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Context-Based Grammar Teaching
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Abstract

This paper proposes a context-based approach to teaching the meaning of various
grammatical forms, from words to phrases to sentences, found in reading comprehension texts
for university students. Its essential feature is that teachers have their students search the context
before and after the grammatical item in question and help them find its meaning by themselves.
The context-based approach recommended here is based on the reasonable assumption that
developing students’ ability to find the intended meaning of various forms by inference is an
important aim of language teaching. Some suggestions are given to teach grammatical items
such as (i) deverbal compounds like star-studded, (ii) nominal coreference guaranteed by the
definite article the, (iii) that-clauses in subject position, (iv) inversion as observed in At the
wheel was O’Connor, and (v) transference of prominent sentence stress from its unmarked
position. It is to be recommended that teachers try practicing the context-based grammar

teaching advocated here in their own daily teaching of form-meaning associations in class.
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RFEDHFEHY =T 4 V7 ORETLIENEZFIZOT SEDITIELE S THIET X v,
WAWAIRGERD D125 5 M, Bl E FH 0 I L TEHEARHE DR K2 IR
SHLEVWOIDHELED 1 DTHD, BTERVENRLHINH TS 25 @m0 FIic, £
7o, o OHIZOLXNROPIZZ L OEKR (CHEMNEK L BEHRIER) %55 FH#
MORHDL, FECZOFHNY ZHIE, FEBIRZNLOLORAXOEKE Lo T 5
ZERTEE, HEAPMOCRREFREL CHHALLZY . AN OFHE LY 3 504
B3, bHAAMTNNME—DOIGEREEL VI DI TRV L, £72. 4Tk
DTHENI DT THERVA, EHE, REOT TIRL G 2 F H L 72 0B 808 525
TELE 0 > TH L TR &LV, AfaTlE, REERHRORETIXREL FM L

ERE A BT 21T E L XN oW TEEKHIZ 2 TELET D,

1. AIRAFRL RAEALAFH
FEEIZIX R A, AAEAF E WIS T D NEHBEN H D, TEAFNEET O
N1 OHIIEREET an)B2&, 2 2Ll EbhiFEHFICRS, L, KERZL
. FICAFRNANARINRRLGH O TH A LN ERBINLIBDOERR LY,
BAOLNRNWEHBINDHDLOZHELIED T2V LZRMLTBLZLETH S,
E—Z—t (1990) 1. TAVHDICEFLEHARAORAPLEWTZFHROFITH
STERD(D)DFEFEIL, FiAHFICT, KA, R, B 1 PHEAT, TOFE LT L E
JECEREDPDO LX) RAIRE 52 TCLEY, BEETA—_XFa2—2 L THEHRNEE L
SWWD 72 b 1 ate chicken. & T XX TH o &R TW D (pp.10-11),
(1) Last night, I ate a chicken in the backyard.
RDQ2)D XL D book & shelf 1L, & DHIIZA E LR a(n) 23D W T W2 WD TAR A B 4 Gl
ELTHEDLNTWD ZERDLNDLD, ZOXXEALRANNBE 212X D,
(2) Johnny is very choosey about his food. He will eat book, but he won’t touch shelf.
Gleason (1965) 1L, QX AMOHROFETITRL, ETOREZLE TS or T Y OR

BOSENMNL LW ERTWD (pp.136-137),

il



A hair WHEZEREZFET LTI, BEZ2 1 K1 ARA L8RP L2V T, salt,
sugar, sand, rice, wheat 7¢ & L FIARIZ, RAJHELFE LTHES, LrL., 1 XD EBE % E
THERHIETEATE L THE S, IRDQB)-(4) DX T hair 2 AfH 47 & LT, %7~
) TIX A HE AT & AR A H AR O S5O ETHE->TWD,

(3) Fourthly, the sense of touch: crabs use hairs on their claws to detect vibrations and can

understand if a tasty morsel of food is nearby. —Cleary et al. (2009, p.36)

(4) As Rusty is pulling a nail from the fence, the handle of the hammer he is using breaks.
He gets another tool from his toolbox and starts to work again when he notices the
hammer head is reddened and a blonde hair is sticking to it. He is shocked. —Pierson
and Pakuta (1994, p.101)

(5) Should you notice a new gray hair in the mirror, think of the cancer patient in chemo

who wishes she had hair to examine. —A memo from God (2002, April 1)
RD(6) 1% rabbit % rabbit meat Z KT 2 R A H£AF & LTl o TWD,
(6) MABEL. (Heard above the background.) Were you the fricassee or the Cambridge steak?
MISS MEACHAM. What? Oh, it doesn't matter. Both are uneatable.
MABEL. What about the cold chicken, then?
MISS MEACHAM. Cold chicken? But we haven’t had it hot yet.
MABEL. If I were you I’d have the fricassee. It’s all right. It’s rabbit.
MISS MEACHAM. The fricassee then.
—Rattigan (1985: 58)
7 % A MIZ chicken, rabbit, hair 72 & AR L AAIHO EL 5O L THHE M bh
DAFNH TS AT, SO ERoNVICLT, £, @EH, E—%—tr (1990) %

Gleason (1965) OBIHFIH L CRIRE LG & R H AT OEWNEFE TS L L,

2.X#£Y D X isY] ¥

ED@)D VB Y @ F W) DFTIZ Were you the fricassee or the cambridge steak? & VN 5 &



ERD D, RTNOMEABEMHAERICYBOEXZMRT L0 T7 )V vy TL
Tehe TEb T 70 v P AT —=FTLEN) ENRNLIGHEHTHDL, ZDXLT yous
the fricassee, you#the cambridge steak TH 5 Z LITAPTH 5, HiEIZIT NEIT v+
FZ) LWV RIE (DT X)) TRVWEEDNL LR L0, FEICIEH S, Quirk
et al. (1985, p.248) L. KD (7)-(9) D L D Fli5h DAL & T 4T V% cosmetics, 103, church,
chapel (213, cosmetics as opposed to toys, jewellery, etc. in the department store, the occupant
of room number 103, as opposed to 104 etc., a member of the Church of England or a
nonconformist O K 9 R DA T & ORFLLOBEWRBZTENTND LRI TWND,

(7) Are you cosmetics? (=Are you selling cosmetics?)

(8) Are you 103? [103 52 D J&E#]

(9) Are you church or chapel? [H[EEHH D ZE D, e b IEEHLE D]

T XA NI 1 am fricassee. D KX D RFINRHEHTELEL, TN EHE - TEFEFEIZHOD VT XL H

LI EERWIEDL L L,

3. B HRESTE

BEfFDfE%Z 2 DU B R THFEE 5K 52 L% # A (compounding), CTE7-iE%x HA
iE (compound) EE9 L, BMEFEOHMEE (MM L CTHNDL Z LN TE 53E) ([CHERE (U
R RERE) o0 TH LWiEx < 22 &L 2 k4 (derivation) &5 9,

Sunkist (> F A b)) BKEORFE - Va2 —A XA =D —OFEIETH D EH->TWDFAE
X2\ A3, Sunkist & W 9 FE A, kissed by the sun 70 5 T& 728 458 O JE & & sun-kissed
HRT 245 THD Lo TWVDHEAEIFL RV, HEHEIZ, @F. AROEFER EE
W (head) TH DN, Bhad 2 EEEIZ/2 D sun-kissed D K 9 R BEAFEIZE GEH KE A

(deverbal compound) & 5 b5,

DT XA PO PFIIFEEGFEN T2 S UM TS 5, ROA0)-(12)E R TH K9,

(10) Sky watchers from around the world are drawn to Hawaii by its star-studded sky.

—~Cleary, et al. (2009, p.54)



(11) Snow-capped in winter — Mauna Kea means “white mountain” in the Hawaiian
language—the barren mountain top is home to the astronomers and researchers who
live and work at the Maura Kea Observatories. —Cleary, et al. (2009, p.29)

(12) As it is far from light-polluted urban areas, the summit of Mauna Kea is an ideal place
for astronomical observation. —Cleary, et al. (2009, p.55)

(10)? star-studded (3 studded with stars 2>, (11)D snow-covered (% covered with/by
snow 75, (12)D light-polluted IE polluted by light "HZNFN TETWVWHE B X T
VY, kissed by the sun @ L 9 72 #F ) O & 5> 5 sun-kissed D K 5 72 1 GEOEAFED I E
iz D < DITIFRD(INICHET D 4 SOBRIEDPLEITRD,

(13) OnTEz (by, with 72 &) ZHIRT 5,
@47F] (sun 72 &) L @hFl (kissed 72 &) DEFZ ANE XD,
@B ((stars 72 &) Z HEIE (star 72 L) ITE X D,
@RIE D % A2kt < 45 (sun 72 £) ORI O F the & HIBR 3 5,

sun-kissed D X 9 7¢ #45 FE1E kissed by the sun D L 9 @) FAA) L 0 FEE AL 72, T2
sun-kissed DFENAIL H ARFED [F @b OFEIEE KooV EAx D, I b2, @ ESHS
O DT K G & fff > 72 user-friendly (<friendly to users), smoke-free (<free from
smoke), cellphone-dependent (<—dependent on cellphones) D LI 2EAFELH D, TN H D

