and line 524
followed I (initiation) and R(respond) patterns. However, he did not put F (Feedback)
in line 525, although it was expected in the typical teacher-student interaction. Instead,
his initial response was to laugh. Normally, in line 525, positive and explicit feedback
such as “good” or “well done” would have filled in the slot, which he did not. As Hale
(2011) showed, the removal of the slot for feedback in teacher-student interaction is
an effective way to encourage students to speak. By not giving feedback, teachers can

keep inviting any student to the conversation. In fact, the later exchanges show more

dynamism.
46:00 527 | Ss [laughing]
528 | T it’s turtle check? MAYBE MAYBE maybe it’s traditional
529 it’s tradition he doesn't wear=
530 | S38 [ Siuna iuna$j
531 T =under pants
532 | S38 $Eeeh iuna iunayou e?$
532 T Ok?
533 | S39 $MAJIDE? Hahahaha$
534 | T It’s a traditional style
535 S40 See soundano?$
536 oh I don't’ think it’s it’s the reason why Kagura (.) try this
46:30 537 | Ss laughing
538 | S38 $n0o no no no$
539 | T so ok? you you are brave you are brave? to throw the
540 heavy (unintelligible) ok? Ok? Um. the last one

Excerpts 3: Excerpt 2: T-S interaction during critical thinking activity (2)

Excerpt 3 is the following lines of Excerpt 2. In this excerpt, the teacher’s role
is not as a controller of the conversation. Rather, his role is more like one of the
participants in the natural conversation about sports. Starting from line 528, the

teacher presented his assumption that the participants of the caber toss do not wear



underwear. S38 in line 530 was the first one to notice it, so she jokingly tried to
interrupt the teacher so that he would not finish the sentence. Again, this line implied
that the student felt so safe that she was able to attempt to interrupt the teacher.
Furthermore, luna, translated as don’t say it, is usually not used for those in higher
positions in Japan. Thus, the “Juna” shows that she does not consider the teacher as
someone in authority. This implies that students understand that the class is student-
centered. S39 in 533 was the next one to realize what the teacher would say, so she
started laughing. Both S38 and S39 used projectability and deducted what the teacher
said. When all students understood that the participants did not wear underwear, the
teacher teased S38 in line 536. This shows the friendly relationship between the
teacher and the students, also the teacher and the students in the class.

In Excerpt 3, it was also important to point out that students were receiving
the meaning-focused input by the teacher’s dialogue. Although the students’
utterances were in Japanese, their active response showed that they comprehended the
teachers’ speech. Otherwise, they would not laugh because their amusement from the
context shows that students understood the teacher’s English dialogue.

It seems that the permission to respond to the teacher in Japanese played a
significant role in this classroom. It reduced the students’ anxiety and facilitated
students’ engagement. For the students in the classroom, Japanese is their L1, and it
was natural for them to respond to something interesting or surprising in their L1. If
the teacher had restricted their use of L1 even to respond, they most likely would
have kept silent. Therefore, it seemed reasonable that students should be allowed to
respond in their L1 while receiving meaning-focused input in their L2.

Moreover, both Excerpt 2 and 3 showed the teacher as a clown who facilitated
students’ learning. Mr. Sato did not hesitate when laughed at by students, and he used

opportunities to encourage laughter in his class. He also laughed with his students.



He seemed to enjoy hearing students’ reactions and naturally respond in turn.
Therefore, the interactions between him and his students seem to be natural. It would
be hard to think that students are under high anxiety in such an enjoyable learning

environment.

Follow-up interview
In order to understand Mr. Sato’s teaching philosophy and techniques, I
conducted a follow-up interview with him on Zoom roughly two months after the
class observation and data collection. Before the interview, I prepared five questions

as follows:

(1) What do you value when you teach?

(2) You did not seem to give much positive feedback to students’ utterances
in class. Was it intentional?

(3)Do you try anything to reduce students” FLA?

(4)Do you try anything to encourage students to speak?

(5)In your opinion, what role do teachers have to play in the classroom?

Regarding the first question, Mr. Sato recalled that he was not as good at English
as a student when he was their age. Therefore, he empathizes with the student’s
position. Likewise, he said he designed classes to be enjoyable for students. However,
he understood that English classes should be not only fun, but also educational.
Therefore, he designed questions to be more complex than a simple yes/no, being

rather critical, so that it takes months or even years to figure out the answers. He also
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paid attention to the role of the teacher’s lecture. He said he carefully chose lexical
and grammatical items in his teacher’s lecture, although he does not slow down. By
doing so, he hopes that students can receive meaning-focused comprehensible input.

As for the second question, he said he was not aware of the EPA and IRF sequences.
However, he said that he does not give much feedback on purpose, only giving
positive feedback when he truly meant it. Otherwise, students would misunderstand
that any input is good input. He also took his workplace into account. He admitted
that the fact that all his students are female impacts his decision to give or not give
feedback, because he thinks that a female student who is nominated and receives
positive feedback could be embarrassed, or students might misconstrue the treatment
as being impartial.

For the third question, he told me that he put a few months of work into creating
such an English-speaking atmosphere. For the first couple of months in high school,
he said that students were nervous, and it would be intimidating for students if the
teacher had asked them to speak suddenly. Therefore, he made it feel natural for the
teacher to speak English in the classroom. He also incorporated an activity where
students and the teacher sang a popular English pop song together. Then, he gradually
asked students to speak English in small groups. By doing so, he aimed to remove
students’ affective filter. He said that otherwise, students would be too anxious to
learn. He seemed to wait for students to be ready to speak of their own volition.

Regarding the fourth question, he believed that good teacher-initiated questions
could elicit students’ replies. He explained that he continually reflects on whether his
questions are engaging enough to prompt student responses. He also said that he used
various means of elicitation, such as using non-verbal cues, as well as “stop and
pause”. In particular, he described that the stop and pause played a significant role in

eliciting student responses. For example, he starts a sentence, then at the midpoint,
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stops and takes a pause. Meanwhile, he uses non-verbal cues to show that his turn is
over. Then, students realize that they must complete the rest of the sentence.

Lastly, he said that he had many things to say about the fifth question. However,
what he emphasized the most was scaffolding. He believed that the teacher could
provide hints to students so that students could reach a higher level of comprehension
than they would by themselves. He also said that he would like to teach the essence
of English, not just English as a tool for material benefit. He told me that he hoped
to have students feel that languages were interesting and encourage them to be curious.
In his opinion, English teachers nowadays focus too much on non-linguistic aspects,
such as thinking skills, in English classes. However, he believes that it is important
for high school teachers to maximize their language ability during students’ high
school years so that they can develop other skills when they are ready in the future.

