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Abstract

This study investigates how learners utilize ChatGPT for English writing assignments
in a university department setting where access to the latest version of ChatGPT is provided and
encouraged for all students. The survey results revealed that 52% of the students used ChatGPT
for their assignments, with 99% of them confirming it was helpful for their assignments.
Furthermore, 98% of the students who used ChatGPT expressed an intention to continue using
it in the future. Their primary purposes for using ChatGPT were to generate assignment ideas
and enhance their essay-writing skills. Additionally, the study uncovers that 13.5% of the
students used eight or more round-trip sessions with ChatGPT, suggesting that they used it for
purposes beyond machine translation or document proofreading, and instead sought in-depth
contemplation through Al interaction. The paper concludes that actively introducing generative
Al, including ChatGPT, would be beneficial in foreign language writing. It also offers specific
pedagogical implications for the construction of writing instruction using generative Al, based

on these survey findings.
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Interest in Reading Materials in Classroom

fRm (A& KR

F—U—F: V=T 7, HIE B, VRILT—Y ZEZRMNOHKBEF

Abstract
There have been few studies on the role of interest in reading materials in classroom. This
paper examined whether a teacher’s selection of reading materials in line with the educational
philosophy of the university and the aims of the department rouse students’ interest in reading.
It also investigated whether interest in those reading materials is different between students
with higher English reading ability and those with lower reading ability. A total of 100 female
university students participated in the study. They read newspaper articles and book chapters
selected by the instructor, discussed contents of the materials, and wrote their opinions on
them during class. A questionnaire on students’ interest in reading materials and their views on
reading activities was conducted at the end of the course. Descriptive statistics, factor
analyses, and category analyses were employed for data analyses. The results revealed that
students showed keen interest in the reading materials. It also showed that there were no
differences in interest in reading or views on reading activities between the two groups with
different reading abilities. The results suggest students’ interest seems to mark “the
annihilation of the distance between the person and the materials and results of his action”

(Dewey, 1913).
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BOLAEEOH Y H 5 M2 TEWD&H 5% ] (meaningfulness) & &z, EFEOHFHE
MDORERME, WA, AR, FHMEEVWIOIMEZSIEHL TS, HEFEQR0200 LT

Takao (2023)I3 B IFHEMEIC BT 28, D E VW SEARITB T 2 REHBF OB

S

EXRRLLTWVWS, —FH, RETEFZFEREEFEO LI L bOR RN, B DR
PN

H

ERFOHEFEHITMES N TV D, KFETITEE T - FR O FEIT I o> TEM PR
ENTWVEEEDLREN, 2L OHARBNICITbA TS ZH, HRMICRLEZ ET
MREEL 2R RIRIT E A E R, V=T 4 7 OEM L LT RFPADBIKZ K > THt A,
RFECSSDLWVWHIT, NEOHLEM P ROLNTWNDZ LITFE I ETHRU,
REBRLEOL D REMTRITNVIIRFEITIHEKLZF > THERWWNALTHD, 0L x
KETHONIBHNVFEETH>TH, WRED X I RFALENLL ZZHMATHIED 24
MEROTHDEOTIERNES I, L, Bz (REERMOKE] LV H#E
RNOBWE TR, HehfimnRkoond, £id, MR RFOHE, 75 - 728
DODHELHEENRO LN, TNEPARPUICRLE ETEOHRZMIET HZETH D,
BRERL, [REFBLORFATHIINT L L E2HSICH LAA LGRS LK
KB NE LR D X OMRT 22 ENNE] CCHIRIFAE, 2018,p. )6 THh D, K
RN EIRFERETORKXN RSB0 2T O TIERL, REOHBFHEL

FE o FROPBICEENICEBZICIORP>TVDEIHDTH D,
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ZZ T, ABHIETIIRD 7THODOBMICET LB R 20 Al ETHRAEZRAAZ 5, 7

DD LT Tt TRFRME) TEBEME) TREM) Ttk TR TEIEM
(authenticity)] TH Y, WIN b ZDORFOBHFHELNFH - FROBEZ BB L
bDTHD, Bl KTHEROREFOREHEOEEREIL Lo TNDH I END
(tE)] WY Bz, £, ZOBAITFERO [7a—L - Xx VT TFH L] O
HIEND O FADRFREREDLIICAEZTLZNLEVWIREIZORN DL LN Tk
PE] 2B Bz, Wi, ZOFROREO—>22 THEM] Tho, FAEITREEO
RFECHEFTDHDZLEPABEICR>TEY, KBFEORFTIEIIESEREORFAE LI
ICEAHELE N, ., BETHHREICE ST THEME] BEICAROEAITE I 2
Do, EMONDIGERL W, FAEDEEMLDT —~ 2RV B> THDLE, BHFEIZK
STHLNEERBREZIGRATHNDZ ERDND, ZTOZENPLHLAREVIRATH
5 THEM] 20 Bz, £ TEEE] FREOLO TR, BEORESCMHRT
REMENERICEHDS TWD Z b TREFEM) 200 LiF7e, Hio, TEEME] T
FE) XFEABFOBRETHLHY, ML TERS THLZFE T RS HSWRETHL Z &
o TrhgtE] & Lic, &&BICTEEM] WO HEALIY EiF, Z0oEBIZKRFAE
ELTEHEZHBMAONLTVWRVWEENGED D, LEIAEBELERHILELILLOTHLHL, Th
EZORFOHEEFHITCHILTABEOFOEERERZTCHLLMEICAEEZ5 252 L
(empowerment) I[ZH BN D, EFLO 7T OOBEMBUC L > TRIRSNI-HEHMITFR 2 0@
W Thb, R2TIL, BMEEMEOORNY ZEHLEF O 2EB TSN TS,
BEHRLYHIZ T OOEMBZ ZBHICEZ 2D O, FADPMHIKRESHOLNE I NEF D
HLMETEBEOB M 2 BN L 7,

T, EHELYFIIFAEDPHEZF OO TII RV, LI LIEHEAAME ED XD
WIBATZOTHA D e HEBFEOHEMORFUTHEKEOBLE O & THHEELRO TH T
A% %, No.l ZONNo.2ix, 202240y 7T DY 7 74 FIRIEICL > THHE - 24
DILFTHDL, WEHLFITFEFMBEBEOBRALL S ZOBEMEZIY LIFTWD, Ao

TOIRETOHETHEY AADAT 47 TIEIRY EF6NARNWHEHATHY . [ LM
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K2 MM ST & BB

BiE
No. BEA  HEAY)-F 0 EEORE LERRORY HE W ek B A R &St BER
Bom into chaos and stresr Giving birth nnder ¥ A TOBBO
1 5A4E  yombardment in Ukmine (NTY* feaHE © o 0 ©
’ &
2 BA1LH ‘Why war’s horrors mmst be photographed (NT) ?i(‘:{‘WLCDE © o o @ @
Teasons from a Viemamese refopee’s jouney o < R A R OH
3 BABH o e e AT TS © © © © © ©
4 5AZBH Anne of Green Gables : Anme’s Confession iﬁ@?’/: Twd @
Children in Texas called for help. The police W AOMFEPEE
5 6H1H ited. (NT) O © ©
(ot k] - TiE Lotk PG i /e
6| eA8H #. AASNAEHE @ | ®
g 6A15-22 The 106 year of life _A\E1004E HE - R - B © © ©
H DEE
8 7H6H %MMmhpmhmnpaedby cost and consent ;KIEIYO’HZ)EFﬁlﬁ o o @ o ® ®
9 7H13Q Women refse genital cotting (NT) ettt Gk e (&) (@] O (@] © ©
*The New York Times, **The Japan Trmes O, OV

LLTHUELRMETH S, No. 2 I THEFEFR L L TOEERKRBRNLEAT L B
RHENGEHITEBETRE L THRTEESRZEMLZERLLF TH DS, No. 31T H
AKOHRIZHT HMEZIY BT TWd, REHSZITFAICEHRBE MmO THR0n
AARMSOBREZNOLE, ZOH T AOTHRATREZEES LRIELZE X DB
DEEMEZBWML VWD, £, TP LRETEETLIFALOLIERILBREZFD
TEnL, REBELAFEZIZOHABOEZWMY LIF 72, No. 4 T FFELCANIDD D,

HETHL—HEITHICLEZ LR O2WEO 1 HEAFR L THRE I LICERENL O DH, RHEHY
FIIFAECRLTHRODHEAI LHDDLILEVWIBEELER>TIELWVWEEZX TS, No.5
IREROHRMANCE Z o727 2 U A ERET FF AMO/NFKTOFILH F4F O
FThd, HICEBMNREHEZHRET L2 T, ERETERIN T /NFPAITHELSE
FETCHEIIHIT A RO TR, BREITETRholtb WO EE, ZoRHOTTHR
FCATEN T 2 L/ edE (MMAOMZB VAL S 2 L1E%) 2HMEHL b, 2
DRFIXFBROFENBEICMELHRESND I ENOLHEIIEHEMLETHLT AU IO
ST o0 TIE AL, RITHATHRKERFENEE TWVWDL WS Z T T
BEI GRS, T No. 6 DRLFTH D, AR O EMH/NFEROFA: %2 K55 THt £
BlholeN, MEHYERRST LN TE o BAEOHEGEF LR

FEFD ol FARIBFTAARBEBTHALDOT, ERETEFEFETEIZ &IZ L, No.
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AT R 4 7 A GR . MR GR © BEF9 5 Linda Glatton O3 & The 100-year of life ® —
WaEmY LF b0 Th2D, EHITZAT. Bk, EELVOIFA 7 APFHRITE > TE
ftL., BEFEHENREL o2 BIE L& # (intangible assets) D HEMEZFHNT WD, &
BOFEDODNERF Y VT 2EZL LTEETANIEM TH D, No. 81T ZDRFNE