BEFFEAHELHNOTHL D LEBIICEA D &S,

4. B354 X 5RA—ORI—ERT & F ER A

FELENH D OIFEDO H CTAFIZE R the 22172 Oix, & F 23 CIRS tHH — %
DFHEE> T, TOLFNMT LT N E2M—MICREST 22 &2 TEX2%  (uiquely
identifiable) %25 & & TH S (Quirk et al., 1985, p.265), LA iZxf LT, & L F»NH
Gy DIFEFED T AN ERLF a(n)Z D D 0%, B & F 03 OIRS: f — ik o 7 3%k % il
ST, TOAFPMERT N EMH—NICFAET L2 LENTERNVWEEZDZLETHD

(Quirk et al., 1985, p.272), Z DEWE 3 DD XLNS R HRD(14)D X THEFE L X 9,



(14) An intruder has stolen a vase. The intruder stole the vase from a locked case. The case
was smashed open.
AIDO I TIXHIH @ intruder & vase I ARERF a(n)BA D2V TW5D, HEAH O ILTIE
intruder & vase 7% £ 4] O LIZ H TV 5 intruder & vase & ME—HYIZHE 7@ T intruder & vase
(ZERER the X DWW TW 5, it DL D case |2 ELF the B OWVWT WD DL, Z D case
DEAFO LI TET case ZME—WIZIET L TH D,
H.E. Bates ® % A love story Zat A TW5H & X2, FAICKDOASD 2FEH O L ITH
TKL % the portrait XAl g+ mRoNI &R H DL,
(15) At last the woman brought out a photograph, dusting it zealously with her long sleeve.
He had been a shoesmith, and the portrait depicted him standing by the side of a
beautiful black mare. —Kuzumi (Ed.) (1991, p.4)
AICH, TUy 5 photograph 5§ & F 2  FACREZOL > REME Lm0 b L&
SR~ B portrait 1L4E1TXH @ photograph Z 53 & o 72h, REFEEN 2 FB O LT
photograph Z L RN o7 DM P L NLRh ol L DE X Th o7,
FRRTTIE, WA, (DI 6D X 51T, A LE4F  (intruder, vase, case) Zff > TAE
kRl a(n) & E Al the O HIEDBEWEZFHHA T 20T ZOFEDEMITIbL- &b Th 5,
LorL, il & RERMEZ WS 2T T LFLEESFRILEAL TV DMk
BOx, ME-MICRIETE L0 TERVWD] THY, FCAFABIELNATND R
INTIX 722 W, Oxford Dictionary of English (3rd ed.) (& portrait % a painting, drawing,
photograph, or engraving of a person, especially one depicting only the face or head and
shoulders & E# L TU % 2%, photograph D E M & portrait O ERIZIZE R 25 508 H 5
DT, FHEMN(15)D portrait 7% photograph ZFE L TW DL LR T 5 DIFEHL <2 WX T T
b2, ZTOFAOEEORRKIZ, P TRH C4 G % > CTE® & AR E F O £
NFEFALATELZEZHoTONE Livign,
RTATAHAIZDNTIHRRTVDHERD(6)D —Hi bR THh LK,

(16) The water hyacinth is native to South America. Gardeners around the world loved how




they looked in ponds, but soon learned that the floating flower can double in size in

less than a week. Since its leaves block out the sunlight and oxygen that fish and

plants need to survive, this beautiful invader can easily destroy an aquatic ecosystem.

The water hyacinth is on the list of “100 of the World’s Worst Invasive Alien Species”

published by the World Conservation Union. —Cleary, et al. (2009, p.17)
(16)TlX, AT A4 7T A AW, Eilil the DFF-OME— B [FE Al GEVE D i S 08 R 8 4 5l
this D E R H  (deictic) HEREIZ X 2 © 4L, water hyacinth, floating flower, beautiful invader &
NI 3ODLAFTTRIEINTND, ZORBEIX, 120 DITWVANARAEN L
EEHT, TOHLOOWHSWALRAEZMESHTT 7=y 7 Th 5,
WDAT)TIX, TH 5] 2% see, observed, look, viewed ® 4 D@ @7 T, [BEMMEE TJ A1
{&3f) under a/the microscope & il 7 microscopically TERIL I LTV D,
(17) All organisms are made up of large numbers of cells. Cells are too small to see by eye,

but can be quite easily gbserved under a microscope. You can scrape cells off the inside

of your cheek and look at them under the microscope. A thin sheet of cells can be peeled
off one of the inner layers of an onion and yiewed microscopically. —Hill and Holman
(1986, p.18)
(ANOHFEEZFEIRAD V7 )= a VERELATHDINDOEICbR AL, 7F A b
ZAS)-(ID & S 2l TS IE, TNDbER—MERLLBANTERAT D HKFE O X

WIZER SN+ NTED,

5. a number of = several

anumber of X W72 SADXJEWIEHRTHD LML T DLFEN DR 2,
anumber of X (Ib e b & [HD (RFED) HDOX] EWVWHERTH L5, @HEIEL T
KOMDX] EWH EWRTHEDLILSD (ME, 201345 4 11 BH), F D(18)-(22)IZ 7= 7% & il
@ a number of X OFIL % Z81F 2723, a number of X 7 several X, some X, more than a few,

but not many D EMTH L Z & nbnd,



(18) There are a number of [=several] different options to choose from. —Merriam-

Webster’s Advanced Learner’s English Dictionary (3rd ed.)

(19) You use a plural verb after a number of (=several): A number of issues were discussed.

—Longman Dictionary of Contemporary English (6th ed.)
(20) If there are a number of things or people, there are several of them. —Collins

COBUILD Advanced Learner’s Dictionary (8th ed.)

(21) A number of (= some) problems have arisen. —Oxford Advanced Learner’s Dictionary

(9th ed.)

(22) A number of students (=more than a few, but not many) have part-time jobs. —

Macmillan English Dictionary for Advanced Learners (2nd ed.)
D. Crystal ® The wonderful world of language O W IZIR DT HEIT H —HiNnd 528, Z
Z Cl¥ a number of X 7% several X TEWH#L X LTV 5,
(23) Or imagine a news story about a number of people who moved into an empty building
because they had nowhere else to live. If it went like this:
Several vagrants now live in the building
the writer is making us think badly of their actions, because ‘vagrants’ has negative
connotations. But if it went like this:
Several homeless people now live in the building
the writer is making us think well of them, because ‘homeless’ has positive
connotations. It’s more likely to make us feel sympathetic.
—Crystal (2011, pp.63-64)
PN a number of X OEMAZFRML CTWe b, WH., 2D XD Rl &> TEORM
RN TEB PR TNIER 6720, FRIZ, [72< S AD X] 1T a large/great number of X,

large numbers of X, quite a number of X, "3 X | |% a small number of X, small numbers

of XRETHRINDZEEZHATES LW,



6. [,/ ElF +enough ... (so) that ~ | #&C
ERETIE, TR + enough to AEF ) & [so+ FEAG RG] +that ~] D2 D
EHAZ D, WDR24)-25)DF & R TH L H ([ H, 2003, pp.304-307),

(24) He’s still active enough to play tennis every Sunday.

(25) Lots of people talk so much that they never notice whether or not anyone’s listening.

L2 USEBE O 55E Tk, B BF +enough to REF | & [so+ &G &l &+

that ~| 257848 (blending) L7z [JE%FflG] + enough that ~) X° 45/ @l & +
enough so that ~] OFEAN LN LHI b H D, KDQ26)-28)% A TH L 9,

(26) The school was small enough that there was no cut as such; you were supposed to

figure out that you weren’t good enough, and quit. —Greene (1989, p.46)

(27) With my children, they’re young enough that they don’t realize what my situation is
yet. —Greene (1989, p.186)

(28) An examination which is to be fair to all must be difficult enough so that no student

gets a perfect score and easy enough so that no student gets a zero. —American

Society for Engineering Education (1968, p.35)
F 72, enough O X V(T sufficiently & i\, [sufficiently + JE% 5l Ell 5 + (so) that
~] T b D, AR ElG+enough to REF] & Tso+ A Bl +
that ~] L2EHZ TW2rne, RSO RETEREN 2 VWERMB I L2BNN H

Do WHEH. ZHNHOEMIZH AL TEB L E L,

7. EFEMLEOD that Hi

that ffi, AEF Hi. WH %[ i 23 3m# A £ 58  (logical subject) D& ICid . @ K.
SCHHD FREALE TlE <. CRICHBN, BERICR o2 LHO FEFEDMLEICIT AT D it
(anticipatory 77) LFEEN 2 it A I N, XD (29)-Bl)Datbx AT H X I,

(29) a. That everyone got back safely was a great grief.

b. It was a great grief that everyone got back safely. —Eastwood (1994, p.344)




(30) a. To see them in the bath is good.

b. It’s good to see them in the bath. —Biber et al. (1999, p.660)

(31) a. Which route would be best isn’t obvious.

b. It isn’t obvious which route would be best. —Eastwood (1994, p.344)

FRELA) EFE O that HiZg EACRICE SN 5D F, FREEZFE L OEE L BETR VD O,

Sz E TRV oIzl TRBE, TEW] b O CRIZE T &V 9 end-weight D Ji
BB B2 A9, HEHU that Hiz LIHO EFEOMEICE < & £ O G HAE (2 F [ H
0. EEOREHOLIIZIY 20PN EL 2> TLE S (Biber et al, 1999, p.677) &
WHOZENZEDERIZHDDIES 9,

Biber et al. (1999) (%, that Hi2¥ CEH D EFEONME ICH N D OIE, that HiN IR £, &F
FLLTRTANLENDEHR, HDWITEL —HKIZZT AL TWDIEHR (factual or
generally accepted information) ZHKT L X TH V., LD EFEONMEICH LS that Hil
the fact that fi L 1ZIEMFETH D LB XTWVWD (p.676), [ XIRE, FELLTZITANLD
NDEWRI, TES —=RIZZTFT AN TWDER] EWVWIHroiE, ek, REHR LS bl
TEERTH Y, CHOEFEMEBICHN CHHERQIBICREO AR ENITD Z L 1Tk
WDTEAH D, IRDB)-BHDOHETZ OO ZLEHEEZHERLL I,

(32) ... and they have a story in which they think I might be interested. He is circumspect,
refusing to say anything about the story, except that he and Carolyn are willing to
travel to Towa to talk with me about it.