After the interview questions, we continued talking about many aspects of
teaching English, such as assessment, classroom management, and English education
in general. He emphasized the importance of teachers’ continuous learning, although
he believes many teachers are too busy to take the time to study. Despite his words,
he is enrolled in DELTA (Diploma in Teaching English to Speakers of Other
Languages) offered by Cambridge University (Cambridge Assessment English, n.d).

His anxiety-free and well-designed class was the result of his continuous effort.

Discussion
Although students in the class did not speak English spontaneously except in
pair/group works, students could receive input by the teacher's lecture, which was
mostly in English. This was meaning-focused input, which is a critical part of fluency
development. Moreover, Noughabi (2017) showed that the EFL learners in the

experimental group which received meaning-focused instruction enjoyed a higher
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performance on vocabulary production. In short, meaning-focused input also plays a
significant role in developing students’ language ability. In the excerpts, most of the
students’ dialogue was in Japanese, and critique would be directed towards the
shortage of students’ speech in English. However, students at this stage would be too
anxious if their L1 was prohibited in the classroom. Moreover, the excerpts show that
students processed English when engaged in pair/group works and listening to teacher
lectures in English. Thus, it can be interpreted that students were in the process of
speaking at the time of data collection until they received enough input to start
speaking spontaneously.

Although students sometimes need comfortable pressure and encouragement
to speak even at a beginning or low-intermediate level, it would be more important
for students to be relaxed in the language class. The excerpts and interview with Mr.
Sato indicated that the language teacher needs to be patient, encouraging, and relaxing

for students.

Conclusion

The excerpts and interview showed how anxiety-free Mr. Sato’s students were
and how he came to create such an environment. It was a result of his continuous
endeavor and students with the willingness to learn. In order to reduce students’
anxiety and enable students to receive input, Mr. Sato allowed students to respond in
Japanese while he spoke English most of the time. Whether English teachers should
take a monolingual or bilingual approach has been a controversial topic in Japan.
Although I do not intend to present the thought on this issue, the data showed that
students in this particular setting benefited from Mr. Sato’s bilingual approach. It
would be important to note that students in this class were in English courses, which

implies that their English ability was higher than typical students. This also indicates
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that even high school students at a relatively high level appreciate the inclusion of L1
in their L2 classroom.

Lastly, I would like to point out the limitations of this study. The data
collection was conducted only once, and the number of students analyzed was limited.
However, in the context of Japanese secondary education, conducting long-term
intensive classroom observations by an external researcher often faces practical and
organizational challenges. Therefore, this study aims to serve as a bridge for future
research by providing a detailed qualitative analysis of a specific case. While the
findings are limited in scope, they offer a meaningful starting point for discussing
how teachers can mitigate FLA through interactional practices. As Mr. Sato is willing
to invite me to his class in the future, I hope to address these limitations in future

research projects.
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Abstract

The purposes of this study are (1) to investigate what kinds of feedback comments students
gave mutually during mock lessons and what kinds of self-reflection comments students wrote,
and (2) to see whether feedback comments affect students’ self-reflection. The participants in
this study are 70 students from the Department of School Education at a private university in
Tokyo. Each student teacher demonstrates their teaching performance in a mock class (English
Teaching Methodology at Elementary Schools). They performed for 15 minutes. Using a peer
feedback sheet, students mutually evaluated performances across 6 viewpoints of lesson design,
9 viewpoints of teaching skills, and a holistic evaluation. Peer feedback sheets were given to
each student teacher. After the student teachers’ performance, their teacher provided feedback.
Student teachers completed the reflection sheet regarding the feedback they gave. Students’
reflection comments were analyzed by KH Coder. The results showed that students provided
comments on teaching practice rather than on lesson design. They provided comments through
the perspective of elementary school students, so some of their comments, such as the loudness
of their voices, eyesight, and difficulty with explanations, were severe. Subsequently, students

were influenced by the teacher’s and peer feedback when writing their self-reflection comments.
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1. 1ZIC®HIT
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Micro Teaching Self-Reflection Sheet

Your ID Name Date

Textbook

Target

expression

Topic

Today’s goal

Reflection

What did you
learn from

feedback?

What is your

next goal?

Questions
and

comments

Comments
from Mrs.

Baba

9 : Micro Teaching Self-reflection Sheet
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REEEREICBTS5VY FHEEEZICESCY -T2 JEA:
ESLABHEZRAVEERLS
The Round System Method in a University EFL Reading Course: A Classroom

Practice Using an ESL Textbook

FENTF U EEKREF)

F—U—F: V=71 748, REEFRE. 7 v Nl EE, BSL HERF

Abstract
This study examines the implementation of the Round System Method in a beginner-level
English course for second-year EFL university students using an ESL textbook. ESL materials
can be challenging for many EFL learners due to unfamiliar vocabulary and limited background
knowledge, often resulting in insufficient comprehension in conventional lesson formats. To
address this issue, the study investigated whether the Round System Method—employing
multiple approaches to a single text and integrating all four language skills to enhance
communicative competence—can function effectively in a university EFL classroom. The
instructional sequence began with vocabulary instruction, followed by listening and reading
activities. Students then practiced oral reading and reproduced the content in their own words,
concluding with group discussions to develop expressive skills. The results indicated that this
stepwise, multi-faceted support facilitated deeper comprehension and increased students’
confidence and motivation to participate. In addition to improved reading skills, students
reported improvement in speaking ability. These findings suggest that the Round System Method
is applicable to university EFL instruction and serves as a structured pedagogical framework

that enables lower-proficiency learners to engage meaningfully with challenging ESL materials.
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I think it is unnecessary to study at a university, but necessary to graduate from the university to make my dreams come true. My goalis to
speak Russian very fluently. But studying myself at home is more effective for speaking Russian then studying at the university. Moreover,
tuition fees are very high. However, I want to get a diploma to get a job, so I must go to college and pay high tuition fees.
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Bk 1. B

I am honored to be with you today at your commencement. This is the closest I've ever
gotten to a college graduation. I dropped out of Reed College after the first 6 months, but
then stayed around as a drop-in for another 18 months or so before I really quit. So why did
I drop out? It started before I was born. My biological mother was a young graduate student,
and she decided to put me up for adoption. She felt very strongly that I should be adopted
by college graduates, so everything was all set for me to be adopted at birth by a lawyer
and his wife, except that they decided they really wanted a girl at the last minute. Instead,
my parents got a call asking, "We have an unexpected baby boy; do you want him?" They
said: "Of course." My biological mother found out later that my mother had never graduated
from college and that my father had never graduated from high school. She refused to sign
the final adoption papers. She only relented a few months later when my parents promised
that I would someday go to college.