D BTSN BEBE, T A Y DEMEESRIITEEEELHB L L 2T T, H
ATOFHMOMEZIY EIFTnad, BHARTIIHFMITIEETIZRWD, ZHEIZE > TR
Z<OEREMBELZINA TSI ZLEERMLLERFETHD, ZOMELLMEORBE, £
LTHDOMBEE LTEZTHRLVWE WS HYFEDBE DR H D, K% D No. 9 13MHEIZH
TH5HLOTHY, FMEDOHTHEL TREMHOREHLYENZOMELIY LT 5 DI
EEZRNPZEPF NS VWHETH S, LarL, ZOMEIXEmRMICITEEZESRZ D
RENPENVILOTHY, HRTHFEBROMENFEST 2, EmIcETLIMETHD
ERMERIER SN DO b E/METOLILTWVDREIIMN, LW T EE2FPENE X
LETLETHLEREREM THL, ULOBEME S TELDLLT2E, AN KD
INKIEWEBEZR S TABTLZLENTELEY, BTbs2 8] (T VAT 4w,
2016, p.209) THDH, ZNIFIVRITIAT—VHEORWOHKW TH D (R, p.209),
VRINT —=VHEFERFEICLTEIEIERERNBION, EFELZOEEENLD
THRBSINTVLIN, K TIEZOEREHRMN T2, FLZIDIVXRIAT—=VHENZ
DRERPEHMOBEREZT L TCHETLH D,

FROBM AR BENY —T 4 7 OIETHREFRITEF K 60 52 Th 5., FAITK 30
SREENT TR 1000 FEREORFAD 1 B2 THARLTEHHZOY T, ATl
BICHBFICONWTIZ NN =TT T L. TO@EmzRIHEBESOBEREEE, £
DERZZRAIAL N LAY, dmOEMIZEBIZIZR T “What do you think of ...?” T
b, —H, BHEN) =T 4 7EHII0OTHD, FETSH L EESHEHINTZEGE
DARZ K EFEMH CTER, Fh, FANCHBER LA —F (X—=U%, NEOZELX, @B SFF
fili. KUWCASTZARXFDO3ILEaTaAN) 24T TRIHEL, SAIXVA—- 2K

WCLT4ANDTNV—THNTHEELAEWVW(ANS DEREDRERK), 7 Vv—TEICHIEERVA
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r—hEV, 2ERTHNTTLO2EE TH L, BERNNOWT O Y —F 1 > 7 IEEIT AN
LTRSS, ZAEPAENICRVMLEH TH D, TORDITITFENRILZ R > TH
TBMPREIFLETD D, FAEIFTHEOZRWEMITHD 5 & LWL, StAERDOTEE
WHELERIBRWNLTH D,

3.3 ABEOEAFNM
FHEITIZOBREMBZEDLDICHMLIETHA DD, RIIFRFRETEMIN
TWa BETUVr— 1) OfFRTHD, 20T 7 —ME, ZOKRFOLTOFABIC
DOWTH CHHAR UM TER I L, RERKAICELZL TTbn, &3 OF Y
MAREDOR R 2w L, ROFHTEROEFEAFT AR A SEFEE T RFE2EOH R

ZRLTWVWD, ZOERMDL ERORELZZLEITHENITRATND ZENGND,

T3 MET U — MER

No 2 B ATEH ESTH 2
Q1 BEAFIIIAREH-TWind 4.8 1.8 4.7
@2 ERACERELRENOLEROCBEREDH TN 4.6 1.6 4.5
B BELTASELSTWEER 4.6 4.5 4.4
¢ EBRILO—FHABECR, BALEFREELRSHRERTOI MG TRIN T 4.7 1.6 4.4
B 74— FRAy 2 BRRENC TR Tk 4.6 1.5 4.4
W TERZIIBALGCR], ZREOEMTEET D TREH o 4.6 1.6 4.5
Q7 HEFFERETTEEZh Chicd 4.8 1.6 4.3
QQ TOEFEISEE LTHRTEIREL 4.7 1.6 4.5
Ho ZOFEEOCTH - #€E - A TFEEMT 31 2.4 2.1
N1 Bl ORECHEENICERPRE LEY Lichk 4.1 3.8 3.7
Q12 SRR OREOCSHELHESFOFEFERDT 4.3 1.4 4.3
Q14 EEHEERER LWL S ICREER EhCwvichk 4.7 1.6 4.5
Q16 SALIIBEEAEAERTEEEE S H 4.5 4.3 4.3

¥ Qlo: 5, 3EREAELIE: 4, 20FRAEL E3EFRAGRHES; 3, IEFROCA E2BRRIRRS: 2, 304 ELLIERRERHES: 1, 3044

3.4 T—HINE

MFERRE 1 L 212 2V TITEMFEOEMME W, BHERNY —T 4 U 71Tk T 5 %4
DFMIZ W 60T 5, BREMIZIIRETH LN ZEMIZH T 2 KORETH S T
A T2 6D HENI —FT 4 7 OEEHOERZRKLTEKIZ OV TOREIO
FEICOEIND, TmAI) OFMICEL T, PARFRETCHELNEETOEMIZS

WTRIli L. RETHNITHEMICT L THRIZZ A b2 &S, HEHFFMICE L T,
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BE TEMICOWCHEE - BILORE ), [FELER] BMO®ESE) 4% 85T
FEFHE 2T O T2, [HMALRBRICERZEL Z L], TRARHEMDa X M
e Z L] ®6 OOBAICEH LTS 5, FHMEAEMEIL (225 Bbhv % 1,
(2o Bbwvw 22, THEvzs5B8bhwv] 23, THhLESEY] 4, T25 A
7] 5 &</ el Lo BB ELRM L, £LEMIZOVWTO
AANTHLIEHRRZEREZEND,
3.5 A%

WRFERRE L IZ oW TIE, ENENOEM EEHICH T 2R EZREE LER
FhEhET 5, EREMICETERERIZ, RLERNAD T T —kE v Fik
o THIT5, ZHIEI A NORBILN EMETHLEDOTT T —IZHEN
HONENT AV —EERLRNLHEL, BEMIIEIT Y —Z 20 f{E L Tw
KFHETHD, RIICETOHBREEZRIFHE Y 7 F EXCELIZANT %, KT, o
FHRMEA2DOFLERICEZBLARDSG, ZORBBEDL I BT TV —ITANDDNERT
AR AR LN, IV AFBHRBETHLI T I —E2ERT 5, ZOE(EEK
Elf IR L, AT Y —28E6R L, K@U DT T —2ERT L, HEIC
TEER 7T A —ICALZRBXLDOEEER D, ORI, —DOORBIZHT LH
—ODFEIBIL LIRS T, HBEIC Lo CFEHKORB LI R 2R DD, HEOE
BMHEZ®mOLTEDICAZZET IO —EOFEELZGF T3EEVIR LT, 72V —
DOEZ@EROTZ, WRIZ, BHEOEDICEHST 2R oz cntndEZEm L. K2 58E
T5, MERE2CHALTEIRFON LERICEHFEREZEEHL, 2T OR 71558
BV =T AT ANEOARLZT ) TROVBEIICHT T, TNERORFEEDFY
EaBH L, (BREELH > T2 HMOEHEICRINERENDLONERET D, VU
—T7 47D 2 ODREE, 2022 4 6 HIZ% B L 72 TOEIC-R DFRIZ K> ToHif, A
FE(N=43) k. ' B BE(N=53)& L7z, A#EIL. 270 JRLL B, B#EIL 269 LA F & L7z, 04T

(Z1% IBM SPSS STATISTICS(Version 29)% ffi i L 7=,
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4. FER

WFERREE 1 OFERAZ R 4, K5, R6IIRT, RA41FZV—T 4 T OHEMITHT 5%
EOBIKDFEEELZEH NS ONDLWREZT LD THY, RSIFHEN) —T 47D
HENCH T 2FAOHMEZ SWIRICHE OB 7D THY | K6 IFZHBMIZHT Ha A
MIBET2HTITY) —fbDOFRRTH D, £ 400 -BMIZ I > TEHEOEERZ I E1T
oM, BIKELELTHFEDOEMICHT H2HKOFEHHENEWZ EATARND, £ 57
BHLHEENY —T 4 ZIEBICOWVWTOFAEDOF MmN ERbnd, FHEITZIDOH
MuEaBLOREHELNE R RN O G (M=4.64), FtAPICBEE X (M=5.07)C D& &
BOM=4.95), BERZEZLDOERM=4.89), KARLHEI O 2 2> M(M=5.04)%

D)
O, AHESTHES I ETHREM=47PFHEALARN D,

#F 4 BM O R

No. ¥ No. HEAN) —T 4 REORE LRUVEDEEL MIN MAX M SD
1 No.5 Children in Texas called for help. The police waited. 3 6 598 0.82
(NT)
2 No.6 Mo 7ol ATHo I L oTe 3 6 5.02 0.88
No.2 Why war’s horrors must be photographed (NT) 2 6 4.95 1
4 NO.8 Abortion in Japan hampered by cost and consent (JT) 1 6 494 1.05
Born into chaos and stress: Giving birth under
3 No.1 bombardment in Ukraine (NT)* 3 6 4.87 0.88
Born into chaos and stress: Giving birth under
6 No.9 bombardment in Ukraine (NT)* ! 6 475 113
Lessons from a Vietnamese refugee’s journey to
7 No.3 citizenship (JT)** 1 6 447 1.24
8 No.4 Anne’s of Green Gables: Anne’s Confession 1 6 4.43 1.22
9 No.7 100 year of life ~ AA1004F 2 435 1.22
*The New York Times, **The Japan Times
F5 V=74 7iEBICET 5B &
U—7 4 v 7R B 2 sE A MIN MAX M  SD
Japan Times*°New York Times® 30 % Hid e X HEBIR N, 3 6 505 073
EREBVWEERADSEMO2 A FMIBEIL - E, 3 6 504 083
Japan Times°New York Times® TR E % hite Z L RE®REH S, 1 6 491 094
Japan Times*°New York TimesD T E & HiA F#, AFOBREZEL Z Lidky
Frolt 3 6 489 0381
4 Japan Times*°New York Times?D 3% B CHie L T LizvY, 1 6 47 101
Japan Times X°New York times?®D 30 E & 5ieD 38 Lok, 2 6 462 084
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e BMMILDAT IY —Hrihk