That they are prepared to make such an effort intrigues me, in spite of my skepticism

about such offers. ...
—Waller (1995, p.2)
(33) In an average year, 11,000 tons of herbicides and 2,000 tons of insecticides are sprayed
on British farms. A large proportion of this is washed into the soil or nearby rivers,
but much is absorbed by the crops themselves, and thus eventually consumed by

humans. That these chemicals are harmful to human health is no longer in doubt. Until

10



recently, however, it was assumed that farmers could not survive without using them.
Not any more. —Peaty (1995, p.34)

(32)® That they are prepared to make such an effort |, O NZ DL I RN 2T 5%
BATETWD )] LW EREN, TR EMOBREORZICHTS D iyl
VREANREOFEEMETLVWESAETAATETRSoTL D502\ (he and
Carolyn are willing to travel to lowa to talk with me about it) &\ 5 NELZHFFEL L T T
AL, TNZHOFETHERTZE D TH L, £72, (33)D That these chemicals are harmful
to human health (X, TBRE AL D AIZ2 Eo(LFEM N AMOEELZHL > Z L] L W)
BRI, SHEHBREZOFT TRESERELTZRTANRONTHNLIAATH 5,
(32)-(33) D FHEE D FFE XV T 4L b Biber et al. (1999, p.676) WX TWH Y ONE %
KLTWD, FAEITIE, fmBLAY E5E O that fii30@E & IXSME T 5 20, LEHD F7E OALE I
BEWCERRICT D22 ebdHD, 2L, LHOEFEOMEICES DI, that fi O ED
FATXRTHERE L TRIANLNTVDOIRNEDL &, HDWIFIAS —RICHEHEL LT

ZTANOGNTWVWOIAEDLETTHD LHEETLIX XLV,

8. [B{ATAI+be BIF +E7E] B
TXAPOFIWZHRDOBHD L H 7 [ Fia) +be BifA+ £58 | offlE XN H &b L
DEIIZHATWVWDIEA I D, BHDEOIREEZEZTHK DD L LTWRWES D My,
(34) At the wheel was O’Connor.
(35) fEESC, b & @ 3LiX O’Connor was at the wheel,
Oxo& L7756, at the wheel ZEFH I Tw 3, H 5w i, Wic, O’Connor 348 i X
NTW3eETE2rd LN, LarL, [l oBKE BAEMICHAL R WD,
AR Z OO BIE L ERGEOR THEUNIMED WEHITOT 52 LT #L W,
(34)D & SCIX F. Forsyth @ Sharp practice & W 9 RO FIZH T B2, £9°, (34)D
BIESCNE DL S e fijig TH T 22022 BHICHB LTI 5, I VHFITVL S F

R=H—THAONTA T =L W) BOFBOFERELIFH T L L1205, L OHT A,

11



ik, lEDa X —=F A FORTHaF—L oL XIZRY FLa v /XN— K Ar
MZWizmiRRE %2, 3 ANTHUIFR—DI—% L7, R—I—TEMXB—-ABELBL., &
IVHEE AT D2 ABRAT LEZ, 4, BORIICWS AT =T 7Y —0 &8
MEBEIZWVWN IS ER =T —THFAZOLNLTWVWDEIDENR, Aat—LtZOREHEN KR — B —
THRET, BoTeDF2 N WVWo LR —I—%2LTERERESTZ, WS ERIDBAT S

EWVWHDIEHOL2ERE DRV, KR, BFEEZREMCEROFFRZ HS, &

141

o
FEHECR - THEBEAEZ L, B2z T, OV —F 2D DIZ@EY O\ NI

HOLRTNVICHND, TITIROBHOIFEFENH TL 5,
(37) He was about to cross the road to the town's principal hotel where, he knew, a fine
Shannon salmon awaited his attention, when he saw coming out of the hotel yard a

handsome and gleaming limousine of noted marque. At the wheel was O’Connor.

—Forsyth (1990, p.22)
BIRRFZ O FIE KIZGNEZR DO L IR LTWD (KR, 1984, p.286), FHRrit o 78 A
] EWS EENFIZIER LTIEL WY,
(38) HFEOHIFTIIN —FDOART VLT, FITEV Y/ VEDOTIEL LW —F v
DERXONDORE, REDKRTVIZH P> TEBABU A L LLE &, —
BOEIENICEEHTZEmBRERNFTTANPLHTLS 2008, A s

L CTW DD IEA a7 — TR W,

MAFIFBEND T TOEZNBENL RN EF A ZOREIZEN N, THRDMNED
TenEnd BnWiZliion s, FEFIE. SAFRLEORL2O0 WAL T, 2617 MR IZ H
TV % a handsome and gleaming limousine of noted marque 7> 542 X #7125 at the wheel (/>
YRLVERESTWD) HRNCH L, BIXEOORN Y ML LT 52 T, @ik FIZ—F
BRTZWVIEH T H D O Conner % LK IZHE <

WZ@BNNDO FTHEoEWLBEMFEIE HI2E, £3, T@FE, LHAICHTLS 2 EED
O’Connor 78 3L ARIZ[E] & u7z DI O’ Connor DIF MM @6 ) L HER S, KRIC

[O’Connor D fHFHMAGE 2R EH VDI, ATIEL LWVWEHZ D % L7~ O’Connor M5 itk ¥ % 1&E

12



L TWD Z EnENTE T b ) EHEwmESED & v (MM, 1985 pp.70-74; [fH,
2010; [fH, 2015, pp.209-210), HAFETIEEN R E2 R T LI TRA b TR
DX D RIEEFN E OEFFRMIXAEZL EMAFLTH LV,
HO 1P TEBZ O, WDB9)IF 2002 FE (FAk 14 FE) KFEARE 7 —HBAK
B ERE (KEFE) FOMORIXOPTICH TS 2 —HTH D,
(39) When I was an eight-year-old girl, 1 was taken for my first music lesson. Ms.
Grodzinska, the teacher, was a plain, elderly woman and her apartment was thick with

dust. But in the corner stood a magnificent grand piano, and when Ms. Grodzinska sat

down to play a simple melody for me, I was amazed to hear such beauty come from
under her fingers. As she played, she altered from a plain woman to someone whose
movements were as harmonious as the sounds she was creating.

BOD T DHFEN —F Az 2 72V D X a magnificent grand piano TH D, EX TN T
DY AHEEOMBICAY . BANCKNRONWEZ Eid, SENEZE T, E20VE LT
ThdZ e, /InP U ANEENRMEREZEANTHLZLETHDL, & I2AHAD, HMEOM
CHERD L. ZOMBL7a Y AN REICEAHY EVWRFERER 7T FET N
ENTHD, BEEFEIRAFICZOI LN TFANDPLALLIZEBEEXZLAIEL DT a

magnificent grand piano Z % L L7cD7EA 9,

9. HEE L EIK

OB L BEWRITEREICESEL T D, 72 & 2 IF This is a book.® book (23 2 % & U
C This is abbok. & FEHE T IIL T ZHFIARTTJIZ72 Y | this (T FE A& T This is a book.
ERTETNIE TZhBATYT ) 1245 (Milward, 1980, p.12), # X ® 1 thought you were
a Celt. &, Celt (ZHRZ % & < />, thought ([ZHF A B N TEMRMN KELL LD (MH,
2018), K D(40)I221F 5 di%. J. Galsworthy @ The apple tree (ZH T 2HEFET H D M8,
FT. QGOOHEFMOGHAEMEICHA L TEB I 9, 7 ¥y — A MBRKFAEERLEZICTKA

DH—h VoL XIZTR Yy —OHEZHESRIT T, BAFAHL, Bk b
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N %, TLELEF-RAMPL/NEICED TS HDPLDODEERDIT T, ZOHTYIT
BIRTEDLRFIIRVWI TR, PHIFT. ZOHTZVITITESOBERLNR VR, £
ZWHESTHBRDEAD EEZD, A0)IX 3 AR —HEICDLDFE~MMPS BH TA
—hoBALLIIT/RNDLE ZANGIEE D,
(40) “Are you a Devonshire girl?” (X AL TH ¥ ¥ — DA ?)