Seventeen years later, I did go to college, but I naively chose a college that was almost
as expensive as Stanford, and all of my working-class parents' savings were being spent on
my college tuition. After six months, I couldn't see the value in it, so I decided to drop out
and trust that it would all work out OK. It was pretty scary at the time, but looking back, it
was one of the best decisions I ever made. The minute I dropped out I could stop taking
uninteresting classes and begin dropping in on the ones that looked far more interesting.

Much of what I stumbled into turned out to be priceless. For example, since I didn't
have to take the normal classes, I decided to take a calligraphy class one semester. I learned
about what makes great typography great. It was beautiful, historical, artistic and subtle in
a way that science can't capture, and I found it fascinating.

Ten years later, when we were designing the first Macintosh computer, it all came back
to me and we designed it into the Mac. It was the first computer with beautiful typography.
If T had never dropped in on that single course, the Mac would have never had multiple
typefaces or proportionally spaced fonts, since Windows copied the Mac, it's likely that no
personal computer would have them.

You can't connect the dots looking forward. You can only connect them looking
backwards, so you have to trust that the dots will somehow connect in your future. You
have to trust in something - our gut, destiny, whatever. Follow your instincts, even when
they lead you off the well-worn pathways, and that will make all the difference.

gr2 BREIRAL (—HOLZHBR)

1st paragraph

E=] English Japanese J=E
commencement FEZE,

drop out ZEHDH, EETH
drop-in (EROSETEEWES) BETD

biological mother EHDEE

graduate student KERE

put me up for the adoption BEFICHT

at birth T En-EIC

at the last minute Eficih->T, WEkWhEEWsSEC
instead Ao
relente (Y PEEH) o
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1. Macintosh computer @ 4=
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Ql. A7 4 =7 EREBFITHEINTZDOTT D,

Q2. AT 4 —T IR ERFELEFED O TT D,

Q3. AT 4 =T IHRFIBFR, Mz L TWELED,

Q4. Macintosh computer [T ED X HIZ L THEENE LIZd,
Q5. AT 4 —T WAV —F TIEATNoTzZ LTI D,

< RO HEHER % R D - R >

Q6. AT 4 —T7 DELZLDOFBD, BFHRMOBRIZ Z 72 o 7o &k &30 TT D,

Q7. AT 4 =T RKRFEHEO-LE, EOLIICE->TWELEN,

Q8. AT 4 — T MFEATFEMIT LT, EOLIREDTT
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Wic & B E T,

<EAANOFTREZM O BE (FERxE) >

Do you think it is unnecessary to study at a university or to graduate from the university to
make your dreams come true?  Why? Give three reasons to support your idea.
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Tlam ( ¥HTHZ )/ tobe with you today / at your (  ZEFER ). /-

(2)This is the ( f# L iy ) /I've ever gotten / to a college (23 ). /<

@1 ( #¥L7 (28 ) /of Reed College / after the first 6 months, //but then
stayed around /asa ( H#i#%E ) /for another 18 months or so / before I really
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GMy ( ‘EAO A (238) )/ was a young graduate student, /and she (% 72) / to put
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(6)She felt very strongly / that I shouldbe ( FEfIC & 413 )/ by college ( FHE L 7= N ),
/so everything was all ({3 CE T2 %) /forme tobe ( FTFIZE 45 )at ( 3EE ) /by
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| am honored / to be with you today / at your commencement. //

sHREEADFEERICHETETERTT.

Az NA A AFEDERICEDETVWRETT.

This is the closest / I've ever gotten / to a college graduation. //

JFFY-FARFZE, B0 ETHFELEL:,

| dropped out / of Reed College / after the first 6 months, //
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/ before | really quit. //

but then stayed around / as a drop-in / for ancther 18 months or so
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So why did | drop out? //
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It started / before | was born. //

r7.
r4.
M.

Ebbnk

ERATHBETE D

EELTHRWn] 13, ot dEM TR 2, BT 0]

L R TE R

UTOHRNG, BXHEMBICE LT EERI b DERATIEI Y, (BEEEIZEA)
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A Case Study on Vocabulary Learning Effectiveness for Beginner-Level

Japanese University Students: Using Jigsaw Reading-and-Retelling

fl A As T (U BT REE)
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p=itl
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Abstract

Cooperative learning is an educational discipline that fosters learners’ positive
interdependence to realize individual and shared group goals. It is not only for classroom
education but also for many educational opportunities, such as job training. In a cooperative
learning situation, learners work together to ensure that every learner achieves their learning
goal. In this study, the writer conducted six classes with 26 beginner-level Japanese University
students, including a jigsaw-reading task, which is one application of a cooperative teaching and
learning method. The students read a story (Story 0) by means of cooperative learning, and then,
they carried out the jigsaw-reading task and told the complete story (Story 1, Story 2) to their
partner (retelling). The writer conducted three vocabulary tests: before the class (Pre-test), just
after the jigsaw reading-and retelling (Post-test), and one week later (Delayed-test). The tests
consisted of the vocabulary used in the stories. The comparison of the scores of these three tests
revealed that the students scored higher in the cooperative class with jigsaw reading-and

retelling than in one without.
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THESEWVWI) WL EZBEOBILRERICERLT 52 ENHFETH L, HD L EITHE. H
HEXEIHFLVIFETIEI E< VR, RFICBITLZ2BEOHAILTRTOHEA
DB FEE O 2 LD Z LITEEETH A DN, Dl L HHEEFEARBEHFEE OB X
HTHED D ERDIAREIZONTIE, Kb, TOHTHEEZBRVWIENEETH D,

BB FEEICLDFEIRBMONDIZoN, BBFEOFREZ 0T TIHEA S,
HADOHBHILE THREBUICIYD ANSN TS, OV, TERBARZT] Lo
TehZEEOMNICED 7 FARBORREZHEBELTL2EZXHIT, 2a3a=r—Tar%
BT 54 EFES¥E (Communicative Language Learning: CLT) O HEIZHE&H L., £ D
FEMRPIFEE D,

2 R 0 72 W 18 2 & AL S/ 5 72912, Johnson, Johnson, & Holubec (2002) (X 5> ?D
AR ERZRRE L, T70bb() BBHEAEKF (AEMHAERLR) (Positive
Interdependence) . (2) 7 /v — 7 ® HEE & il A O FHAL O W g & (Individual and Group
Accountability) . (3) X X D IEF 2 M B2t (b i ) — FEAR A B /EH ) . (Face-to-
Face Promotive Interaction). (4) /NEM T xt NI HHERE I & OFI#E  (Interpersonal and
Small Group Skills) ., (5) {EFEICBEAT AV IR (F v —T7O#EFH ) (Group
Processing) TH D, Z D) BRI, THMMEEKT) & v —T0HELEADE

fEOHMe S ] OBEZEM X, Anderson (2019) 72 PHEEOMEEHE I KFES N, FHBEE AT
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D ETHRICHE T NS R TH D,