MEfr| Nolko=aArh7rHy— N | % R | No 4= A rhFAY— N | % M| NoTD= A rHFAT— N | %
1 |97 T4 FoBREoHSAHEES | 15 | 38 HEMETML - LETE AR | 15 | 43 - EARERTDRE@A | 2 | 76
n, W - ELERED 1 | BEADECRE, FXREDED 1=
iR
2 |[BWPPoHEL W HIBEFELE 13|33 moEERBCRE, “oEEC| 7 | 20 Wi & T e EE - MR A &) 4 | 14
I wX e TEHREL YRS 2 [ EoRE 2
3 | B Omeda TF A 6 |15 3 BACEEHIRIAN 54| 5 14 5 ErewmteLS 1|3
4 |FOfih 5|13 4 BELX 5 14 4 |BRECHTERLYI 1|3
#t 39 | 100 5 |EEMEORR 1 3 5 | v FERAE 1|3
6 |[binhix 1 3 it 29 | 100
7 |EoM 1 3
35 | 100
#*
[ 153 No. 20X FHFAT— N | % Rt | NosSkD=ZFh7H0— [ N | % M| No. 8D AFHFIAY— N | %
HHOoERLHE, SHIHI5E | 17 | 13 1 FHEOBRELHIE20TE2 | 11 | 27 L L TR GedEolfl - | 12 | 44
1 |2EED. B v Je. ST - 5 1 | ERESEIR O - R
2E)
2 | FEOETHET IR 12 | 30 2 |EEECOBIMNED 8 |20 2 [dRETSHS0EIEEXD | 7 |26
ZofltEEibh, BETCEE
B R S ARIX 2|5 R 7 A R B ERONE, 7 17 Ha & Ot R 3 |11
3 3 Pl OATEICA T DR 3
HLx 2|5 Lo FEE Cah D EG, 6 | 15 AEOER %Y - IdkofMmEh | 2 | 7
4 ML g 7 4 | oeRREe
s BHPRRESH < 2[5 5 AR Ok 5 B —FE | 3 7 s BHANT 5 7k CREESE L 2 |7
B LTHELEVEVWIER EoEER)
6 | EALERERE V@ADL 1|3 6 | BHECRVOTRER 2 5 6 | BtEhmn-~ s 1| 4
7 |{EAHFEBCEE 1|3 7 [ BEORHEELD 2 5 # 27 | 100
g [topicBSBLyv 1|3 8 LA 1 2
° JFRAE L hi- A 1|3 ° ARFCRIE OV COMREENIE | 1 2
l,\
10 | AAERBE 1|3 # 41 | 100
#H 40 | 100
153 No. 3D A P HFHY— N[ % Efr | No6DmALbHFHLY— N | % M| No. 9o AW RhTAT— N [ %
BERCFHZOIFREOWTELZDS |13 | 34 FrmsEE. Bl 515 1 | 38 EECET BN (S-SR | 11 | 42
1 1 1 [T a) LM Gevfds
FTHOHY
EHOLYRFE - AEEBHS (12| 32 MAOLEE, BEA R DB, 11 | 38 TOPEE AT IR TS | 10 | 38
o |EBERCEREETS=AL T o [PHORRLLCORRHS 5 |2F¥E
5 L 7|18 5 B CEHRRT B 2 7 5 L LT, HELHEELTH| 2 | 8
-3
4 |EHRERM DI 3|8 4 [BELAVEER 2 | 7 1 | EEFETEX 2|8
5 |RhiiD 1|3 5 |[AEBE 1 3 5 |RELW 1| 4
6 | By &R 1|3 6 |[FREmLRe 1 3 E 26 | 100
7 |EOfil 1|3 7 |[gEEROREDL 1 3
#* 38 | 100 # 29 | 100

F 61X, No.l 75 No. 9 DEMICKT AT T —{bDOFEREZR LTS, LN

DEMICKT 2 a2 MR EOBLZ 13 Th D,

ZOBTIEa A NN DD

EOWEZL”, HMEHERNRERKACEMINTZZE2E20L, D LAFAEIL

Lo THICHIRIZE T2 a A N THDLEMINTED, T ENOIRXA L NESHT 5

L RBZVLONENENDOEMITH T HHILRMK - HLEZRL TS ZENbh

Do BIZIE, BEMICH T 5 PHEN KRS -T2 No.5 D8
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EICOWTOa Ay MERRBENWZ RN bn5s, £, BMICHT 2 EHEI KD
Ko7 No. 7128 WT [ES « FAR] CRT LA MEBELZ NI LR

Do DFED, LT LLBREBLAEOMNVE TR RIS H D28 (F, THEL X)),

FATHEYREE N Ao T EM Bl A R IEMHICIEZ TWD O TIERWES D 2,

WIT, R a Ay P EEESINT 5, — O BIZEM 2248 & o mmk & BE
Jea X b ThDH, FAE AT No 4 ZFATERE No. 1 O & BEMS T, T F A
AL ZOBROHROABARATOETEMDZLICE > T, BEBARICHHEL Cxr s
TATDONEDERP DT LIRERD Lz, RO N A28 K200 %
BT 52N TER] (RAEA) L TWS, £, hoRELEEMN T A0
Fbdotz, Nod DBEMEFALEZAEBIX (X NF DR LT, AMERBEIIMO R
ETHLFESEENZL O —flE L TH#EN TETRDIZRo72) (FEBERAT
Wo, FACIEH, BTONFIZEEBETLHZLTTR, LI THWEERHLINRTL
FHDHZa2—ARART, LOLED M Yy 7 (3ELLSERTY, WAL LR 2o
Tle, HKEENZOT RN s, BENEZEPLELVWERICRY E L] (FEO)E
BRTWDZENDL, BESH, HEHITO VTR, B 2EEZFHEHL W5,

RTTEMORFHNMEREZTRL TS, 7V7 7 RFEEMEN, o~y 7 XEx
Lo THRSDOERMNTIN, 2 o0RFAMH SNz, H IR FICKBET 2EMEKE T
FWThbtSfEE W7o b D THDLZ b, TFaE] K7 &4 L, AR
W, BRI 3IEM LR S TWAZ b [4hE) RTtmAa Lz, 720
BT THEaME) & ThREEH] L2200/ FICHETE D,

KTV =T 4 7IEBHCET IR TF oo RETHL, 77 7 RFEEZHY, 7
nvyZ ZAEERICE > T2 o0RFaditid2 2 nTEe, H1RERTFIX. T8HMIZo
WCBLBE - BILORE | THLER. [4%AS CTHRFEHRBZIHDL 5 LT 20, THtA
FRICERZES ZLIZHO0NT, TRARLHMO = A bl Z IO T nHfE
RENTWDZems [V —=F 4 v 7IEHOERK], B2RFII) —T 1 T OHYE

WD b THLE) LasLic,
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#£7T EMICET D e~y 7 XA O K A&

BENY —7F 1 o TR0 RH LR TEOES =R Exd

Bom into chaos and stress: Giving birth under bombardment in Ukraine 0.78
Women refuse genital cutting 0.75

[Ehofel ] fToTUELD T 0.74
Abortion in Japan hampered by cost and consent 0.69
Why war’s horrors must be photograph 0.64
Children in Texas called for help. The police waited. 0.61
One hundred year of life 0.85
Lessons from a Vietnamese refugee’s joumey to citizenship 0.55
Ann of Green Gables 0.49

RATHHETA 7y BT, Fa~ o7 ARG
oA T ORETAW RS Hlk

il

£8 V=T 7IEHICET D 7~y 7 AEEEHE O KA A N

e

Y —F ¢ v FREBC I AR R ”%i%;ﬁ HEL &
Japan Times<New York Times®Di'H#TitediZHROEE, 0. 87
Japan Times*New York TimesMitEEF WA, ALOBREEL Z LITXUIE, 0.70
St JapanTimes*New York Times®FREHZ AL CHIrL I LIz, 0. 68
BREFBORERARSEHSIO = A bIBBRE-T, 0.66
Japan Times%New York Times®iiEwitrZ LIXBEHNDH S, 0. 54
Japan Times *°New York times®EZFLeOIE LI >7-, 0.37

WATHHE: 7oA77 yBTE, Favy 7 ARG
0. 35 FORT-AmEZHIER

WIZ, M T 2FEEORER Y —F ¢ ZIRBICET 270X ) —F ¢~
THOEZBMRT D20MNE I DEMRIE LI, £9 LR 10 IZENZHEM OBLEICET
HWEED R TR O VEEE EEERF AR R) —F 4 v ZIESHICET 2 WEOK T80
EEEEEERAEZZ S L TWD, fRELT, BHMOBIRICET 2 2K+ 228D
MR TSSO EHEICRF AR EN RN E R b o - (fE& I - F(1, 68)
=226, ns;EEJ 0 F(1,68)=1.095ns.), £7-. V—FT 4 7 OFEHFHICEHLTH 2HED
MICH TR OFEEICHRHMNEEZN W ERbhole (V—F 4V IEHDO R

F: F(1,92)=-.092, n.s.; ¥ L <: F(1, 92)=-.075, n.s.)
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RO BEMOBRIZET 2 AR - BREORK 7580V & ERFE

A rEH
ABE B B AR B
N 35 35 35 35
M —0. 0070074 0.053896 —0.1014109  0.1240404
SD 1. 00416081 0.91153789  0.9884332 0. 71191985

F10 V=74 7 OIS T D AR - BRHEORK TR0V & AT (R E

) —F 4 L I EBOEE L=
A BE B #f A B B &t
42 52 42 52
M 0.023253 0.041569 -0.0080689 0.7237703
SD 1.06806199 0.86381965 0.0022741 0.61339978
5. B8

FROBRENO ) =T 4 T NOEIHPLOL T FAOEMICK T 28K E Y —F
A Y TIEBICH T D2EHBOMBA RN ERbrotz, ZOMEIX ELOSITIEANY T
R BEARFOBEOREMENOHLE XD, 2T TEHEORREIZOW TEM I T
HEREEELEOLRNI ANDOERET D, V=T 4 7 NaBRAT2 2 EOBMITHT
HELEDN Z OFE R EZE - LS 25, Shiefile(1991) 1 BEAF 12 %3 5 B (topic interest) 2’

FPHEOEE~OFEMI 2L, £, ., T L THEMBRICLBERLTVWD Lid~5,

It was found that topic interest was significantly correlated with involvement, enjoyment,
concentration, and activation. In addition, there is evidence that these dimensions of

experience were also related to the level of comprehension (p. 331).