“No, sir.” (VM%)

“What then?”” (L b, EInbRZD ?)

“From Wales.” (7 = —/L A TY)

“Ah! I thought you were a Celt; so it’s not your farm?” (H—., C-E 0 Z 5 2, &

MRzt E LIV OANEERSTEATE, Lodh, Thnb T &2 AT &
HDREY T 2720 ?)
—Galsworthy (1961, p.9)
(40)D 1 thought you were a Celt. TIX thought ([ZHRZ D E D 4L TV 5 (thought IE J5 3L Tl
AHY w7 TEPNLTWND), XOH 1S L, @HE., CRICE N 2 NAGE (45 . B,
A, KB oREIG) ICE»N %, 72 & 2 1E 1 met adentist. /&, B H . déntist IZ 58 24 %
EWTHE XN 255, dentist XAFRATD her CEDb 2 &, AFRELFIZIHER TH
D, EE, BB EZ TR VDT, HEIT 1 OO met ICE XA, 1 méther. & 725, (40)D
I thought you were a Celt. THRZ 23 E &iD thought ICE 22N 5D X, Z O CIEHE)E o
you were a Celt A3 [HIE #H T, RAFTRICHEDONLLNDBTH D,
A.A. Milne ® Tales of Pooh \ZHT< 5 D (@41)D 1 thought they liked everything. T (% &
ZITHR B & & < D,
(41) “Tiggers don’t like honey.”

“Oh!” said Pooh, and tried to make it sound Sad and Regretful. “I thought they liked

everything.”

“Everything except honey,” said Tigger.

—Milne (1967, p.74)
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ZZE T AT TEITHE LR EE0DEX T T, =S A TEENR
HEZEB>TWEARTE] EEZAL%ETHDH, T 2Tl they liked everything I3
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FECHIFITNT R SGEN B ME T D, AN+ REGET)TIEHM I B2y, K
TlE, BRI % B D720 O R ZFIH U 72 SUERE O Fl 2 W< oh /LT & 7228,
SHREFIA Lo SGERE WO ok, Eix, BEESTOFEEREERL TV L EH
FEEZN—2ZLEZEZAFTTHEHY, BIIBF L DO TERY, L LAZ ODHEN
EERLTWAHEEEML LAY, BHELWVWE ZANDH D ETHIE, THIZEED #EL
B CHRBENTE L FECHMOMT 2B I A, 205 & %4 PR T
EHLOICHBE L TREEDOREICHL TS L ZAKES I,

HEFEIMIOT—~THLOEHELIN, FEXFLHATFRLEDO L) iz LA L T
WAHDCHEBEEZL, BODOBXEB 25 O KE OB L ERATILE 2 0
YEBRKEICELD, BEEZORTEDETC I OOAKM AR LEICH LTS, =D FERK
ERE T IEEWVIE L, K ICHEOMT &, BARRORVWHNEICR D, it O
ETHEDLNLITF A POPITIE, FAOHEMA B DFEACHE AT 228, F0n
BRIEZ, ENOLOBKREMDFHRN VN ZOHESLIXNROFIZH L, FENZ O FH
MWOZERSTT, TNLORAOBER LR THEAL T L 2N TEIE., HE P VIR
WERELTHHALEY , RMEFEOFRAL LTV T2 ER/AEIIRD, bHAAX
ARZFIA L 72 SR MR ME— O SCIEIRE L WO biF Th AWV L, REOSTEFE L W)
BIFTHRWES I 2, BEECRRLSEE 28 H L2 SOERENE#RICERTE D L)

b TCTHo®RL TEBSZENEE LV,
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Abstract
This paper reports on an original teaching method of job interview skills.
Gerstmann’s (2002) three focal questions were adapted to this case study:
Q1. Does this individual have the ability to do the job?
Q2. Will this individual do the job?
Q3. Will this individual fit in the organization?
The author explored how these key questions can be handled and responded to.
From this information, a working hypothesis and an original model were developed to
give students a visual guideline to the overall procedure for handling the interview process.
In examining the procedure, the author's coined phrase “Job Interview English” was
defined to make students successful in the interview process. To show whether or not
students’ job interview English communication skills improved, pre- and post-tests were
conducted. The data is as follows: Japanese T wuniversity students (N=63), with
intermediate English levels, participated in the study in an English course during the
second term in 2016. The model and the “Job Interview English™ definition, were chosen
for the test. Students’ job interview communication skills, after having been given six
lessons, were better and statistically significant at .001 level. The validity of the model is

discussed in relation to practical teaching.

1. Introduction

In Japanese universities, speaking confidently in public and how to debate and give
effective presentations have been taught for long time, though they were treated as
different skills (Hara, 2012). Having taught in England and Japan, the author realized
that English used for interviewing that can be called ‘Job Interview English’ and basically
has some similarity between debating and presentation skills. For example, speaking and
behaving confidently in front of audiences is also essential for debating and presentation.
The main purpose of these skills is to be able to effectively convey our own messages and
opinions to the audience. Job Interview English can be considered as an extension of those

skills. Therefore, teachers should just add some basic practices, such as letting students
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think about the content, structure and main points of what they say and deeply analyze
the features of Job Interview English. In fact, Job interview skills is practical and useful
when a student wants to work at a foreign capital company. The aims of this paper are
how to teach Job Interview English and to discuss effective teaching methods from a
viewpoint of TESOL (Teaching English to Speakers of Other Languages).

The followings research questions are generated to bring clarity into the discussion.
Q1. Did the students improve their job interview skills after taking the job interview

lessons?

Q2. Are the teaching methods and the model effective approaches for properly

preparing students for the final job interview?

This paper introduces literature and the focal points for teaching Job Interview
English and its usage. It also introduces an original job-interviewing model and discusses

the role of other methodology in the teaching of the job interviewing process.

2. Literature Review
2.1 Past Studies in Various Areas

In the field of TESOL, it should be stressed that there appears to have been very
few or no researches that specifically examined job interview skills for English language
learners. Kawashima (2004) conducted a pair work interview practice of the EIKEN Test
and found that the amount of utterances that his students made increased. However, their
findings provided little guidance, as the basis of their research was not specific to the Job
Interview English. Further, the question of what is an effective job interview skill seemed
to have attracted the interest of psychologists, rather than TESOL researchers, and many
of the researchers analysed how people coped with anxiety at job interviews from
behavioural and psychological perspectives.

For example, McCarthy and Goffin (2004) developed a multidimensional measure
of interview anxiety, called the “Measure of Anxiety in Selection Interviews (MASI).”
They used a student sample (N=212) and tested using a sample of job applicants in a field
setting (N=276). The MASI went beyond the measurement of “weak knees” and “sweaty
palms” by providing an assessment of five interview anxiety dimensions: 1.
Communication, 2. Appearance, 3. Social, 4. Performance and 5. Behavioral. The anxiety
dimensions 1, 2, 4 and 5 are closely associated with the criteria that will be discussed in
the later section of this paper.

Einhorn (1981) studied what behaviours a successful interview candidate displayed
at a job interview and found that, compared with an unsuccessful candidate, a successful

candidate showed behavioural patterns with which the employer could identify,
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communicated his or her thoughts with reasoning and had the ability to clarify his or her
ideas. All of these contributed to effective delivery of the candidate's message.

Hollandsworth, Kazelskis and Dressel (1979) used 338 recruiter ratings of on-
campus interviews in a discriminant analysis procedure to determine the relative
importance of the verbal, articulative and nonverbal dimensions of communication during
job interviews. Correlation of the seven variables with the discriminant function indicated
that appropriateness of the content, fluency of speech and composure were of the greatest
importance in contributing to a favourable decision by the employer. Despite the value of
these studies, as mentioned earlier, these studies and research provided little in terms of
identifying teaching methods for Job Interview English.

3. Focal points in a Job Interview
3.1 Job Interview English
The author’s focus in teaching job interview-related English is to assist students
with acquiring English language communication skills typically used at a job interview,
which for the purpose of this report, the author has broadly defined as “Job Interview
English.” Job Interview English should at least have the following characteristics:
e C(larity
Ata job interview, an interviewee is usually provided with a limited amount
of time in which to give information about his or herself. Therefore, an
interviewee should endeavor to use easy comprehensible words and
sentences.
e Confidence
At a job interview, the interviewer is evaluating the interviewee's
personality while listening to the responses. If an interviewee speaks
confidently it is likely to give the interviewer an impression that the
interviewee is capable of handling the job.
e Information order
An interviewee is given only a limited amount of time to convince the
interviewer that he or she is an appropriate candidate for the job. Under such
a circumstance, the order of information may be critical to influence the
interviewer's judgement. An interviewee should first provide the
interviewer with an important piece of information and then move to the
less important information.
e Relevance
Information and responses provided by an interviewee to the interviewer

must be relevant to what the interviewer has asked.
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3.2 Three Essential Focal Points in a Job Interview
According to Gerstmann (2002), a job interviewer essentially has three focal points

when they are interviewing a candidate and, regardless of how their interview questions
are worded or formed, the following are what the interviewer really wants to know:

Q1. Does this individual have the ability to do the job?