J

T EOBRRICESNWT, TRETICHEZS OARIE - FHEPHEEINL TV D,
ZTD—oOThbHY 7Y —iE (Jigsaw) [ ZHIRD SO HERZ N LY T EGENDIEH
D—=DThbd, VI/V—EEEFA VT A—varXry vy 7 EHOTEEZEOHEMN L
BEZEWRZED FEEKEM LSE2 2 2R bW E T 5% % 1L T (Aronson, etal., 1978) .
ZOFEMIIBETE, VUV —EEFEALLERICE AR RICOVTIE, HkoF
BIsEmE STV D (R, 20160 BRI, 2011 72 &),

MR OME
5 B ANER: |

AHFFE D F5 512 1%, CLT (Communicative Language Teaching) (2 S< ¥ TH - T,
MRSV ORFZEOFIZIIRECaIa=r—varezd bl LilRFEbRMmXICL
WHIARZTONDEVIBRENRD D, THLLbEFBLEBEICaIa=r—a Y —
NELTHBENTE 2 EBAZT HARLEBREBE L LTLELX2FAEITD R0,
FHETOaIamr—va VICEHLREWZOME LWL CREEERT D2 LI
WEZR T, ZV—T U =R EBMTERVEDICRETOFEE NN +5
ZHEONBRWEISEZ W, o2 MM AKE] & [EADOEML ZHMICEREKT S
ZENTENE, BEHFEEOFEDENMHETEDLOTERNNEE X,

ZIT, VY —=F sz 2Fa L LT, TBBHIMEEKSF) & MEAOEME] IZXT 2
PEOE#HREGED DO THSO Y TV 737 OMFENZT DA B3 o
WEAE L5 2, FRICXTOMFOY T Y 7K BT % AEEh & EH: 0O 2
2L EFAAYPEBCTELIMELE 2, TOREEERTHI LITLVFEHEL

REREDEBICOBRNDINEPEHHTELOTERVNALEE R, ThaiiEx T,

AN

NODBERNFENL L DLNYIRPTLKBFENDIFEETHLI Y 7Y —EZTY A, Y
TV T EN—FDWANERZZ AT (BR) ZlAEDETRELIT I,
REHMLRERHE

FAAMFIL 2024 9 H22H 10 HiIZ2 T CeolMBTHY . w1 BT D6 EHOBPED
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HTiToTle, MEFTEFEARANN T, V7YY= V=T 4 7&VTVI7E2TY A
NTERFETE SBEITITW, B 1EPOH 4 BIXFAENES LT O OO MMM, %6
BIXREBRDOFEET A N E{Tole, REOWNOFEMIZILRT 5,

AR DFIL, KEEZHELE LRV AARNKRTAE 2~4 £ 26 4T, WIRIE 2 HF4£ 19
HO3EESHAEAE2ATHD, EEENTOOWTEAWRBRO T —Z B0, &
EHELTRKENO T L —ARA L R T AMIBWT2HE4D 1 AT CEFR Bl LY
V. ZTNUAMTEEN Al~A2 L XL Th oo, YLz T 2024 4 4 A0 6 @7
DFFIZESKEELZRERAL TV, BOFAEZTZORBICESSEERRBICITE
NTHEY, MFELLIZFSLVIERIOIBEF>TWEEZ2bND, L, F
R LT EE LW HBERBICOWTHRMICHA L7 2 L3k,
ABECHERALEEE (V7Y — - V—=F 4 7&VT VT

IV — V=TT TEMFEME (%2 —F - 70 —=7)] LIRS
THEMEED, HEMFEER] OFMICOVWTEgERT D, SEOBRETITINT %2 13
FAEY | TEEMZEER & 6 # (4 N—#l) 1Eo7c, X7 REMFEM D X N —55 1T 13,
FARENGERMFLHRICHLO TIERS, HEMB 7 7 ZADERITH> TkDDH Z
EMBEETHDL, VIV V=T 4T &IVT IV I OFIEEZR 1IZRT, KB
Nz RE < 2B (<Step 1>, <Step2>) IZ7 I THRT, AXN—2DHE L FEED 16
& (X7 8H, HMFEEM4 AN —HTAM) OBERRL TS,

E P <Step 1> (K1) IZOWTEATLH, T I1L— AN Story 1. & 5 — A7 Story 2 &
PR <, Story | Z BT DFAETEITNEE 4 NTHOD 7 v—7 (EMFEMH) &
£%, FERIC, Story 2 2 5ifiR T DAL T NEE > T 4 ANT OO T V-T2 1ED, &
HHFEFTIE, 4 ADI B 1 AFET EH) OBREETL%EERD D, T
HFEHA T LIZ, BATEHLOEE T LA M= =225 T, 4 AT L THEZHE

HIE< . AEIOPFETIZ, T TH—RIERER X A7 OFEEZHEN LT,
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<Step 1> [EZPIRER ]
(THRN—F - F—7)

BYUFTLYELEALBEL I IL—T I HE
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<Step 2> [FPIREM |
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LYDRTIZEY, YT T B~ B4 (54)
<RDALTrD ELW> :
BORTrOBHmAIETES Story 2%

M1 7YY= V—=—F47&VTVVTDFIR

B |B

wPhe = Pe
>

wPhe >Pe

wiPe =Pe

wPe
w Ppe

= QO e
[
B

N— R A~NFEZF AT L1F 5~6 DA — N2 TREBEBTEINTZ—DODOWE
. BENNNEFEZ AN T AT L THRAECEL, FATENAZELWEFRICE~NHFEZX DY
—T A TIEBRTH D, EHICIDMETIT. ZOHEITK PIREGETEE D ERDY

AL & SEMEAEOW FICEELZMIT L2 B8 TE (BA, 2014), FAEMNTER LT
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Abh—=U—ZzEINTHLLEE, ZMORZERAA~Y— N7+ OFHAHHY FFRERE %
HNTAM—=V—ZHRLEIET D200, ZOHEFTENEZ SHRG HFF
TZ %,

NEBMEN o HFREMEA BT, HENX 55 06K EHT, 545 OFAEITM
DHEMFLEMADO L ZAHILT- T, ERBEXXLHAFHMOL » MR EOFREED, B
ODHEMFEMICFEOR DL, L Uad) 1T, B A =V =% Y3 5 HHFEM
EHER L TRV T R0,