ABEIIZBWTHLZEDEM ~ORIEOEREINY) —F 4 T HEB 2 CTRESEKD
BHERZEMIZ OB > TWEDTIERWTEA I, TOOEMBUIKR TS OfE SR T+
SME) & ThAXxH Loy 2l/]FRiHENZZEnb, 7THO0BEMBIZKREL 2

I+ 5, 202213, RPADODHBICHTAIAGFTEREEONRE R LTS ES
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FED IO, W) T A FEKRLTWD, THFEMICRTAEERE WD LD
MRED S O R EM OBIRIZEEL TV,

—F. EbEWVWHEIEZ R LZON Nos(M=5.28)Th o7=, £215 ZOBEMMN [H
FME) TRt THEEMS] 2T, R0 na Ttk TEEME) THEM] CbED
LHEMTHY, b Z ODBEMOBLEEFRF - TWDZ ENbnDd, T bEFEIC
T LFECEST, ZORFFEFLLEOHKRFOLD BPETOHINRD) (K
6No.5No2 THE)Y WO H T Y —FHSOMEE L TIRA TS LY ICBbhs, =
DFEFIZT, FRINTFHEMICHRFERER I N TNWD DI, £ T RoZFmKEAED
MAEzBES> THALESDZ LI WS D LEREENZ 72 (FAEF) LHFENTVDH LD

FHEZOLOICHEKE R oA W, BIRE o LM TN AR L B

25595 TH5D (Hidi, 1990),

...although the empirical evidence to date is inconclusive, attentional factors play an
important role in the profound effect that text-based interest has on information processing

(p.559).

AN ELR & B o TRt A 1213 B O E K (attentional factors)23BH5- L T\ 5 DT
XRWTEAHI D, ReDaAAy NaKEZFHE, FHEITEMIIOWTHALERIZESES
EFRFEMICOVTEIATVWDL I ERDND, £, V=T 47 OFEHZELTEEZ

BT TWDZERDND, DEV, EMICHEZRES LW ) BHRITFH AT OEE D EM
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Peer Assessment Using Google Forms

Sumie Matsuno (Aichi Sangyo University College)
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Abstract
This research aims to demonstrate the effective utilization of Google Forms for peer
assessment within a communication class comprising 24 university students. At
semester-end, each student delivered a 7-minute presentation. Following each
presentation, the students accessed their peers’ presentations using smartphones to
evaluate them. The Google Forms included 6 categories: Eye contact/No script,
Voice (volume/inflection), Clarity (pronunciation/fluency), Visuals, Content, and
Organization. Prior to the presentations, each student received a printed sheet
containing their unique URL and QR code for accessing the evaluation form. Once
all presentations concluded, the students completed a questionnaire regarding their
experience with peer evaluation using Google Forms. The questionnaire comprised
five sections: rating satisfaction levels (very good, good, fair, bad, very bad),
identifying positive and negative aspects (such as viewing results in graphs, reading
classmates’ comments, and scanning QR codes), stating preferences between Google
Forms and traditional paper evaluations, and providing open-ended comments. The
results revealed that 100% of the students favored using Google Forms over
traditional paper evaluations. Furthermore, their satisfaction was notably linked to
smartphone usage and the absence of printed papers. Despite some identified
drawbacks, the consensus supports the beneficial nature of using Google Forms for

students.
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Introduction

Since the onset of Covid-19, the use of Information and Communication
Technology (ICT) has become widespread. Among the various ICT tools utilized in
educational settings, one notable system is the learner response system (LRS), a tool
for classroom feedback. Electronic devices like computers, cellphones, and iPads
are employed to offer immediate responses during classes. Students can promptly
answer teachers’ questions using their respective devices. Some prominent examples
of LRS include:

iClicker (https://www.iclicker.com/),

Kahoot(https://kahoot.com/),

Nearpod (https://nearpod.com/),

Poll Everywhere (https://www.polleverywhere.com/),

Slido (https://www.sli.do/),

Socrative (https://www.socrative.com/),

Turning Technologies (https://www.turning-technilogies.ca/),

Quiz Socket (https://github.com/kwappa/quizsocket),

Verso (https://versoapp.com/),

Google Forms (https://docs.google.com/forms), and

Mentimeter (https://www.mentimeter.com/).

These systems have been implemented across various educational settings,
offering an array of benefits. One significant advantage of LRS is its capacity to
foster classroom interactivity, leading to sustained attention from students and
enhancing their participation in class discussions (Stowell & Nelson, 2007). It has
been noted to invigorate students’ thinking (Collins, 2007). Additionally, LRS

enables teachers to gauge students’ comprehension of course material promptly and
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deliver immediate feedback (Caldwell, 2007; Martyn, 2007; Tress & Jackson, 2007).
Research by Matsuno (2022) utilizing Mentimeter revealed that employing LRS
actively engages students in learning, while allowing teachers to capture responses
from all students during class, a feat not achievable without LRS.

Kim and Park (2012) suggested that the use of Google Forms led to improved
performance, notably benefiting males more than females. Anderson (2019)
highlighted that Google Forms effectively motivated students to complete
assignments necessary for mastering the course material. This was achieved by
collecting students’ feedback on their difficulties and readings. Ha, Eryn, Heidi, and
Tuyin (2018) proposed various advantages of Google Forms in the classroom
environment, learning, and assessment. It was found useful for surveying students
outside of class to better understand their individualities, engaging them actively
during class by gathering immediate responses, and collecting self-reflections post-
class. Additionally, it enhanced students’ foundational knowledge, helped identify
misunderstandings, and fostered engaging discussions. Moreover, it facilitated real-
time feedback for both students and instructors. In a study by Cho (2018), students
were tasked with completing online homework and submitting incorrect responses
through Google Forms. In subsequent classes, instructors focused on these
questions, leading to high student satisfaction with using Google Forms for
homework submissions.

From the reviewed literature, Google Forms appears to offer substantial
benefits for both teachers and students in educational settings. However,
interactions often primarily involve teachers and students. Hence, this study aims to
investigate student-to-student interactions to discern the benefits and challenges

associated with the use of Google Forms within student interactions.
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Procedures

A communication class comprised 24 freshman university students with English
proficiency ranging from 470 to 550 on the TOEFL PBT score. They were in the
Faculty of Arts. The objective was to enhance communication skills and acquire
academic speaking proficiency. During each session, they engaged in impromptu
presentation practice. The course spanned 15 classes. At the end of the semester,
each student delivered a presentation lasting approximately 7 minutes. The students
had the freedom to choose their own topics. After each presentation, students
accessed evaluation forms via Google Forms on their smartphones, with a 2-minute
allocation for completion. The Forms covered six categories and provided space for
open-ended comments.: Eye contact/No script, Voice (volume/ inflection), Clarity
(pronunciation / fluency), Visuals, Content, and Organization. Evaluation utilized
Likert scales from 1 to 5, with 5 representing excellence and 1 indicating poor
performance. Each student received a printed paper displaying their URL and QR

code (see Figure 1) beforehand.

Figure 1

Example of the Handout.

. E‘I.E:

(Y G ;.
https://for—8y27FEj 6y4td9 https://forms.gle/HmHPb_

=l o] OR300}

After completing all the presentations, I, as the teacher of this class, requested

each student to provide their email address. After adding their email addresses to
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Google Forms, each student acquired co-editor status, providing access solely to the
results related to their individual presentations. Distributing the URL allowed them
to review their evaluations independently without accessing others’.

The students conducted their presentations over a two-week period, and at the
conclusion of the second week (the 15" week in this course), after all presentations
were completed, the students were asked to complete a questionnaire regarding their
experience evaluating peers using Google Forms (see Appendix A). On that
particular day, two students were absent, resulting in 22 responses to the
questionnaire.

The questionnaire consisted of five categories. The first category required the
students to rate their experience as either very good, good, fair, bad, or very bad.
The subsequent categories prompted the students to identify positive and negative
aspects. These aspects included utilizing a smartphone, reviewing classmates’
comments, viewing results in graphs, assessing classmates’ presentations, having no
printed papers, and scanning QR codes. Additionally, positively noted was the
attentive listening to classmates' presentations, while negatively noted were the
requirements to submit an email address and connect to Wi-Fi. Moreover, under an
'Others' section, the students had the opportunity to add further positive or negative
points expressed in Japanese. They were also asked to express their preference
between Google Forms and traditional paper-based evaluations. Finally, they were
encouraged to provide free-form comments in either English or Japanese. They were

allotted approximately 5 minutes to complete this questionnaire.

The results and Discussions

The first question was how the students felt about using Google Forms to

assess their classmates’ presentations with response options including 'very good,'

46



'good,' 'fair,' 'bad,' or 'very bad. Figure 2 displays the outcomes: 54.4% of students
regarded it as 'very good,' while 45.6% labeled it as 'good.' Notably, no students
selected 'fair,' 'bad,' or 'very bad.' This outcome suggests a high satisfaction level

among students regarding the utilization of Google Forms for assessment purposes.
Figure 2
The Students’ Feeling about Using Google Forms

Feeling about Using Google Forms

0— 00

m Very good

Good
10

= Fair
m Bad
m Vary bad

The second question aimed to identify the advantages of utilizing Google
Forms to evaluate classmates’ presentations. In Figure 3, it's evident that accessing
classmates' presentations via a smartphone was regarded as the most significant
advantage. Considering the Ministry of Education, Culture, Sports, and Science and
Technology's (MEXT) statistics indicating that 99% of high school students possess
smartphones, it was assumed that all Japanese university students have their own
smartphones and typically bring them to school, making this research method highly
accessible. Indeed, in my class, all students owned smartphones, eliminating any

hindrances in conducting this research and likely making it convenient for them to
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engage.
Moreover, the students expressed satisfaction in reviewing their peers’
comments. This likely stems from the fact that presenters often receive feedback
solely from their teacher, and Google Forms provided a valuable avenue for
receiving comments from their classmates. Another positive aspect highlighted was
the absence of printed papers. Utilizing Google Forms eliminated the need for
numerous assessment sheets, aligning with environmentally friendly practices,
which some students appreciated. Additionally, eight students acknowledged the
benefit of viewing results in graphical form. This likely facilitated easier and
clearer identification of strengths and weaknesses, aiding in understanding the

feedback provided through graphs.