Q2. Will this individual do the job?

Q3. Will this individual fit in the organization?
Gerstmann suggests that the success at a job interview is dependent on how well
interviewees handle these three questions. Therefore, the author stated the following 3

questions with the author’s original interpretation as below.

3.3 Can This Individual Do the Job?

One of the Gerstmann's three essential interview questions is whether the
interviewee can do the job for which the employer is recruiting. The interviewer's focus
in this question is on finding out what skills and experience the interviewee has. So the
questions are likely to revolve around the interviewee's qualifications, skills, job
experience, job track records and job achievements. During the interview, the interviewer
will also tend to evaluate if the answers to those questions will meet their needs. From an
interviewee's point of view, this should be an opportunity to tell the interviewer what they
have done in their working life and to prove that they possess the qualifications or job
achievements that are pertinent to the job for which the interviewee is applying.

3.4 Will This individual Do the Job?

This question aims at finding an interviewee's approach to work. The interviewer
wants to see whether the interviewee is able to fulfill his or her job requirements and how
motivated, committed, loyal and hard-working the candidate will be once hired. In other
words, by asking these attitudinal questions, the interviewer could ascertain the
interviewee’s thoughts and motivation to work. For example, to find out the level of
interest the candidate may have in the job that he or she is applying for, the interviewer
may look at how much information on the company has been collected by the candidate.
The employer may also be interested in whether or not the interviewee has delineated his
or her future career from that information.

Gerstmann concludes that if the answers given by the candidate to those questions
are in line with the interviewer’s expectations, he or she is likely to do well in the

nterview.
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3.5 Will This Individual Fit in?

Even if an interviewee has managed to provide answers, which the employer may
consider “appropriate,” there still remains a key question, "Does the candidate fit in with
the organization?” No matter how good or promising an individual may be as a job
candidate, the interviewee is unlikely to get the position if he or she does not fit in with
the company's culture or image. Like people, an organization has some personalities and
value systems. Companies with certain personalities and values are likely to attract
individuals who can share those personalities and values. Therefore, it is important for an
interviewee to take every opportunity at their interview to show how well they can fit in
with the company. It is often suggested that it is usually very difficult for an interviewee
to succeed in an organization whose workplace culture does not agree with the candidate
and, therefore, the interviewee should carefully consider how well they would fit into the

organization when deciding on a job offer.

4. Job Interview English Learning Model

The author has found, through the course of teaching job interview English
communication skills, that many of the students have hardly experienced a job interview,
lack general knowledge on what information needs to be included in responses to job
interview questions and don’t know how information should be communicated to the
interviewer. Therefore, the author developed a learning aid called, "Job Interview English
Learning Model (JIELM)." This JIELM is based on the concept of Gerstmann's three
essential focal points of an interviewer at a job interview. By following the steps in the
JIELM, students will be able to visually learn what preparation is needed before attending
a job interview and what information an interviewer expects from the interviewee (see

Figure 1).
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Figure 1. Job Interview English Learning Model (JIELM)
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Interviewer
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Mock questions Focal points Predictions QOutput EXpe?tamnS and
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Give Proof Detail Speak

In Step 1, tilted "mock questions," students are given homework of 12 mock
interview questions that have been compiled by Martin (2005) as commonly asked
interview questions. Martin's 12 questions have been selected for the JIELM because they
provide sample questions and answers, which the students can refer to in creating their
own responses by reference to the focal points. How these questions were actually used
in classes will be explained in section 5 of this report. The most important process in this
step is for students to analyse the underlying meaning of the mock questions and to
understand what information they are expected to give to their interviewer. So, the author
encourages the students to break each question into parts and analyze the meaning of each
part in an expectation that such exercise will ultimately help them come up with
appropriate responses in their own words.

The aim of Step 2 is to help students understand what their employer or interviewer
is possibly looking into at a job interview —an interviewer's three essential focal points at
a job interview. This is the most crucial step for teaching job interview skills, as a
successful interview will depend on how much an interviewee will satisfy these focal
points at the interview.

Step 3 is basically a refinement stage where students think about their knowledge,

skills and experiences and incorporate those into the responses they have created.
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However, the information they provide in this step must marry up with the interviewer's
requirements. So, students collect detailed information on the company including, for
instance, a company’s motto, required skills and experiences, personality and
qualifications. The information on the company is inserted into the box titled
"expectations and requirements,” which is on the far right of the diagram. Then students
think through the expectations and requirements that are likely to be relevant to the
position they are applying for and, then, select the relevant information to list in the Step
3 “Predictions.”

Step 4 is an output stage in which students put together the information they have
collected and selected to create their original responses to Martin’s 12 interview questions
in step 1. Students are encouraged to go over these steps for a second time to ensure that
they have come up with responses that are appropriate to the interview questions. In this
process, students typically ask themselves questions such as:

*Have I correctly understood the questions?

*Do I have facts and materials to back up my responses?

*Have I included in my responses the sentences referencing Gerstmann's three

essential focal points?

*Is the collected company information relevant?

*Do my answers match with the company's expectations and requirements?

Once students have fully answered these questions, they start writing answers for
the 12 questions. The students are also instructed to write out their answers as clearly and
succinctly as possible so that their interviewer will understand the information. After this
task, students are asked to read aloud the draft responses until they become comfortable
enough to give oral interview question responses to their mock interviewer without

referring to the written responses or notes.

5. Schedule and Lesson Plan

The author teaches Job Interview English at the T University. The first-year
students take “Practical English 1” in the first term and “Practical English 2 in the second
term. Practical English courses use the textbook called “Widgets- A4 task-based course in
practical English” (Benevides & Valvona 2008). This textbook comes with a DVD disc
containing examples of business activities including presentations, marketing activities
and infomercials. By viewing these sample activities on the DVD, students can compare
and evaluate their own work. Lessons in this textbook are based on the business activities
of "Widget," which is an imaginary international company in which students are supposed
to be a trainee employee. Widgets has a company motto, "bring ideas to life" under which

its products are developed, produced and sold to enrich people's lives. In classes, students
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are allocated with a series of practical tasks from the textbook that are spread over 6
business activities (Stages). From Stage 1 through to Stage 5, presentation skills are the
main focus of the activities. Students develop infomercials and prepare presentations.
After that, students give presentations to their classmates. In the final stage, Stage 6,
students learn job interview skills under a scenario that they are to apply for a full-time
employment status with Widgets at the end of their traineeship. The tasks set for each
stage are performed either on an individual basis or on a small group basis depending on
what is involved in those tasks. For stages 1 through 5, at the end of each stage, students
are tested on their presentations. At the end of stage 6 their interview skills are tested. The

following table illustrates the series of practical tasks in the textbook.

Table 1
Final Tasks at Each Stage
Stage Tasks (Individual and small groups of 3 to 4 students)
Stagel A presentation by an individual student (introducing oneself)
Stage2 A group presentation by students (a new product development)
Stage3 A group presentation by students (presenting pros and cons of a
group's product)
Stage4 A group presentation by students (conducting market research and
reporting the results)
Stage5 A group presentation by students (making an infomercial)
Stage6 A practice job interview

The lesson plan the author implemented for the six stages, which is the focus of

this report, is described in Table 2 below in a chorological order.
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Table 2

Lesson Plan

Date Lesson plans with tasks
9 Dec 2016 1. Pre-interview test (To identify the level of students’ job interview
skills).
2. Review of grammar.
3. Reading aloud practice—using model job interview answers
(Martin).
4. Error correction time.
16 Dec 2016 | 1. Reading aloud practice—using model job interview answers
(Martin).
2. Shadowing practice with model job interview answers.
3. Listening practice from textbook.
4. Mock interview practice in pairs.
5. Error correction time.
23 Dec 2016 | 1. Reading aloud practice—using model job interview answers
(Martin).
2. Shadowing practice with model job interview answers.
3. Listening practices from the textbook.
4. Reading aloud practice—using model job interview answers.
5. Mock interview practice in pairs.
6. Error correction time.
20 Jan 2017 | 1. Read aloud practice—using model job interview answers (Martin).
2. Shadowing practice with model job interview answers.
3. Answering interview questions by using DVD.
4. Learn job interview manner.
5. Error correction time.
27 Jan 2017 | 1. Reading aloud practice—using model job interview answers
(Martin).
2. Shadowing practice with model job interview answers.
3. Learning interview manners and etiquette.
4. Mock interview practice in pairs.
5. Error correction time.
3 Feb 2017 1. Holding an actual job interview with the teacher (acting as an
employer).

As described in section 4, in step 1 of the JIELM, students worked through 12
commonly asked interview questions developed by Martin. The 12 mock questions were
spread over 12 sessions (during the 16 week term) and students had to draft a written
response to one question each week as their homework. Then, the author reviewed
students' written responses and corrected spelling and grammatical errors as well as
incorrect English sentences. Students memorized the revised responses as their script for
their mock job interviews. This activity was carried out in the second term that

commenced on the 30th of September 2016. In classes, students also went through
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pronunciation and speaking practice in pairs as their warm-up practice activity. Table 3
(below) describes the underlying purpose of the questions together with the dates on

which each exercise actually took place.