ZOXOICLT, EMFEHOT TCHEELENBHOBEYE T LA M=V — 2B L
5. HETOAKIZHW, 7T ALK T <Step 2> (M 1) OBEMEICHTy, KFEIXTDR
TRV, BOOBMATEA M=V —Z2MFCHIT D, XTITR-®RIZ, X7 OMF
PSS DR LML TIEWIT Ry, T722bb, FAIE, BAL2rMLRWVWA F—V —%
N7 DOHFIZHAT L2 LI T EMERHICHWOIMICNEZBMBL TR0 L,
NRTDOHFICA =V —Z@HATE RN LIZR D,

156 F okt

ARAFFETIL, WEETELI N 3 DOENWEE (Story 0 : 109 55, Story 1 : 119 35, Story
2:14938) #EH L7z, BEH L7 A b — VU — X9 X T Intermediate Stories for Reproduction
1 (1500-headword level) (Hill,1965, Oxford University Press) 2»5H5/HL7=, 7L v = -
XA R L —FK« L3 T 29 T (WebFX Readability Test (2 & %) 5 LW
FEETELPNLTVWDLEN, NFIIRARBEDL Z EZ2EK LS O T, KFELEDOMBILFA O
VB2 EFERD,

MEEIX, FAEVPHEMLLT VW ) ITEITHARFRIITEHEDRWEEL AL, KRYI Tl
LMFED TN — RIEANREZZATINELTHY . ROGEIIHLNRERNSH DD TR
fRLLTNWEBRITNO T D,

AE Ik
KD ABEEZNT T, V7Y — V=T 4 T7&VT VT DOIETHLERFHEH T

BB FER L, FAEEEPFEGELHEMR LI 2R L, LELE4IHET
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7Y = V=T 4 7 &IV TV U TIEATDRV, FEMIE TREEKOJRL] OHET
“BkT 5,

BSWEIC, ETFAER. VUV EEANTIIRXT TH I LTUERBFEZZAZITLD
V—7 47581 LT Story 0 #tde, 2 NEbFEONRFEZHMEL ThH, FAEITHTHA
EFHARZHB TENLTHERFTENT,

Wi 7 —=EeHN ) =T 0 7 VTV 7 ERAAEDREIESR (LT TU7

— e V=T 47 &IVTVT)) BEMLUE, AL Story 0 ZFt ATERFE R UAAT
TIEEBL, X7 D> H— AN Story 1l 2, &9 — AN Story2 ZHE L7z, BARWICIRT
MOMAHZZ T CTNELZHEM L%, MO A M=V —Z2FH L THEBETEHENT,

AW T 3 EOFERT A M2 E/m L, TRIBOT XA (FZ2 1) FZHE3HE, 2
HH (FAR2) BESHEHOY 7Y — - V=T 7& VTV 7IEHOERL, 3 FHA
(72K 3) FH6BITITo7, KFETIE, ZO3HDOT A MO/ RELBK LT, §F
FT A NOFMITHRET D0, HEOMNGER (LL 1, 2) OEB/~DORRITINZ,
BRZST LV 5 OFFEAOBEG~OHR Lo Lz, B, EORLEET X &

) EERFARICENIEA RPoT, ZhE, FAPBRMICEEOKEEZ L LS &

L Th, BEFEBEICLL - EDOHEEEGHIRNAELONE D NEWRET DO TH

ST T o va3 sy OFFS A ENEM B E Z Wi (BEAKYE 5%, WARE),
T=EENIERTHoTlD, THERERGEL LT Va s DA TF
I BN FHAI o T FHE L g L7,

BET AL

1 FIOFERET A I 350X = —IibILEEANPLZEALEN 4 DT OBV
At 2 CHRLEZ, £AF—U—0D 4 O0FBEOHEONRIT, 3 208 L~ 1 71
2D LWEEAT, =2 T AN LU 5 OFEAICIZERZ S0 7=, METRIRK T,
FEEOBMOAREOBKRZ 4 R0 D 1| DBRATEZ S, 3EOT A o HEEILF
C HEENEF & RNIEfF ORI A2 mRIEE L, A2 E, BN (34H)

SN
fREZKRT L HELEEOEZR LIS RBRICHER LEEET X Foflz X 21277,
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£1 HETRAMNEMLEEN
no = story = FBL AN R *
1 | head for 0 ~A[@h D L~JL 1
2 lake 0 i L ~JL 1
3 | drown 0 BN B L NI 2
4 | dumped 0 T L ~RJL 5
5 | late 1 E U L ~JL 1
6 | turnto 1 ~zm< L~ 1
7 | gather 1 ) L ~JL 2
8 | impressed 1 BRE)L T L _J)L 5 HY
9 poor 2 ZLWw L R 1
10 | spent 2 (o) L~ 1
11| clever 2 ZF W L XL 2
12| get used to 2 Bns L R 5 HY
i : weblio 34N B
HETZH
B £%

ROBFEOBRE LTHED AL O%, BERKa, bD I bAhL—DRUILE L,
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No HEE ERxa BRI FRE
1 [dumped R Tz BT
2 |head for Bl ERY Zh oA
3 |lake Wt B
4 |drown CEER %) 51EH#< BNb
5 |gather B E0b
6 |impressed BE L7 5B L 7=
7 |late SEFTOD E
8 |turnto--- Tt ---DF M%<
9 |clever = M7
10 |getused to ---ing |---ICHBN D - % AT D
11 |poor BLoORW aLu
12 |spent (& -BHEREE) oz |EoT

X2 EHALZEET X FOH



FLICFEHR L 2GESE L LT weblio REEFRIE N BT A MC K2 DT, L1
ISHETE FEREA 1~500 55, L UL 2 28 501~1000 35, L /L 5 7% 2001 35~2500 3 TH
Do, 1O THER) M TH) LHD2b01F, I—RIERBEX X A7 OH— KIZAAR
BCERLR# LIEEMNTH D,

BEEROKN
REEKRORNZE 2ITRT,
x2 REEEOWHN

b
s

H—FRWE_REZZRA7 VTV T DT —-

=2 T A K1 . .
e 7 U g v s B R A
3498

H— R R_REExHZ AT (XT) LEK
%5 s 12 (@oEg) | O T (=) = mA

QU Y= V=T 4 7& VT VT LK

T A K3

#
(o)
&

W FEEHICEBWTEERAOO LD, FEHENZOFEEIEERIZB W T 23 5 D h
FERICHML TWDEZ ETHDE, T, 6 BICOE2BREORYD 4T T Y
— e V=T 47 VT VT A= FRIRBFEZHAT JROERNZ GBI ERE L, F4E