Figure 3

Advantages of Using Google Forms
Advantages of Using Google Forms

Using a smart phone | 22
Reading classmates' comments || NN NREGEGEGEGEGEE 15
Having no printed papers | NN NI 15
Seeing the results in graphs || N 38
Evaluating classmates' presentations || N NN ©
Scanning OR codes [ 3
Listening to classmates' presentation eagerly [ 3

0 5 10 15 20 25

The third question was to identify the disadvantages of using Google Forms to
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evaluate classmates’ presentations. As illustrated in Figure 4, eight students
highlighted ‘Sending email address’ as a concern. In practice, to share students’
results, it was necessary to add each student’s email address in Google Forms to
grant them co-editor status and access to the results. Consequently, I requested each
student to provide their email address, a process that some found bothersome. This
inconvenience likely stemmed from the fact that in the current era, some students do
not actively use email or may not possess an email address, necessitating the
creation of an email account solely for this class, which might have added an extra

burden for some.

Figure 4

Disadvantages of Using Google Forms

Disadvantages of Using Google Forms

Sending e-mail address GGG 3
Scanning QR codes GGG 6
Evaluating classmates' presentations I 3
Connecting to Wi-Fi i ?
Using a smart phone [ 1
Reading classmates' comments [N 1
Seeing the results in graphs = 0

Having no printed papers 0

Additionally, some students encountered difficulties scanning QR codes, which
could possibly be attributed to issues with their smartphones. The reasons behind
these difficulties remain unclear and might have been linked to technical problems

with their devices. Furthermore, while six students identified evaluating classmates’
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presentations as a positive aspect, three students identified it negatively. They might
have hesitated to evaluate others or found the evaluation process bothersome.

The last question was which the students preferred using paper or Google
Forms when evaluating their classmates’ presentations. The results (Figure 5)
showed that all students, accounting for 100%, favored using Google Forms for

evaluations over traditional paper-based assessments.

Figure 5

Students’ Preference

Paper

Google Forms
100%

The following are students’ open-ended comments regarding Google Forms.
Their comments are divided into three categories: Easy to use & Enjoyment,
Convenience & User-friendliness, and Anonymity & improvements. Most of the

comments were written in Japanese and were translated into English as follows.

Table 1

Comments from the Students

Easy to use & - Google Forms is easy to answer, making it enjoyable.

Enjoyment ¢ It's easy to input data on Google Forms, allowing for better
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focus during presentations.

* Google Forms makes the process smooth, which is a fantastic
system.

+ Using Google Forms was less tiring and more enjoyable.

* Working on Google Forms is seamless, and the graphical
representation is incredibly easy to understand. Personally, I

think sticking to Google Forms format is good.

Convenience & * The functionality of Google Forms is excellent. Personally, I

User-friendliness think continuing with this format is a good idea.

* Due to its convenience and user-friendliness, using Google

Forms for the upcoming year seems ideal.

* Google Forms saves the hassle of writing and collecting
papers, making evaluation easier. It's good to continue using
it.

- Google Forms facilitates easy evaluation, which I believe is
beneficial.

* Google Forms is an excellent method overall.

Anonymity & - It enables comfortable evaluation without hesitation.

improvements I liked how easily one can vote anonymously on Google
Forms. It's beneficial to see evaluations listed.

It was good that one can write without others knowing on
Google Forms. However, I'd like improvements on the

readability of the QR code.

In general, every student conveyed satisfaction with the utilization of Google Forms

for peer presentation evaluations.
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Conclusion

In conclusion, all students expressed satisfaction with using Google Forms for
peer presentation evaluations, largely attributed to the ease of smartphone use,
access to classmates’ comments, and the elimination of printed papers. They
particularly enjoyed the automatic generation of graphical results by Google Forms.
However, some students expressed discomfort in providing their email addresses to
the teacher, finding it bothersome.

As a teacher, I also found it burdensome to collect and input each student's
email address into Google Forms and then send them their respective URLs. This
was the only negative aspect for teachers. Nevertheless, the convenience of avoiding
printed assessment sheets and streamlining data aggregation is undeniable.

Overall, despite some noted drawbacks, I firmly believe that Google Forms
benefits both students and teachers due to its paperless nature, ease of evaluation,
and graphical result display. In this study, only peer assessment on presentations
was considered, while Google Forms could be utilized for writing assessments as

well. I highly recommend its continued use in the classroom.

(This paper was presented in the 62nd JACET international convention in 2023.)
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Appendix A
The Google Forms Questionnaire
Google Forms T1T 9 # 7§ Al
D Google forms TAT 9 M A FFAfi i D v T
Very good
Good
Fair
Bad
Very bad
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The Effects of “English Question-English Answer” Guided Paragraph
Writing Instruction on the Composition Performance of Japanese
Beginner Students: Based on Communicative Language Teaching

Bl H R (U H R

F—U—F:CLT, 747« 7458E, HIRMEL, FHEIEL, FMIA

i

Abstract

Getting beginner-level students to write with less hesitancy and fewer errors is a goal
for which all teachers strive. However, it is a difficult and daunting task for these students to
write in paragraphs, especially when they feel they have little to say. One way to start them at
an earlier stage is through guided (or controlled) composition which has potential for
raising motivation and reducing errors.

This paper specifically explored the effects of a “Question-Answer” (Q and A)
method of guided composition as a preliminary step to paragraph writing for 28 Japanese
university students. All the participants were beginner-level students, and none of them were
English majors. The teacher conducted four classes with paragraph structure instruction and
Q & A practice. After this course, 80 percent of students said in a survey that Q and A made
the task easier, and 70 percent said they felt less nervous about writing a paragraph. In
addition, comparing specimens before and after the four classes, students typically extended

their paragraph length by around ten words.

1. IXC®IC

ala=S—varviehiaEMmE T2 ERT SN EFHE (CLT:
Communicative Language Teaching) (2B C, B DOEREZRTAHARDOE L E o7z
XEBEINRTTTT7 - TA4T7 4 78T, Wb HBBEEEICEET HBEL &
LTADNTHD, HOLBEFLE X EEL DL, TORNEFELREFETHEALD
ETDEMBMETHDZLITFE I ETHRVD, ZAITHIN X THEFEOFEH - LET],
I BT, HNEEDORT, BHOERZELOLEBZNCT —~ICHAT LHERINE ) o L
ZUEIZ DT DR RO i, FRIZEZNIL, FELEWHIIEBIIZRNVEELH X 52
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ERERMENTWD (1L, 1985, pp. 47-48), XTI 7T 7 « T4 T 4 VT EEELT
52LT, ELNOBRRLTEBICERNEN 2 EaIa=r—varigiomk
BT 2 EBOR N ZHIET 2 ERMFHTE 5720, ZhZ KB OGN 5
DANDZ ENLEE LV,

RTTTT +TAT 4 D%, Ik IV EERFITHTLHEEICEWTTRY AND
ZEOMBELHEIN TV D, Hirose (1998) 1L, 22 AOKZE2ELICNRT T T 7 -
TAT AV T OHMEEFICOTSED 12 BHOREEITV, HRENZERKZICE
WIEEC R LT, RSB D L T8 L7 E X T (“strong” writers) | 7 A& [#
ML TWARWnEXTFE (“weak” writers) ] 7T A&ZBATHE, EEL Y STHE ZFG L
ToRER, TRl CWaWnEX T OIEH>0 BB L-EE T 2R A5 © LRl - 7=
ZEnbhott, ZTOMRENDS Hirose 1E, B L7-2EXTF] L0 IBELTWH RN
EXT OIFONBEEZTRZAY vy MRz EREmwmoT, Al (2016) &, 21
T X FFT DR R A WE LTV D,

L)L, 2O TCORBEHEOHL TIX, —EOEESIEM#EN - ETTIEART S
TT7 e TAT AT OREEPEZDRETHDLEVIBZI FbboTe, TORE2M
HiX, BETELEoLXEEIREL, FICHRFEEFICLE > TEH#ELHNEWVWS Z
L ThD, SIBIT, RFPEEBRERANDFEEZ TRFELNAUDPHREETHL5E, F
BHEOHARGEEAGE) E WFEEHENICIIRERENDY, WERVABICEL L
EHERIANE, HEORVWNRZRETEI I LT HILICRD, LARMIZ, AR
ZELLBADIEFELZESZEDHLIRY, PEHEFFRETHBIADIERNPEZ, T
XRVASICHBZRD, FEZ L ~DTF = a U EHINND Z ERBESND,

Mz THAROKRFANL, RFEANFRNCTAT 4 T OB E+ 23147 TN
ENEL, WHENRTAT 4 v TIREETO LEOMBERE LT, T 7T 7OEHRN
RNWZ R, XEOREMANTERNWI LR ENET LN TS (B, 2020), 2D
ML, SRS EMICLIRRRH 5, CLT OSSN b E2I1Xa3a=r—ar0RW
FBEELLEVAEZHFICEBAD I ETHY, ZTUREOFMEEICRDINETHS
N, AT 47 ORBIZBVWTHEEEOREBRILENEESIZHERLTH D
(Johnson, 1981, p.95), MZ T, HARDKFE AR TIIESCEREO EMNEEZ KD 58
AL, BRETOEBHBTICBVTTHSDEVWEZWI L2 EE TR HEES
BEILICE S D 25700,

o T, HADKZEIKH L TAT VT 7HEOHER R ELED MY R T 7T
T TIAT 4 TREEITOEE, BONELIART I I 7 EELLOOEE LT
Biid 72, ELWAT 7T T7DEFEETFTEHIIOTIEDLZILITED, BFENMZT
WHNENELL LR EZETHNEL LT OoED, BETEA LI ETLE88%
FlEHFT o EenTENEL, TAT 4 7HEORKBEETH DL Wb 5 H I EIEIC