Table 3

Martin's Job Interview Questions

Underlying purpose Practice exercises
Getting to know (30 Sep) Q1. Tell me about yourself?
Getting to know (7 Oct) Q2. Are you familiar with our company?

Getting to know (14 Oct)

Q3. How would you describe yourself?

Past experiences (21 Oct)

Q4. What are three words that describe you?

Past experiences (28 Oct)

Q5. Why do you think you are a good match for this
job?

Past experiences (11 Nov)

Q6. What makes you think that you can do this job?

Career goals (18 Nov)

Q7. What goals have you set for yourself in your
career?

Strengths (25 Nov)

Q8. What do you consider your strengths?

Communications (2 Dec)

Q9. How would you describe your communication
style?

Problem solving (9 Dec)

Q10. How would you describe your problem-solving
ability?

Ability to work with others
(16 Dec)

Q11. How would you describe your ability to work
with others?

Time management (23 Dec) | Q12. How do you approach a long-term project?

It should be noted that the above 12 questions share the same purpose in one way
or another with the three essential focal questions mentioned in Section 3 and therefore,

Martin's questions and Gerstmann's three essential focal points are not mutually exclusive.

6. Teaching Methods
6.1 Effect of Task-Based Textbook
The Widgets textbook incorporates task-based lessons. In this section, the author
will briefly explain what a task-based lesson is and how that has been incorporated into
the JIELM. In task-based language teaching (TBLT), the lessons are based around the
completion of various tasks given in classes through which language learners are
encouraged to use, or actually use, English language as their tool of communication. This
TBLT method is said to be effective during the course of completing the tasks in classes
because the language learners are forced to communicate in the language they are learning.
The strong features of the TBLT approach are as follows (Nunan, 2004):
1. An emphasis on learning to communicate through interaction in the target language.

2. The introduction of authentic texts into the learning situation.
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3. The provision of opportunities for learners to focus not only on language but also on
the learning process itself.
4. Anenhancement of the learner’s own personal experiences as important contributing

elements to classroom learning.

6.2 Fluency Through Shadowing and Reading Aloud

In a real job interview, the communication is virtually oral. Therefore, it will be
very important for a candidate to have effective oral presentation skills, which include
correct pronunciation and good voice inflection. Voice inflection is the way the voice
changes to emphasize key words. The tone, pitch and cadence at which words and
sentences are spoken are all part of voice inflection. Murphy (2013) claims that
pronunciation and voice inflection is an important part of English speaking skills, which
students need to acquire.

The author observed that students generally paid little attention to these skills and
they spoke English with a heavy Japanese accent. Further, it was particularly the case
when students were regurgitating what was in their written work, they spoke in monotone
with virtually no inflection in their voice. If an interviewer is spoken to in this manner, he
or she may find it difficult to understand the spoken English and ultimately may lose
interest the candidate.

Therefore, one of the tools that the author used to improve students' oral
presentation skills was the shadowing exercise. Shadowing is an oral English learning
technique in which students speak directly after the speaker as soon as possible. The aim
of this exercise is to enable students to approximate their English accent to that of a native
speaker. In the shadowing task, students repeat a native speaker's speech immediately
after hearing it.

The author used two kinds of DVDs in the lessons. The first DVD disk was the
textbook DVD. In this DVD, the actors play roles of Widget employees. Those actors
show some examples of what students are supposed to say and do. The second DVD was
designed for British native speakers to practice job interview skills and contained “135
interview answers.” The author considered that this second DVD would provide the
students with some mental images of how a job interview is conducted in English and
what role voice inflection plays in job interview communication.

The author should note that some researchers such as Ohki (2014) and lino (2014)
recognise the benefit of the shadowing exercise. For instance, lino (2015) used shadowing
in his lessons and saw significant improvement in his students’ pronunciation and
improvement in the quantity of utterances as well as the quality of their speech. Moreover,

lino (ibid.) compared a group of students participating in a shadowing exercise with
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another group of students doing a listening exercise and found that the students who went
through the shadowing exercise did not have to rely on written language and were able to
pay more attention to their spoken English.

In addition, the students rehearsed a speaking drill in which they read their
manuscript aloud in order to improve their pronunciation and fluency. Nakagawa (2016),
for example, appears to support the author's aim and claims that repeated reading aloud
will make the learner’s mouth movement smoother and might polish his or her fluency in

spoken English.

6.3 Grammatical Review Task for Understanding of English Structure

Thomson and Martinet (1986) claim that learning grammatical rules can improve
conversational forms. A job interview essentially involves an oral presentation and the
ability to speak correct English may influence the judgment of an interviewer. For this
reason, a grammatical review task was carried out. The author found from students'
written work submitted for review in the first term that many of them had difficulty with
using present perfect, infinitives and articles correctly. So, the author gave lessons with
topics that focused on the grammar issues mentioned above. In addition, the author paid
particular attention to the use of tense. This is because an interviewee is often expected
to present their work history or other information in a chronological order and the
incorrect use of tense is likely to confuse the interviewer. Students were provided with a
textbook “English Grammar in Use” by Murphy (2004) for self-study. This textbook has
good examples of how the grammatical rules are used in practice and has some helpful

exercises for those rules.

6.4 Manners and Etiquettes in an Authentic Job Interview

The way an interviewee handles a job interview can be taken by the interviewing
employer as a reflection of how the interviewee will behave at their workplace, once hired.
For that reason, virtually all interviewers will pay good attention to an interviewee's
manners and etiquettes. Tagami (2015) lists several job interview manners and etiquettes
for an interviewee and recommends a candidate to:

1. Smile naturally at appropriate times

2. Give a clear picture of why he or she wanted to work for the employer

3. Provide specific examples with actual numbers (if required)

4. Be clear, precise and succinct

5. Avoid jargons and slangs

6. Proactively explain things

7. Avoid long explanations
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8. Ask questions

9. Thank the interviewer for their time

10. Do research on the employer and its products, and be prepared to respond to

the related questions
11. Avoid evasive language
12. Speak plainly
Students practiced these above interview manners and etiquettes, which according

to Tagami, are often a determinant in a successful job interview. These manners and
etiquettes were also used as one of the criteria for the statistical analysis in Chapter 8 in

this paper.

7. Method (Pre- and Post- Lesson Tests)
7.1 Participant

In order to measure the effectiveness of the teaching methods, pre- and post- lesson
tests, that were identical in content, were conducted on 63 samples. The students' level of
English is intermediate. They were first-year students at T University in Kanto region,

participated in the study in a business English course during the second term in 2016.

7.2 Instrument

The instrument is described below. The four assessment criteria are as follows: (A)
three essential focal points; (B) fluency; (C) grammar; and (D) manner. Students were
evaluated on a bipolar adjectival scale of 1to 5 with 1 = very poor, 2 =poor, 3 = fair, 4 =
good, and 5 = excellent. The related samples are measured twice on the dates mentioned
above. They are measured in the ordinal scale. Thus, nonparametric statistics, Wilcoxon
matched-pairs signed-ranks test was used.

The assessment criteria (A) was to measure to what extent students were able to
respond to the three essential focal points in a job interview, put out by Gerstmann. Since
these form the basis of an interviewer's questions posed by Gerstmann, it was important
that the students acquired the skill to give answers that fit with the questions. Criteria (B)
was to measure students' fluency in English. Their pronunciation was also evaluated
under this criteria category. Criteria (C) focused on their grammar to find out students’
expository skills in English. The assessment criteria (D) evaluated students' manners at a
job interview. The author observed students’ behaviors by reference to the interview
manners suggested by Tagami (ibid.) mentioned in section 7.4. Except for criteria (A), all
three criteria namely, (B), (C) and (D) are related to the purposes and functions of
discourse (Nunan, 1999). Assessment criteria (B) and (C) focus on evaluating students’

oral English skill in a job interview situation. Finally criterion (D) was designed to
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evaluate students’ psychological behavior and elements of anxiety at a job interview
conducted in English.

Given a limited class time, in the pre- and post-lesson tests students were asked to
respond to the following three questions selected from the 12 questions established by
Martin (See Table 3 Martin's Job Interview Questions):

e Why do you think you are a good match for this job? (Q5)
e What goals have you set for yourself in your career? (Q7)
e What do you consider your strengths? (Q8)
These three questions were chosen for the tests as they appeared to be most closely

related to the three focal points of Gerstmann.

7.3 Procedure
The procedure is reported below. The tests were based on Martin's 12 interview
questions and answers as explained before. In the first round of the tests, which was held
on 9 December 2016 (pre-lesson test), students had a mock job interview with the author
and gave responses from the interview question answers they had prepared as their
homework.
After the first test, the author gave those students lessons on job interview English
by using the JIELM in Chapter 4 and other teaching methods discussed in Chapter 5.
After completing these lessons, the students were given a second mock interview and
were tested on the four interview skills that were used as the assessment criteria. The
second mock interview was held on 3 February 2017 (post-lesson test). The author
recorded the mock interviews with an IC voice recorder and took notes of some of their
noticeable behaviours. The author compared the data collected from the pre-lesson test

with the post-lesson test.