EENFE BB L b e®B L, Z2FTRYIY - V=T T&VT

Vo7 b T, BOMETHDOTCEB LIz, I/ —  V—F 4 T7&VT Y
7D E WCHENIZOEE TiEZ23H L FACERN TN EZHEM L2 2R LT,

FBSHORETIT, ERL7EBY, ZAF Story 0 IO TIERT THHLTH—F
WREEZH A7 CotrfRdx, TNEEH LI, Story 1 & Story 21ZV 7 Y — - U —F ¢
YI&VT YT THATER LI, Story 0 I H Y TatA TERZER L2 T 248,
Story 1 & Story 2 IZOWTIEXTOHFOY TV 772 L CIEENEERTHZ LN T
TRV, BV ZANIT Story 0 ITOWWTIE, BB A M=V —ZHBELIZNE I, ~

T OMENZT DM MICEEOREL 5 270\, —J, Story 1 & Story 2 122\ T
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X, BOBA =V —% B L CELL{MPCEZONDINE I 1Y, 2T OMFENZ
T ORI EREDOREL G202 LR, 2O L E2FAETBITHEANCEHME L T
WHZ TR b,

RBHEEZ, VY= V=T 4 T&IV TV T OEBERET DRTIC, IROFIH
WCOWTHEEIEBEZRT, £T.FACTASPHEET 22X M=V —OFHABTE RN L
AT O BRSO FEAR 1 IRDZNB LRV Z Lo TaREM LI, &kic, [H
MZESRT TARGELMNE S Z & iFTkD 20, EMAFEMICW D BIZEFAEN X B
— V=2 EEETHHTELIEIIICLTEBRWVWE, XTOHFENPRBFETCENT L Z
ERHYEELS D) EWVWONEFOREELYH 272, FANFEEPIZHZEL T T RDY
THZLENTENTHBENTHLIN, MIRFEEOZLITENEZ T DI+ 7R kKGE
EHEBNERERVWTEOAARBTORLYV RV ITEITIFOARWNALTHDL, £/, XA b—
V= CICHEMFEMICBE LR, FERABDDO ) — MIAETZR 720, 1— RIZ
ENPNTEXEEZZOEEEESGITHEIRETLI L, XTOHFOLZAIZRE-TY
TV T EATOBREIHEREOMEHGELETH2OT, ML ATITXTOHFIZY T U &~
FTELEOCLTENPRLSTHERLRNWI LB HEANIFAITIER T,

IHRDOEBIXEBRARTICIT VD, WEPIXBEANFEOEHZL T2 L0V E
I, JFAIE LTHEAECHFENT T, T XTCOERESIE2FRAZLNH EMICED =, ZEIX
MEfm] EXTICRD A IV ORI, V— ViR (I— FOEGEEZ / — M
FBLT5, A= 7 ORRERE TAREBRZRA AL, L) T EEIZT S
D, LA TWVWAREEICFEENT AR EOHMBEEIIE T, FAEPEBLWH NI L TES
RESSVITE DT,

REMRR

3[EOT A NOVE R EERERAEEZRIICRT, 1HOT A FOWMSIX 12 2 TH 5D,
F 3, IStory 1 #ifg# 1 &iX. Storyl Z3t A CTXT OMFILEZ (VT V7). B
I% Story 2 Z X7 MO BWTENELE LizFEE2 T, [Story2 #tfif | 32 DWHTH

%, [Story 1 ifg1 & IStory2 @tfif# | IZZTNEN 134 ThoT,
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FPFREEHAICBWWTT AN 11£3.58 8, 7 ABF21X6.85 5., 7 A K 31%523 48

Thole, 7TAM2IZBWVWTHRVBHER LA (+3275) PALN, 7AR3 TIET A

k2 X0 1.62 HIEL e o728,

R CTx, A1 ETAR2, 7ARM1 T A 3,

T AN EHEL T 1.65 /R

DERT, ENLHMIANITHAEEN LN,

m <L T EDFEREDEAE N

T A2 LET AN 3DEYN

K3 BETAIOKR

Story 1 &g  Story0 Storyl Story?2 Total

M (SD) M (SD) M (SD) M (SD)
TAK1 1.38  (0.84) 0.77  (0.89) 1.46  (1.08) 3.62  (1.82)
TAbN2 2.77 (0.89) 2.15 (1.17) 2.23 (1.12) 7.15 (2.48)
TAK3 1.62  (0.84) 1.92  (1.14) 2.23  (1.05) 5.77 (2.12)
Story 2 5cf###&  Story0 Storyl Story?2 Total

M (SD) M (SD) M (SD) M (SD)
TAKML1 1.15 (0.95) 1.15 (0.95) 1.23 (0.97) 3.54 (1.45)
FAb 2 2.00 (0.88) .77 (0.97) 277 (1.12) 6.54  (2.34)
TAK3 1.00 (0.88) 1.69 (0.82) 2.00 (0.78) 4.69 (2.01)
ESCN Story0 Storyl Story?2 Total

M (SD) M (SD) M (SD) M (SD)
TAKML1 1.27  (0.90) 0.96 (0.94) 1.35  (1.04) 3.58 (1.64)
TAbN2 2.38 (0.96) 1.96  (1.09) 2.50 (1.15) 6.85 (2.43)
TAK3 1.31 (0.91) 1.81 (1.00) 2.12 (0.93) 5.23 (2.14)

WIZA =V —ZLDFEHRETANINLDORBOEE D L Story 0 IZfEH S

AN OWVWTOEEIZ, 7 A FMDEIIZ &2 1.27 5—2.38 55

(+1.11 /) —1.31 5 (+

0.04 50) EHERE L7=, — . Story 1 (£ 0.96 —1.96 5% (+1.0 5%) —1.81 £ (+0.85 50,

Story 2 1% 1.35 /8i—2.50 s8 (+1.1558) —2.12 8 (+0.77 /%) EHEBLEZ, EORXAF—V

—IZOWTHREBEBITIT 72T A2 058P HRbE <.
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EV@hol, LrL, 7Y —- U =T 4 7& VTV T EITDORN -7 Story 0 1Z
EONTZFEAICONWTIE, TA M2 THAKDO AR, 7AR3IET AN E
DFEIL+0.04 1 (1.27-1.31) LIFIERETH-TZ, ZHIZXIL, V7Y — UV —F 1
T7&VT VT HMHEALTHE LT Story 1 TIiX 0.85 4% (0.96—1.81), Story 2 TIiX 0.77
AO(1.3522.12) B ko, ThHDOZENLTARN3, TRbb 1HAMEBEOT A ND
R RO ONZ DU TIE, Story 1 1% Story 0 X ¥ 0.81 s < | Story 2 i Story 0 £ ¥ 0.73