141
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ORNDLHIFELELTHESHTH D,

el2l, HERNRTI 7T IMEREDM#BAGIZLE LTYH, % - END+5T
WP FEHEDN, FEELTLEBEOFEFEO L2 WNWER Y ELS Z LIRS TIE W, £
0, ELRIZMAT, EBXEXEONE - XA a2 hr— LT 52 LBUETH D,
Bl « MR S 7o AE3C (BUF THRIBRIESCY) 1%, B HIEAETIT-D7 08 5 AiB M 0fdiE &
LCHHENRRIAD D HIEO—D2ThH D,

NI TTTDEIRFELEE X E2EILE, W (1991) T2 DHEEE2IT L &
D2HOD[FHAIZZFTFTTWD, —2F IMEEENECHKEORE] THY, THIRXREZ
B ERBEZWERTHZEEET., b — 2% TEIFEITIMZ L2 - HlR
(control) | TH Y, FENEDIZONT, ELARLERXN HNWDLEFFELRE) ©#
il Z472 (controlled) #EH XV BHE (free) ZefiE ~EWFEICHE > TN ) Z &
Zf3 (p. 25),

ZOMENDEGNE TAT 4 7 OFEHBEMORGREZ, MBI R LS DONK 1
Thbd, 2L, HEBEOIAFILZNIEE S TIXevyy (i, 1991, p.26), Z DX
WZRT KD B 280 Chiud, MELZMEL TEME2ERT 52 LI2L-T,
WFFEE ThH > THHBRALENRETA DR BV D2 Z LRSS,

Controlled composition (controlled)
l |
Directed composition |
l |
Guided composition |
l !

Free composition (free)

1 MHDOEENLTAT 4 7 OFFBER (MR, 1991, p.26 L v 51H)

FIRIELEF->TH, NI TRV DKL THY, HEBEOERLHEE L
T2\, Byrne (1979) <° Finocchiaro and Brumfit (1983, pp. 152-153) %, =
Yhre—nLoBESNRELELTRERCHTONDGEDE a2 br—/L K 2RV
32 > (Controlled Composition) |, & L THEICRITOND b DE [ HAT 4 K-
22 ARY Y 3 (Guided Composition) | EFEATXRIL TW5, B ENEILEE:
R LTEBY, Eboh—FRE0xarhrn— 352 3B\,
FICELHICEIVERZENWTCa L PR =T 5000V ) 2 EThb, —7H,
Paulston (1972, pp.36-37), Robinett (1978, p.233) <° Bascoff (1981) (%, = o
L RENG T E LTV,

Iz, HIRMESCR T 5500 b —E TiER <, EXX#E & L ToRicENz2 2
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THERLH D, Raimes (1976, p. 186: 1983, p.259) 1%, #HIRIEXLE MEX] TH
5EEZLZELEERICMERDY, ZORBEIEEPZENTELOBRBLFEL A
EHLETOLOTHD EEET D, £ Allen (1978) 1%, HIBRIESL DM B % FR
DRPROL L, FEHEPAEWICEHES N ZEZR LR LIRS (p. 407), 7= Taylor
(1976) 1%, fEXOMETH L L LMo EBRICIIEOMEMBE L LTHEHAINT
Wb L EEMHTS (p.310), & 512 Buckingham and Pech (1976) (%, =2> b1
—NVOERENWERLZICEOD TCHREX~OBITZHET L LTYH, ZOar br—
DEASNVERET DL HESLCEENEE > TRV L0, HETRLHMIERE DBV
TR - TELZLEZRVDLIL, FEEOBEENRBAENMIEINRLT W L2 Y ORE
RERHLTHD (p.55),

WA, HIRIESCOR R E 2T 5, FI2, PIRFEELZBERECBWVTHEET 5
WIS THDHESADHOELTICEY EF5 (Paulston,1972, pp.37-39: Owens,
1970, pp.125-126),

(1) FEHEOLTHEYZWO L, FEHENEREEZE LD ENRNTE D0, FH A~
DEESIT E L THRHTH D,

(2) FEEFIZ, ELWIEMEE R - EEIEDHENTE D,

(3) FEEM~x DHESDEASWITIE L THET L2 ERRETH Y, EBEE O
NCTHHIELEENEDLZ L TE D,

4) B - FEHORA V ERWHET, PEEORERBREZZ ZICAT IEDL N TE S,

(B) —DDHEME, 2L N —LDEENEEZT, kxR LV THEHATLZ &N
T 5,

Paulston (1972) 1%, ZOHTHEIC (1) OBES T EEMAT 25 (p. 38), T
DR FEBEICBEZRIEEL2E R THLZLIEFEIETHRY, 61, (2) DX
EHEOMIL - EEOBERDIIBFEETICEIHICEETCH D, AT LR
BR22BOFEEZRRICHZDIEREE LD ENEZY, LR -T (3) b (5)
272 3 RITHERE BV THRHTH D,

INHORENG S, HIRECHEITE X ZEIHE L LT TR, fﬁﬂf&h@;‘g
BrRBLTHENRNTTTT G4 T 4 T HEDO—oL LTCHLAERTHD, HFE
BRHEEL TRV EOHHNRERRDH DL 00, HEEHE OBLIZHB W THIR
ESCIIE 2 I CHHENTREY, EL ZL0REFHEL LT EDRMi 2 H T\ 5,
HIBRVESCA SEOMERE E LTHEHSH TWD Z LT FEELEN, 2 hre—/LOH
REBWIZATAZ LICXY, IIFEEEXNRETHRTTTT « TA4AT 4 TR
BIZBWIEHT 2 Z EXH0ICARETH B,
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ECHRE DO—o2 & L THIRIEXZTR D AN DIH720, FEHEICAEMICE ha
HIZOF S HDL7DIT, FEHEOBESIEL T T, EXXORNEBRICTEHEDIE
BEMTSEDLDZEDPRETHD, FLERLLEEL DL, NT 7T 7 DR
EHRTHELROOND, HBEHITIINLDORNEZEART, 5% < OFIRIESCHHE
BHEOTING, EOHEZHREIZEAT LONZ®RINT D,

HIBRIESC D & A 7220 T, b (1991, pp.139-170) (X Paulston (1972, p.42)
DETNEBHZIZ, (1) at— (Copying) DX A 7, (2) & X#1xF% (Substitution
Table/ Frame) Z#F|IMH+ 22147, (3) FZ#R (Rewriting) O¥ A7, (4) 5
% (Completion) ® % A 7, (5) AwFHLFAE (Addition) DX A 7, D 5 DITKHIL
72

ARFgECE A L7z T3P (Question-Answer) | 1E, dbNOEFT L TIE [(4)
FTRDZAT | I END, ZO [EROZA T TiE, BE»EZIZXOZEME
LY, RRELTWAIEREMI 2L TRIT I THEERT DHA T DIEE -
HEFERET N TS, TRREEE (Question'Answer)J TIE, EEIZ= e
—IVORMRFEOOEHSDTHY, ThEEXICEM LchE, EXORNENEMIC
T DL TMSITENDT-DIZ, FEFED what to write & V9 HBBRIF I U
% (dEN, 1991, p. 164), “what to write (fffZE < H) 7 (Tx9 2 A ff O EIHIX
FEENFFETEAL) ET2EROEREICORND T ERMFHFTE D, ”"22%# =)
WRICEMR AP O D L9 2%l - INEZRIET28MZ2HERL, FEHEOERZE
BRICIANT 2 2 &1k Y, AEMICES ZEORIEME L TOMEMR L RiAEND,

AWFFEDO HIIX, FIREXEZH WD Z & TRIAD DR ZBE 2, HIRIEZ W)k
FEHEERNGL LIERTG T T7 - TAT 4V ITRECBRY ARSI LTk, #LZ
EZBLTRBTIRAL ) ETHOEMEFEHELORIESHE LN E I DNERLNITT
L2HDTHD,

2. FFEEDOME

2-1 HFFEOR

AR TIE, CLTIZHSRTGTTT7 « FA4T 4V ITREZBNT, T/ T 24
B2 (R 77 70 #WRICERT 5, £0%, HIRIEGHED —>Th D
[ 2179, ZO2O0OFEEXZMD ANDLZ LITED, Ik FEED L RKGE
TEALIETHEREZSEHT I ENTELENIRAEEL,

B8 (2010) 1X, X777 70X hFLEoXEELLOOFHELEHEIZON
TOZNETOMIEL, ERLSNVDOFEBEEZSBICLEELONREN L 2HERL,

LRIREFEDNIRNY,, LN EA TWD 72D, 5%, FAEZMRIC LN E
EFhdl &% (p.133), MA T, HIRIEITAARDKGEZT O F TITFISLIFR &
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FIEEIC LS HWHN AR, ZOFEHERICHONVTOEITENEIZTD AN & 2ERT5
(pp. 122-123), AKWMEBIZTINOLDETHEITHDH EE 2 D,

2-2 REHM, AEHHE

AWFFEDOFTAEIE X, 202249 A~11 ATh D,

AL, WIRLV NV OREEFEEHE T, BARELARE L T2 RKP4E GEREHR)
28 Nt %G1, RENFEURFICHEL, NFRIZ1HFE20 A, 24848 ATH
Sfc, VAT TEMERGEL] (WERH) Oo%#EETHY, 2FEIT 1HEaI 2=
r—varil] GBERULERH) OZmE Th o,

TEH I FEOEEICHONWTIE, FROTF LA Z AL BT Z b (100 Alis) 128
W, 24 8 NDORGREIE 29 R~51 M CTHE ML 32.3 &, 144 20 ANiX 2 mi~27
TR 16.T i ThoTo, 2EET N —T DI NFEFE R E W & H #HERN T HE
0, AWREFERNINERBROMETIE R WD, 1 2FET NV —TDRFEIZS
WTIE IR Bz, 72720, A, 7 7 AN, BREOREE (LIE - BIR) 72
E, V=DM L LTERRLIBEREPERD L7720, FiHlZ IV —7 T L1772
T RERE S LT,