8. Results
8.1 Statistical Results

The author found that all criteria from (A) to (D) were statistically significant at
the .001 level (See Table 4). The results reveal that students’ answers at the post-lesson

job interview test improved significantly.
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Table 4

Statistical Analysis — Pre- and Post-Lesson Tests

Classification Content of z value Significant level
sign criteria
(A) Three Focal —6.85 p.00 1 ***
Points
(B) Fluency —6.76 p<.001%#**
©) Grammar —6.90 p<.001***
(D) Manner —6.90 p<.001***

The results also suggest that students understood the aim of the course/research
very well. They also comprehended the reasons why so many activities were included in
the curriculum, and actually experienced the process through their answers, while their
confidence in attending a job interview improved.

The prototype answers of three focal points are latently laid out in the JIELM model
in Chapter 4. Therefore, the lesson became a kind of “experiment” in that the students
were likely to predict the right answers for the mock interview. The model became a nice
guideline for the trial and error of the interview process.

Grammar improvement may depend on students’ decision to change swiftly to a
more English way of thinking (Hammer, 2001), suggesting that they tend to develop a
linear train of thoughts through Step 1 to Step 4 with the right support from the teacher.

The fluency and the manner during the interview were likely to be influenced by a
“theatrical effect” engendered in the job interview stage. In a sense, they became a little
like an “actor/actress” enjoying the spirit of the interview through a variety oflesson plans.

In terms of numbers and quantity, the answers to two research questions (See
Introduction) are definitely positive. The data implies that this job interview course was
successful as the original teaching approaches were working appropriately.

Finally, Table 4 shows that the themes are legitimately verified. Now some
qualitative accounts are colorfully illustrated in the next section to give a general
atmosphere of the research findings. The following scripts and account are extracted from

the data and categorized along with the research theme and demonstrated narratively.

8.2 Pre-Test Result (Description)

The box below contains some parts of the actual dialogue, which took place during
the first (pre-lesson) interview with Student A (male student) who was chosen at random.
The teacher was the interviewer (listed as T below) and the student was the interviewee
(listed as A below).
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Teacher as an interviewer (abbreviated as T below) and student as an interviewee
(abbreviated as A below) :

T: Hello. Let’s start our interview.
Do you know anything about Widgets?
A: 1...1 know...I saw your your company’s project project product any store, so
I...I...impressed your company project...or your unique product and unique idea.
T: OK, A. Why do you think you are a good match for this job?
A:L..I expla...my...I think my experience is useful useful for your companies?
T: Why?
A:1...(long pause)
T: What kind of experience do you have?
A: 1 was...I was... I was student’s council in high school student, so I met them I I
make many product I made many accessory and many ideas for school.
T: Good. What goals have you set for yourself in your career?
A: One more, please
T: Any goals have you got?
A:Ah...my...my...I... my dream my dream is manage of company because I graduated
for graduate a university, so my...I hope to I hope to leave my name for history
T: So that is your goal? To leave your name in the history?
A: My future is...(long pause)
T: Ok. Next question. A. What do you consider your strengths?
A: My strength is ah...my strength is leadership. I in [ was I always leader in university
in... in any (long pause)
T: How can you say you have a leadership?
A: One more time.
T: What do you consider to be your strengths?
A: Consider?..consider?...(long pause) WAKARANAISU(I don’tunderstand).
T: Leadership? Anything else?
A: Yes, leadership and my economic skills
T: Anything else?
A: My challenge challenge my challenge BAITO (part-time job)

In the author’s opinion, the interview with Student A seemed to be a typical speech
of answering questions. His sentences included a lot of long pauses. He could not listen
to what the questions were. He could not speak fluently and lacked in accuracy.

During the first round of the test, only a few students were able to demonstrate their
interview skills. They did not provide specific examples of their past experiences, failed
to smile at the appropriate time, and were unable to fully recapitulate the interview
responses that they had memorized. Most students generally performed poorly in the first

test. Table 5 shown below are some of the examples of the poor performances.
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Table 5

Reaction to Pre-Test in a Narrative Form

Classification | Content of criteria Narrative account
sign
(A) Three Focal Points | 1.Their responses were too short to be

considered as an answer to any of
Gerstmann's three questions;

2.Their responses lacked relevancy to the
questions they had been asked; and

3.They failed to communicate their conclusions
clearly to the interviewer.

(B) Fluency 1.Their responses were repetitive;

2.They took an extremely long time to respond
to the interview questions; and

3.They paused too often, which disrupted the
flow of their speech.

©) Grammar 1.They made too many grammatical errors (for
example, incorrect use of tense, word order,
and words and phrases);

2.They overused a Japanese verbal connector
such as “etoh” (meaning “well” in
English); and

3.They used phrases that did not sound accurate
in English i.e., literal translation from
Japanese to English.

(D) Manner 1.They failed to maintain eye contact with the
interviewer and often looked at the ceiling;

2.They failed to speak confidently; and

3.They failed to speak clearly and often
mumbled.

8.3 Post-Lesson Test Result (Description)
The box below highlights the actual dialogue with the same Student A, which took
place in the post-lessons test. As can be seen from the dialogue, Student A spoke in

complete sentences.

T: Hello. Nice to meet you. Have a seat. OK. The first question is “Why do you think
you are a good match for this job?”

A: T have been working as a trainee of Widgets and I think that abilities required by the
company is having an imagination and objective views. I think I have those. I have an
ability to create an original goods. Actually, I have got many awards in some contests
of design since I was young, I can also hear the customer’s point of view. So, this job
matches my ability.
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Student A was confident about his speech. There was a good flow of sentences and
he seemed to understand what he should do during the post-test.

Generally speaking, in the post-lesson test, the students’ performance had improved
noticeably and significantly. A few prominent students’ answers are shown in italics
below to highlight their improvement. The students’ potential behavior is noted in Table
6.

Table 6
Reaction to Post-Test in a Narrative Form
Classification Content of criteria Narrative account
sign
(A) Three Focal Points 1.Almost all the students could include the

sentences referencing Gerstmann’s Three
Focal Points;
2.Their answers were relevant to the questions
they had been asked ;
3.Their answers were agreeable to listen to ; e.g. [ had a
variety of jobs while I was at the university, and since [
was paying on my own, I sometimes took up more than
one job. I worked as a waiter, a door-to door sales-
assistant, and a data entry clerk. I learned a lot about
interacting tactfully with different people, and I also
developed computer skills; and
4.The interviewer was convinced because their
thoughts were very persuasive.
B) Fluency 1.They were likely to speak smoothly without
any interruption orhesitation;
2.They were able to construct sentences and
express their rich emotions;
3.They could connect English sounds and words
in a fast and smooth fashion; and
4.They had a tendency to speak succinctly and
plainly.
© Grammar 1.Their answers included very few grammatical
errors;
2.Their answers appeared to be logical and easy
to follow;
3.They used a variety of sentence structures; and
4.Almost all the studentsused appropriate and
accurate sentence structures.
(D) Manner 1.Their responses seemed to be proper, positive, and
satisfactory; e.g. [ want to work for
a company that is growing, in a position that
allows me to use my skills to aid that
growth. I know your company is trying to
expand the teen market. My experience
in selling to that market will help your
company achieve its goals.
2.They made eye contact and often smiled
naturally.
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9. Discussion

It was mentioned in the literature review in this paper, it appears that there has been
no research specifically examined about job interview skills in the field of TESOL. Thus,
it is highlighted that study of the job interview skills is valuable for university students in
the viewpoint of TESOL.

Again, the aims of this study are to clarify the two research questions below.

Q1. Did the students improve their job interview skills after taking the job interview
lessons?
Q2. Are the teaching methods and the model effective approaches for properly
preparing students for the final job interview?

Regarding Q1, the result was reported in the Result’s Chapter. The author found
that all criteria from (A) to (D) were statistically significant at the .001 level (See Table
4). The results reveal that students’ answers at the post-lesson job interview test improved
significantly. In relating to McCarthy and Goffin (2004), practices through three focal
points tended to reduce some anxiety among the students. Also, three focal points used in
the study seemed to make the student clarify his or her ideas, as proposed by Einhorn
(1981). In terms of appropriateness of the content, fluency of speech and composure put
forward by Hollandsworth, Kazelskis and Dressel (1979), the data appeared to be in
accordance with their argument.

However, it seems that more explanation and discussion, with regard to Q2, can be
needed why good manuscript is so essential. Therefore, in this chapter, I would like focus
on importance of writing practices.

One of the main reasons why the findings are strongly significant is that because
the lessons were designed and created by improving writing skills (Rao, 2007). In other
words, the core theme of this course was how the student was able to write a strong,
original, and impressive answer, not only on the paper, but also in his “brain.” Therefore,
the understanding of “Three Focal Points” in a written format was the fundamentally
essential key for the success of this job interview lessons, and all the activities used in the
lessons worked as secondary supporting elements which would result in enhancing their
final draft.