HEWERERY, O — WV —=F 4 &V T T EFEH LR EO N 1

S

% OEEDEN o T,

WIT, RT3 KLY, Story | if## & Story2 mifit s O V¥ SO & g4 5, X
3. K3 2B LT TLTZbDTH D, 7B THAT Story T & DB DOAER (X
1- HRD ] IBWT Story l ZFHATEADT AR 28T 2 M1 EDOET, UET ARG

TR EORRMR & BN R D,

A ESstoryZ E DFEH S AT StoryZ EDOFHENER
8.00 7.15 400 354
7.00 6.54 350
6.00 577 3.00
5.00 4.69 250 2.15
2.00 3.62 354 2.00
3.00 1.50 1.15
2.00 1.00
1.00 0.50 .
0.00 0.00
1EIETFA b EBETFAE sEIBFA R A E-1EH sEE-1EE
msonyl FFARA  mstor2EFAEA Syl EFAKA S EFFAEA

3 MAKLA M=V —BloREEl

£ Story 1 @A TZN (Story 1 3ifE#) & Story 2 @t A 72N (Story 2 BifR#) O,
TANT LDV RHES E T D, Story 1 FEffE LT A hDOBEIZ &1Z 3.62 H—7.15 &

—5.77 REHERE L, Story 2 FEfiE# 1% 3.54 5i—6.54 5i—4.69 s L HERE L7z, Story 1 Hitfif

il

FCTIEH, TAR2EFTARLEVL 35485, TAN3IETARL LD G 2,15 58
Mo Tz, Story2 wifRFE DOFE L, T AR 2EFT AR ED B 3.0055<,. 7 A3 X

TARML XV S LIS HEMNoTc, EHLDT7NV—T7% FARKRDO VL GHERE & REKIZ

69



TAR2OREPEbES, TARNITH —EDBEOEEN LN,

BV RO ITONTIE, Story 1| #iffZ O5EIE. 7AF21E7AM1 k0%
354 i<, TAR3IETARML LD G 215 fHEmoTz, Story 2 SfEE OBAIE. T
AR2@FT7TAMTI XY H3.0058E< . TAN3IEFETANL LD S 115 JEmD - 72, Story
1R EDT A1 ET AR 2O FDOERKTT A M1 ET AFIDOFEROER,
Story 2 it fEFH DT AN 1 ET AR 2 DY EDOERKR T AL ET AR 3OEEED
EZRITITRTHRAMICEE T o712,

TAMI LT ARN3ZELT, FHALKOEEROMOOM S T, Story 1 FefifH O
HBREEE L TEdrole, MZN—TOVEROBEERAENRKRESEDRNI LD,
TN —TNTORELDEDEITIRELZNWEFTZDH, XTI NV—T5 T 5T 58, #
ESM~OFEBMESCHKFETMRIIDBWMO RN L I IO, fERE LT Story 1 Hifif
FIN—TDOFEFESIDFFN Story 2 FfEE I NV—T X0 bEEEIINE P o TR RENH
%, Story | HtfE 7NV —T OHBEVEERETFEH 12> Tt L {ET VX, 07
W EDOHOREN o7 E WO HERIIFRETH 20, T2V TIES HIZHEN L
BWThHDH,

WIZ, B2 4L DFEDOEKEOLETE, TAMORIZEICE LD (F4), EFLE
RBORK/MNZPPLLT, RPN EDboTenEINETEELDTND,

INERDED T Y= V=T 4 7 & VTV T EITDIRI>72 Story 0 IZ2WT
X, 7A K2 TT AN L XD BEAED ER - T-FZETRIED 65.4%TH T2, 7T A K
3TTAMLEDEWAEEZR > TZFAET 269%EEEITTFNR->TND, £, 30.8%D
FENRTARITTAM L EVEVWEEZR 72, bbb EIARIATEEL TR
STFEEIZOVWTT ANl CHEELEFBALRBINEDREMRZ -T2 b0D, EFEDOEEIC
EELT, TANITEHEMTE R EEZEZOND, —FH, VIV — V=T 1V
7& VTV T EFTo 7 Story 1 TIE 61.5%DFENT AR 2 THRENERY &HI1CT
A F3TIEH692%T A1 I bEmWAEEE -7, Story 2 IZfEDNTZFEMITONT

. TAR2 THEER EDNS>TEZ2AT13.1%THY, TAR3ITTAML XV EWEE
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S T2FHEIL 69.2% TH - 72,

F4 FBETAPDRAP—=V—=TLDOEBHRDOEA

Story 0 =l EE(E T B Hi

N (%) N ¢ (%) A (%) A (%)
(FAF2)-(FZ2F1) 17 (65.4%) 7 (26.9%) 2 (7.7%) 26 (100.0%)
(FRF3)-(FRHF1) 7 (26.9%) 11 (42.3%) 8 (30.8%) 26 (100.0%)
Story 1 =l EE(E T % Hi

N (%) N ¢ (%) A (%) A (%)
(FAF2)-(FZ2F1) 16 (61.5%) 8 (30.8%) 2 (7.7%) 26 (100.0%)
(FRF3)-(FRHF 1) 18 (69.2%) 5  (19.2%) 3 (11.5%) 26 (100.0%)
Story 2 =l EE(E T % Hi

N (%) N ¢ (%) A (%) A (%)
(FAF2)-(FZAHF1) 19 (73.1%) 7 (26.9%) 0 (0.0%) 26 (100.0%)
(FRF3)-(FRHF 1) 18 (69.2%) 6 (23.1%) 2 (7.7%) 26 (100.0%)
Story 1 + Story 2 =l EE(E T % Hi

AN (%) N (%) A (%) A (%)
(FAF2)-(FZ2F1) 21 (80.8%) 5  (19.2%) 0 (0.0%) 26 (100.0%)
(FRF3)-(FRHF1) 22 (84.6%) 2 (7.7%) 2 (7.7%) 26 (100.0%)

Story 1 & Story 2 28 b®¥25E, TAF2 TTARM 1 L0 LEEDNEm» - TZFAEN
80.8%. 7 AKR3ITTANL LU RERENSTFEEN846% THoT, T A3 T
TARML LY EEN TN =5E1L, Story 1 T 11.5%, Story2 T 7.7%. Story 1 & Story
2 AR bEDE 7.7%TH -7z, Story 0 (30.8%) &bl T 5 & WD TN - FEDE
FIEEW, ZhooZ tndb, ARIORETCEY S Y — - V=T 4 7&IVTV VT %
o2 ZFEIE, LR WEEEIVLEVEREOEENRALNL, Y7 Y —IEOHHE
MIXFFEINHRERL 2o T,