2-3 WREFE

R¥T, 1 HEEIV—T, QEATNL—TOZENEFTRICELNE TITo T2, %71
— I L CETRENMT Vr—b e, T—<Z2BELERATSTT - FAT 47
OEER LTz, 7—~I1X THOTRERBALEREAY U E w7 2020 DA XY R NEHE
NT5] E LT, WIZEITNV—TR2RIIF L CAaRORELIToZ, WEIINNT T Z
TRERR D #ARE L B O E FIEEE > T ESCE Th D, RBIS, RERTE X5
DAFYVANERBAUTRNT DT T T7 - IA4T 4T 5B L, BERT T — b
AT o T,

BEMT o — MTEMKEZAA L, BFEH%T > — FiE Microsoft Forms Z
T, L LBERRBNICEIZELTCLL-, 77— FRAEITKE L ITEBEEFRTH
2L, BEAXTHLIEO VAR LAERZ MBI TCE RN &, REE-ERN
b LERMIETICEE TN & 2mx T,

BRANAEITRAE - I=2—1Y (2021), Rk (2021), &4 - &+ (2014) &% 3
ECHEZDER Lz, RERMT > 7 — b T, PEEOKEEL2RICHT 2 EMS &
KZ&) ICHlT 2 9mBAEM L, B¥EKRY V7 — FTIEIREMT 7 —FERLT
QHRAIZ, NTFTTT7 - TAT AV TOREEZTILERIIONWTTHRE (9b 21K
BIXEBRER) #BML7z, BRGERNUAOEMZIETHEI/-B )25 E ]
(oE v Bblkwn) TEo Bb2v) O4BEMOY v h— MREZHEH L,
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ST, TREWIE ORI SNTZRENMZOT v r— MERE, FFENRFWE
RIT T 7 HMBIATo T2, EMOFEIZ LY 1FEETV—T  2FELE T NV—T &R~
IR LTz, 77— MERIT, BEMBORIZZKT 52 & TEBOELEEL
Lz, ETFAEREFENTL AT 7T 703 TGES], TFrZER#E ], [Tunit 2720 O
(AT EEIFR 1 04720 OFEK) O 4EHBICHOWTREMB TRELE, X777 70
I 4 va s Y O SAT ENEM R E Z W (BEKYE 5%, WMARE). MW
TN—=TEb/MERTHT®, THEHAMRERGEE LT 4 Va s DY A
T RN GBI o TZFHME & LT,

2-4 FREFHHE
AWF7ETlE, 144, 2EAICH L TCHEARTHORELITo7 (F 1),

#1 REOWN

%15 RERIT > — b
NTTTT - TAT 4T (KR

RT T T TREROIRE
[ =AW= ECEHES

w2

w4 15 H
(fEsm (F &) OXOEXFHFoiEE
RITITTT «TFTAT 47 (FR¥EH%)

.
.
.
.
ok |+ TREEE ZMOEECREORE
.
.
.
CBEBRT Uk

BT, RANCRERNT v — M E1Tolo, RIS, FRICEEIXMLETIC TR
WAV By 7 2020 DAXY A NERENT D] LW0WH by 7 THAEICHBIEXE
EVWTHIRHTHZ 2RO, BT 35 B EE Lm, & 2581F, X777 7Hk
DfFE%, RMEREOEMEMER L TESHE 21772, HEOFEMIL 2.5 #Hbf)
D THIRT 5, FAEITHEMICEREH I NIZRMITH > TEME D, N7 7T 7 %21
YD T ODLEER LT-, 53T, FAEITE 2 TIER L 7T 20X LE D2
TEX  BOVBAULEAZ VA NERBNTHRT 7T 7120 T0D5 T EaMiB LT,
FAETIE, ThETOEFHIMAT, Ifwm (F&®)] OXDOEFEZFIZTONT, »
KOPDONY == a VERE L, TO%, MOAZ YA NERALTHRNT D37
7537« TAT 4T aEE, BBIRERT V75— MeiTo T,

7B, RLULIWKIIRLTWAWA, FoiEeE L THE, MEREYE 21T LIcE4E
D OEMEZ T e, AR BREERERBP I DNRD o 25A1TE
BELTRLIFY, ROBEOBICRNT 52 LaRDz, BESCKHNIT VT,
FEORERAPERITREL WL ) ICERE L,
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2-5
B3O L 72 %44 1%, Oshima and Hogue (2006), 74 H (2006), f1 4% (2020, 2022),
Eichler (1981) 2 %#&EIZ LT,

1 MY 7 kBT R
Who will you introduce? <& 72 721X 72N & fF I L £ 920>
(#1) T would like to introduce Mima Ito, a top athlete in the world.
(Fhix, ROy T2V = DOED THLOEERZB N LN EBNEY)

I would like to introduce ( ), a top athlete in the world.

QY R—=FT 47 kT 2D
What does he/she do? <fit /1 i3 a 4 5 N TT >
(f51) She is a Japanese table tennis player. (% Z X A ARDEHEKETF CTT)

He/ She is a/an  ( ) ( ).

Y R—T 47 T URQ
When and where was he/she born? < /#i &xiZ\v>, EZTEENE L>
(#5]) She was born in Shizuoka in 2000. (1% #c1% 2000 £, AAROFM CTAENELE)

He/ She was born in  ( ) in ¢ ).

AYR—=T 47 BT RAQ
When did he/she start playing the sport? <f /i LIT WV DOZ D AR —Y 4D E LI=h>
(7]) She started playing table tennis at the age of two. (#¢ it 2 CHEKZ B O E L72)

He/ She started ( ) at the age of ( ).

5 VR —T 47 BT UR@
How old was he/she when he/she competed at the Tokyo Summer Olympic Games in 2021?
<M M deAs, 2021 EDORTEFEA Y VB v ZITHIS L & &I, il TLizi>
(#]) She was twenty when she competed at the Tokyo Summer Olympic Games in 2021.
(021 FORBAFAY By Z7ICHBE LI &, HLIT 20 TLE)

He/ She was ( ) when she competed at the Tokyo Summer Olympic Games in 2021.

6 VAR—T 47 BT RAB
Which medal did he/she win then? <% D & &, # i, EOA XLV ERBHEHIY £ Lh>
(#1) She won a gold medal in the Mixed Doubles event then.

(ZDLEWHEIT, Iy I AL TNVADEHTEAL NV EFELRY £ LK)

He/ She won ( ) medalin ( ) then.
7 F Lo (FEE)

What do you think about him/her? <f§ /& IZ >V THR/ITE I BnET 2>
(#1) Mima Ito is definitely a great athlete. (ffiZcix, LNV EKRKZRT AU — K TT)

( ) is definitely a/an ( ) athlete.

2. A& LTl L7c THEMEE] ONE

HEST 2777 78I, Wbwd 3Rk EbND ThE YT -T2
(YR —=FT g7 v Trx), XL (Km)l OMREZHEE L, ZokXNiTL
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S OMBETTEZENNT 7T « AT 4707 F AL (§F, 2019 ; A4, 2020,
2022) 72 E TR SN TEBY, RN AT T I 7#HEOOE2E L TALS Rk
W5,

Flo, PR EME CIRFEERNERICEEZRITOND KO ICLRLT,
Tl xiX, BRICEZDTEDICTFEEBFICLHERINENLETHDLZ L, TOHF
WaA 2=y NRETHESGIZAFTELZ L, FHEPHEKELFETLHT—~Th
HZEREICHEELZ, TNOLOEMEND, THHGTRERALERRXAY Y Ev 27 2020 O
AFZYVARNERNT D] EWH T —~vEHFELE,

B 2 1%, FAEICEME L TEA LEEMEEONE TH D, FISCOMENTE & 22
WA =T DL HICRE L, EEOEMITITFAEDSEIT/RD &) IR HEELKGE
BHaeery hELTRELE, IO FRAENEHEEDOEMICE 2D L X0/ ME D
LTHRET 27D Thd, BMEE, My -T2 1 D, [HFR—F ¢
Vﬁ-ﬁy%VXJ5<>Fikw(ﬁ @)l 1 ok L, FAEFFILESHZIC, =M
MO THEHTOOXENEY, TNOEDORITTHDNEBATLE AKX Y A NEHEMNTT S
RGP TG T sTNAD L w RS EDIS S FAEOHMGEZ BT D720 D EM %
Wﬁb,%7@ﬁ@ﬁﬁ%%ﬁbto

3. fER
31 TUr— R

(1) ®WENBOT 7 — RO LB

BREME TITo 2R CNEORBICHOWT, 1 FEEITNV—T L 2FELET NV—T1T5
TR Lz, BREK 3 KO 4127R7,

TUr— R ERIROEBY THD, [T FEFHEIZHOWNTEI R I (&8
M)A OWTIEmMZ L —7 & bRERMBTHE Y BB, T —FEHE (L)
BRIl EmalRiTE, RERICE AT LS [E B —FHT, I —
FBEFRZE) TOWMZA—7T TEL BZEMLE, £ TV B%kas@Eehig, £
PRESTH IV 220 TIE, BT TH0 [HEEbv &uv ) EIZNHE

, BB E LD Z LICRRE#RMME VW EEZOND, [V BT < ET
5&9K&5@J&w9 RN ) LT, BERB TRERE(RITR N7,

VI HE2F 5 X520 720D L HIFEMIZHONTIE, 1 F4F 22851, 2 4
AT TETHEZEIEY | BEA T, VI FEELSHEZ LW &9 BITx LTiX
QAHEETN—T1T THEYEbAR) #ﬁ%akoTWﬂﬁgu@%m%#&ﬁmiiiféﬁw
EWVOEMIZH LT, 1 HEAFT T2 PR, 2 F4EF TFo<Ebkn)
DX T,
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VI E<EEZLAEL VI HEOHMBEAHNITET D

20 .
18 ! 0 = .
16 = -3 3 16 ShE S 1
14 = 14 % \\
12 = 4 12 N N
= \ N 11
N N N
10 \ 10 NN \
I N 0
8 \\\ 7 R ] 8 NN \ 1
o N 11S \ﬁ 0 0 o % '\\ L .
N R R Y o R SN B e
\Q N BHREY N N N
N NN 2 N AN
. SMAN S N . . BEEE cone I WA, .
&7 % BRI e =t BE® =& =E%
1F4E 25 4E 154 25 E
o1& T3 89 mMmE2E3 a3sH Y Ehin O1¢TH £33 85 m2x72ES a3sHE ) EhiEn
m4E 2o EhRLRIERE B4E - 7o EbhiHLaoEEZE

X 4. FERBZOT 7 — MEER (2)

(2) WEBOEWWIZOWVWTOT 7 — MR

5%, "TTT7 - IFTAT 4 TICHATLORELZITTAHAT, RERIZEIKD
TehZzZNTHRERLIEEDTH D,

T, 1 BRICEZATXEED TN LN T W EWHERIZXL, (& T
t) EOHES ) LREIELEFEN, 1-2FE0W 7 v—74%8 8%LLEE EDHT-,
F2 0 N 77700 FRbho7=] LTI THFEED 75% 0 [(&ETH)
SN 2ﬁ%ﬁ>%%@r%9 15 LWE LR, T WEETARTFI T T 7%21ED
RIS I LT, 1-2FELEDOW IV —FT75%N 1(ETH)
ZOHOEY ] LEZE LR, TIVBREXROEE TCHHIZT —~ZRDTZ 00 1220 T
X, 1HFET V=T D 50%n 1(ETh) 2o/ LExT-Z&izxtL, 2047
—7 D 88%N ThEV /Folo{Bblkw) LRIELL, 1- 28483 TIX 1(&T
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How do Japanese EFL learners sustain their conversations?