It can be imagined that if a second language learner applies for the job, the most
basic element he/she needs to focus on can be how grammatically accurate his/her
English is and proof that his/her answers meet employers’ needs in a logical way. This is
not easy for a second language learner unless his/her written text (answers) could reach a
satisfactory level. There would be a major difference between a native speaker taking up
a job interview and a non-native speaker doing the same (Larsen-Freeman, 2002). It is

needless to say that all the students are not native speakers of English.
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For instance, when an English native student is learning his native language, he can
learn by reading something or listening to other people’s conversations (Richards &
Schmidt, 2002). Each opportunity motivates him to speak well as he can certainly confirm
which language is correct or incorrect. He has a “good language acquisition environment.”
However, when an English non-native girl wants to learn ESL, the story is rather different.
In general, her lessons start with learning the English text. Every time she speaks, reads,
listens, and writes, the text is the only reliable source for her. She can only confirm the
correct way of speaking by referring back to any kind of text, including her own
composition. Thus, written English provides and becomes the most powerful language
source for acquiring English. After writing in English, she can always come back and
confirm her English performance visually and physically.

Furthermore, writing and speaking appear not to be directly related with each other,
but they seem to have a deep implicit association between them. Writing a script could be
most helpful in that reading a well-prepared scenario aids a student in speaking fluently
and smoothly without a pause. With regard to the manner, writing down a scenario makes
a student aware of the “drama” of the interview and invites him/her to play an active role
(Al-Arishi, 1994) in the interview.

Another reason for the success of the research is that the students conducted a self-
error correction which deemed to raise the high degree of motivation and participation.
Students took the initiative to review their written work and sought advice from the author
when required. The author believes that time should be set aside to assist students with
their written work, so that any error can be corrected in a timely manner.

Therefore, in order to succeed in a job interview, the author believes that the
following four aspects (Three Focal Points, fluency, grammar, and manner) should be

measured and, appear to be meaningful and elucidating.

10. Some Issues Challenges for Future

Students went through Martin’s interview questions and answers in the classes
before the post-lesson test. During the practice, it was found that students often used the
ideas that were expressed in Japanese and applied those in writing English sentences. As
a result, their written work often did not make much sense in English. Further, students
generally seemed to lack the ability to rephrase or paraphrase and responded to the
questions using similar answers, which made their responses sound and look
“unorganized.” Students also continued to make grammatical mistakes despite the amount
of time spent in the error correction.

Having experienced this, the challenge for the author is to find and maintain the

right balance for the course between the amount of time spent on correcting students’

37



written work and the amount of time for practicing job interview skills to enable students
to acquire the necessary skills for a job interview conducted in English as well as to be
able to use good English.

11. Conclusion

Throughout the course, in an attempt to give students the necessary skills to handle
job interviews, various exercises were conducted both in class and at home. Students
generally appeared to have tried their best in acquiring those skills and made considerable
improvement in the second simulated job interview test.

Having completed six lessons and the pre- and post-tests, it is emphasized that the
main theme of these lessons is to ensure students thoroughly acquire the interview
procedure and focal points in presented in Chapter 3 and 4 of Widgets textbook. They
reflect the principle and successful essence of the real English job interview.

In Japanese universities, presentation and debate skills are mainly taught and job
interview skills appear to be given less attention. It is true that globalization is expanding,
making teaching job interview skills an important ones for students to learn. In the course
of doing these lessons, it was found that learning English job interview skills not only
helped students to improve their English language and English job interview skills, but
may also help them to deal with future job interviews conducted in Japanese. What may
be inferred from this is that the tasks taken by the students in the course indeed assisted
them in dealing with all kinds of interviews. Thus, this kind of research has meaningful
and beneficial applications for university students.

Future work will explore the very important topic of the differences between the

English and Japanese cultures as it relates to job interviews.

Part of this paper was presented at The first conference of Jyugyougaku-kenkyu-kai in
Toyo University on 25" May in 2019.

References

Al-Arishi, A. (1994). Role-Play, Real-Play, and Surreal-Play in the ESOL Classroom.
ELT Journal, 48.4, 337-346. doi: org/10.1093/elt/48.4.337

Benevides, M., & Valvona, C. (2008). Widgets - A Task-based Course in Practical English.
Hong Kong: Pearson Longman.

Einhorn, L, J. (1981). An inner view of the job interview: An Investigation of Successful
Communicative Behaviors, 30.3,217-228. doi:org/10.1080/03634528109378473

Gerstmann, P. (2002). Tricky Job Interview Questions and Answers. Principal
Occupational Psychologist. Slough: PGA.

38


https://doi.org/10.1093/elt/48.4.337
https://doi.org/10.1080/03634528109378473

Kawashima, T. (2004). The impact of interview practice on student utterances. STEP
Bulletin, 16, 43-57.

Hara, T. (2012). The Level of English Language and Learning Competences. Annual
Report of Kagoshima-Ken University Educational Center, 9, 40-44.

Harmer, J. (2001). The Practice of English Language Teaching. Essex: Longman.

Hollandsworth, J., Kazel, S., Stenvens, J., & Dressel, M, E., (1979). Relative
contributions of verbal, articulative, and nonverbal communication to employment
decisions in the job interview setting. Personal Psychology, 32.2, 359-367. doi:
10.1111/5.1744-6570.1979.tb02140.x

lino, A. (2014). The effect of “Shadowing” on speaking skills. Bulletin of Chubu-Chiku

English Education, 43, 37-42.

lino, A. (2015). How Shadowing Practice Affects Speaking Performance. Bulletin of
Chubu-Chiku English Education, 44, 25-32.

Larsen-Freeman, D. (2002). Techniques and Principles in Language Teaching. Oxford:
Oxford University Press.

Martin, C. (2005). Perfect Phrases for the Perfect Interview. New York: The McGrow-
Hill Cmpanies.

McCathy, J. & Goffin, R. (2004), Measuring Job Interview Anxiety: Beyond Weak Knees
and Sweaty Palms. Personnel Psychology, 57.3, 607-637. doi:10.1111/5.1744-
6570.2004.00002.x

Murphy, J. (2013). Teaching Pronunciation. Verinia: TESOL International Association.

Murphy, R. (2004). English Grammar in Use. Cambridge: Cambridge University Press.

Nakagawa, T. (2016). Analysis and Introduction on Practice of Reading Aloud. Bulletin
of Tsukuba International Research, 22, 41-49.

Nunan,D. (1999). Second Language Teaching & Learning. Boston: Heinle & Heinle.

Nunan, D. (2004). Task-Based Language Teaching. Cambridge: Cambridge University
Press.

Ohki, T. (2014). How Shadowing Practice Affects Speaking Performance: The effects of
Shadowing Practice of Speaking Performances. Bulletin of Hakuou University, 28,169-
187.

Rao, Z. (2007). Training in Brainstorming and Developing Writing Skills. ELT Journal,
61.2, 100-106. doi : org/10.1093/elt/ccm002

Richards, J, C., & Schmidt, R. (2002). Dictionary of Language Teaching & Applied
Linguistics (3'9.) London: Longman.

Tagami, T. (2015). The Practical Guidebook to Job Interviews (15" ed.). Tokyo: Bele
Publishing Company Ltd.

39


https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1111%2Fj.1744-6570.1979.tb02140.x
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1111%2Fj.1744-6570.2004.00002.x
https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1111%2Fj.1744-6570.2004.00002.x

Thomson, A.J., & Martinet, A.V. (1986). 4 Practical English Grammar. Oxford: Oxford

University Press.

40



REEBYHEOERBLE=_—X
—AYIRELEHEBFEDLSBLON—"?
The Critical Analysis of the English Language Textbooks for Novice University

Students: What Kinds of Textbooks are Needed?

BETK (B KT
MR (E LS R

ANBET (PR R GERE)))
- (R KT (GEH#)))
ERT&EF (PRRZ EWE)) -
h#l CRIEZ L 2B KT GEE#))
A EH R CRIER & 2Bt K% (GE R E)))
P~ (RPER)
BHEE (KT REKRT)

pemfiz B (HARTLIEKRY GEFH))
MEHEF (K FE)

F—U— R ®KFHE) AT A7 VHBEOERE - 2AF 5 - BH EFEED=—X

Abstract

The purposes of this study are (1) to provide a content analysis of English textbooks published
for novice university students, and (2) to conduct a needs analysis of English textbooks through
teachers’ and students’ points of view respectively. And then, 81 university teachers and 600
university students were asked to answer the questionnaires in order to investigate their needs
for English textbooks. The results of the textbook analysis showed that tasks of four skills
(listening, speaking, reading, writing), grammar and vocabulary were evenly included in each
textbook, and topics of the passages were familiar to students. As for the needs analysis, the
results indicated students liked English conversation, but don’t want to tackle presentations.
Teachers would like students to work on both conversation and presentations.  Teachers’
responses to a question on how they use textbooks revealed that 38% of the teachers basically

follow textbook instructions and that some of them do not add any tasks or practices appropriate

41



for their students. Since teachers should flexibly improvise their classes, it is recommended that
teachers choose suited tasks and textbooks to improve novice university students’ English

proficiency.
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