WIZ, HATEA =V —=DENZE > T, RBOEMITENRH T2 L D h % R
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T 5%, Story | Fifi## & Story 2 BifiR# 23, ZiLZ 4 Story 0, Story 1, Story 2 THEH S
TRBEANZOWTIEM LD R 0EREZFR 5 LUK 412787,
£S5 BMLERAPMV—TZLOEHRDER
Storyl FfE#E (n=13) Story 0 Story 1 Story 2 Total
(TZAF2)-(TZXF1) 1.38 1.38 0.77 3.54
(FRK3)-(FR K1) 0.23 1.15 0.77 2.15
Story?2 ZfE# (n=13) Story 0 Story 1 Story 2 Total
(TZAF2)-(TZXF1) 0.85 0.62 1.54 3.00
(FRK3)-(FR K1) -0.15 0.54 0.77 1.15
StorylZ AT ADFEYEOER Story2E AT ADFHADER
4.00 400
3.50 350 3.00
3.00 3.00
2.50 izg
: 1.54
i:z 10 1.15
- : 0.77
1.00 0.77 0.77 ;gg 062 0.54 I
0.50 0.23 I []:[)[j l_ .. .
0.00 -0.50 0.15
Story0 Storyl Story2 Story0 Storyl Story2 =
m2@E-10E w3@BE-1mEE 20 1@mME w3EB-1EA
M4 HRLEAP—V—TLOEHRDOER
EFT. TALN 2088 ET A ML ORBEREBET D (FS5, K 4), Story 1 #efif# O
A, Story 0 [T 7=§E4) & Story 1 IO TZFEAIZ OV TITILIT 138 Am<< e b,
Story 2 IZfE DN TFEAITIX 0.77 SEm< o7z, Z OFEA Tl Story 0 & Story 1 DFEH

iz

DOWNWT OIS E

FIFIEEE CTH - 7=,
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W% &, Story 0 [ZfEONTFEATIL 023 L ERSRno7=2 Lizxt L, Story |

DN 7ZFEATIE 11S @ o7c, DE D Story 1 & D% E. 7 A M3 THRbE
WIEFZ R LTDOX Story 1 IZHEH SN2 THY . RICEWIESR Z 7~ L7 DX Story
2ICfE A S N=5EA) (077 45) TH Y, Story 0 THDOITZFEM D EE DK I 7=,
UboZ &t Storyl @fEEICHONWTIE, 7Y — V=T 4 7&IVT VT %H
WERBEEEITHWARVWE X VEWRER o, £, BOBRHATI T 7L
TRBEOHFN, MELPOMOWTENLAEEEL Y EEENEmMN oI,

Story 2 5L DB A BRI, A b=V —TLOFEHEOERELBT D, £, T
AR2DHEEET AN ORBELET S, RbMURNBKRE D o7ZDIE Story 2 I
NT-FEAO S (£1.54 5) T, WICKEDN>T-OM Story 0 IZfEb-3ER O sk (+
085 /) TH Y b HEEDOMON/NEN>T=DIL Story 1 IZEDNTZFEM TH - 7= (0.62
F)e WIZ, TAR3ET AN ZLEET S & Story 0 1272 5EA) O S EIE 0.15 5%
THRoTLES TV, —FH, Story 2 IZFEDLNFERITONTIET A ML LV 0.77 &
L RODAEWEENA O, Story l IZEDLNTZFEAIZONTHET AR XD E 054
S o T2, Story 1 FifRE &R, Story2 R E OBAE LY IV — - V=T 4 VT &
VF VU ISk DR EEOMEDHR SN D LI, BOPHATI TV 7 LGk
EOHFB, HENPOEWTEN LEEEREL YV EER &S 2T,

U EDOENS, SEOFHAE TIX, Story 1 Fif##E . Story2 HifgEOm Y/ Y — -
U—F 47 & VTV T EROWEREHEO TN, BREENE NS, £, BON
ATV T YT LA M= — b EBREOGF N, HEIPOBHWTHBETENL
A=Y =IO NTHmEELVOEET A NORBDBES EEDRWERE o T,

72 Story 2 FifR#F 1L Story 0 THONTZFEMIZOWVWTT A N3O FEHENT A1 &
DL TR oEHALELT, EBRDEBY bbb EIARATESTZIENBILND N,
SHICHELWHERNKLETH D,

VHERELTHABORWAM LB S I RN ZFEMIZONT, 2644

B OIEMEEF 7=, Story 1 THERZ DI 725 (“impressed”)D EfFRIX, 7 A M 1205
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T AR 3 T 11.5%61.5%—41.6% & HBE Liz, &KIZ, Story 2 THERZ DIF7=iE4A)(“get
used to”)D IEfERDOHERLIL 19.2%—80.8%—462% Ch 7=, —FH., BEREZSTF 2o 7=-
10 3& O EfEFEOHER L 20.0%—30.4%—27.0% Th > 7=, SHEIOFHAETIE, ERZ20 7
AIOF B, DT otz 10 HOFEMALY EMERESEEFELEH O EVIERIGS
iz, BBAIICHERZ ST HZ LT, FADEHRBICEIST ol b WOHBNE X LN
LW, EIREZDT RN 10EAICOVWTHLREETILNENRD D,

o)

ASRIOFHETIE., BEFHOBKICESWEREOF T, VISV V=T 4T &
V7V e T EaRAnizgEEH e Bnny —F 0 v 758 24T R, REER, &
¥ 1VHEBBOERT A MOERELB LI, V7Y — V=T 4 7&VTIV T %H
WEZEETIE, ARV ER L) LRED 1 BEA%OEHEOMONE L, FBEDESE
DHEBRRBO LN, £, BABRHATI TV Y7 LEA M= — b iEHET
X, XTOHEFEPOEHWTENHLEZA M=V —iZfibh/iEE Lo b, BE1AMNEZD
EAENENE NI FERPE LN,

SENIRAERNREDO N bV, EBEET A MOMBERE LD R2VO T, 4% OB
BELTIbILT— 2% WL, #ARMNIE~OET V7 HiTo T, HRELZED LY
ERDDLH, SbIZ, SRIOWRETIIT Y — - V—T 4 7LV TV T EHAGEDE
B BFENEREESEICEZDODEEBERIELED, ELONRFOERNE T TEELE
GEILOVWTHMENLETH D,

ABFRITFERFLHICELZENZN, BEHFEE &V AFRRTERELSZT 2 B
LT bOTIERY, BBFEMEORETCHDL, EOTNIEFENMAECH AL, &
BOZEORLHMBER TE D00, Bl EHEEERERIT -0,

E
AESCIL, JACET #2375 6 BIFZE Ke (202542 A 1 H) 2B T 2% E [#Ik%
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