A qualitative analysis of communication strategies

YAMAZAKI Ken’ichi (Akita Prefectural University)

Abstract

This study was intended to examine the educational effects of speaking activities to
improve Japanese college students’ English conversation skills. The research participants were
from two groups of Japanese college students: Group A and Group B. Group A students took
ordinary English classes for approximately one year. Group B students were members of an
English-speaking extracurricular activity group at a Japanese university. The researcher
conducted the extracurricular activities. In order to measure the development of the students’
communication skills, the participants conducted the task of free pair conversations for three
minutes with no topics. The collected data were analyzed quantitatively and qualitatively. The
results showed that Group B students used recasts and topic initiations more frequently and they
got higher motivation. The findings demonstrated that the extracurricular activity was effective;
however, this case study was not aimed to prove the predominance of extracurricular activity.
The main aim was to make clear that speaking practice at Japanese colleges could develop

Japanese students’ capabilities.

Keywords: conversation instruction, communication strategy, qualitative features,

extracurricular activity

Introduction

In 2019, Ministry of Education, Culture, Sports, Science and Technology (MEXT)

established the new Course of Study for upper secondary schools. In the altered policy, engaging
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in actual communication using English is regarded essential for Japanese students. Teachers of
English are currently expected to improve English-speaking communication skills of students in
classrooms. However, there has been no clearly authorized teaching method to develop Japanese
students’ speaking skills effectively. Teachers of English in Japan still have to use the traditional
grammar-translation method in classrooms, so many of them think it hard to conduct
conversation classes (O’Donnell, 2008). Although it is hard to define highly effective teaching
methods for communicative language teaching, English teachers should enhance students’
communicative competence (Anderson and Larsen-Freeman, 2011). To find effective teaching
techniques and to try to establish teaching methods for Japanese teachers of English, researchers
should accumulate a lot of research studies of various features and future possibilities of
Japanese students’ English-speaking skills. The current study focuses on some qualitative
aspects of English conversations conducted by Japanese college students who frequently
practiced speaking English for a long time. The main aim of this study is to examine Japanese

students’ actual potential capability in developing their speaking skills.

Literature review

Monologue and conversation analyses

Numerous studies in the domain of second language acquisition (SLA) have attended
substantially to three aspects of the speaking skills of English as a foreign language (EFL)
learners: fluency, accuracy, and complexity (Skehan, 1998). Foster et al. (2000) took particular
note of the Analysis of Speech Unit (AS-unit) to measure the fluency of EFL learners. Examining
error-free T-unit (EFT) has been considered as a valid, useful method to measure the
development of English ability. These indexes are sometimes adopted in investigating speaking
skills and writing skills, rather than communication skills. Researchers generally select test
styles encompassing monologues to measure the performance in such studies. However, research

interests are not vested only in quantitative aspects of test results. Many studies have started to
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address certain real aspects of dialogues or conversations of EFL learners, and in many cases,
they follow the method of conversation analysis (CA). The research style of CA was mooted in
the 1960s as a research subject by sociologists at the University of California, primarily Harvey
Sacks. Later, an increasing number of sociolinguists and linguists began analyzing conversations
and dialogues, or communicative actions. Hymes (1972) first used the term ‘communicative
competence,” highlighting the importance of rules in speaking. Later, Hammerly (1982)
classified linguistic, communicative, and cultural competence. In addition to the sociolinguistic
disciplines, many SLA researchers have investigated the real nature of the communication of
EFL learners.

In investigating the research participants’ communication skills, researchers usually
examine the participants’ dialogues and conversations. The study of Storch (2002) is one of the
remarkable works that were conducted by carefully analyzing the conversations. Ellis and
Barkhuizen (2005) have used the terms ‘interactional analysis’ and CA. The CA approach has
become increasingly predominant. Compared to quantitative studies, the qualitative approach of
CA focuses on the more concrete nature of conversations between EFL learners. Symbolically,
Lazaraton’s (2009) study on CA encompasses a book chapter on qualitative research. Along with
quantitative studies, the number of scholarly investigations using qualitative analyses and mixed
qualitative-quantitative methods is increasing (Tarone, 1984; Storch, 2002; Lazaraton, 2003).
Other researchers have also discussed further tangible facets of the communication skills of EFL
learners. The CA domain considers some conversation strategies as essential for communication
to continue, for instance, topic initiation, reformulation, and expansion (Gan, 2010), or
substantive topical talk (Jefferson, 1993). The qualitative approach is an effective method in
conducting CA studies, and this approach has attracted due attention in the studies investigating
the nature of corroborative interactions between EFL learners. Researchers of such studies are

becoming increasingly focused on communication strategies.
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Communication strategies and qualitative approach

In the early stage of research of communication strategies, Pica & Long (1986) introduced
some strategies known as negotiation of meaning. For example, they took attention to
comprehension check, confirmation check, and others. Tarone (1984) posted other examples of
strategies used by EFL learners in their conversations: Paraphrase, Transfer, Appeal for
Assistance, Mime, and Avoidance. These tactics remain beneficial for teaching English
communication to EFL learners, however, the definition of communication strategies have been
considered vague in details. So some researchers devised other types of strategies, such as
Johnstone (1989), who listed achievement strategies: Code-switching and gesticulation, Literal
translation and foreignizing, Word coinage, Simplification, Generalization, Paraphrase, Restarts
and approximation, Establish foreign identity, and Appeal for repair and confirmation. In
addition, Davison (2007) postulated school-based assessment criteria for group interactions,
including detailed examples of communication strategies. In many cases, communication
strategy is treated as ‘capacity,” (Bachman, 1990) or more concretely, as ‘communication
method.” As for research studies in Japan, Nakatani (2005) produced highly detailed lists of
classified categories of communication strategies used by Japanese EFL learners. Although it is
difficult to define all the strategies and there have been several negative opinions about
communication strategies (Bialystok, 1997), the notion is still useful in the field of SLA. In this
paper, referring to the previous studies, some communication methods to keep conversation,
such as ‘maintenance strategy,” will be examined, because it is sometimes really hard for
Japanese students to have a conversation for a long time in English, and because after all, most

of communication strategies are used for the purpose of make our conversation more fluent.

Qualitative studies in Japan

Also in Japan, the demand for a clearer understanding of the qualitative aspects of

Japanese students’ speaking interactions has continually increased. Some researchers have
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evaluated qualitative aspects of communication strategies used by Japanese research participants.
Watanabe and Swain (2007) and Watanabe (2008) have produced fascinating research on
interactions among Japanese EFL learners. They investigated the patterns of pair interaction and
made clear the educational benefits of pair-work and the importance of collaborative motivation,
rather than the importance of partners with high proficiency. Aubrey’s (2018) study attended to
LREs appearing in the tasks of Japanese students. Nakahama (2005) analyzed the results of 30-
minute semi-structured interviews between two Japanese students. She examined three
qualitative features of their conversation: Topic change initiations, Question initiations, and
Question/Answer sequences. In the same year, as mentioned above, Nakatani (2005) conducted
a qualitative study where he paid attention to some communication strategies used by 62
Japanese students, such as Achievements Strategies and Reduction Strategies. Although several
researchers have started to investigate some qualitative aspects of Japanese EFL learners’
English communication strategies, the number of research initiatives dealing with the real
communication skills of Japanese EFL learners remains scant. That is why the current study was
planned. Investigations of the real nature of conversation strategies adopted by Japanese EFL
learners are necessary to accrue knowledge about how they can corroboratively sustain
conversations for a long time.

The current case study offers two unique aspects: the research participants took long-term
speaking lessons in extracurricular activities, and the data were qualitatively analyzed with a

special focus on communication strategies used by Japanese EFL learners.

Research questions
The present study posed two research questions:
RQ 1. Is an extracurricular activity effective in improving the conversation skills of Japanese
EFL learners?

RQ 2. What strategies do Japanese EFL learners use during their English conversations?
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Research method

The data were collected from two groups of Japanese college students: Group A and Group
B. Group A students attended ordinary English classes twice a week from April to January. In
January, they participated in the task of engaging in three-minute free-form paired conversations.
As for the conversation task, the researcher followed Toth (2008). Group B students were
members of English Club, an extracurricular activity group at a Japanese university. Members
of this group met twice every week and practiced speaking English. Group B students conducted
the same task of free three-minute pair conversations after they had participated in the club’s
activities for around eight months. The tasks were tape-recorded and transcribed and the data
were thereafter carefully and comprehensively analyzed. The researcher primarily adopted the
qualitative approach in attempting to elucidate the real nature of the conversations between

Japanese EFL learners and to determine the communicative strategies they adopted.

Research participants

Twenty Japanese college students majoring in engineering participated in the present
research. Group A comprised first-year college students enrolled in regular English classes held
twice a week. During these classes, the students had occasional opportunities to engage in
English-speaking, which typically lasted for five to 10 minutes per session. The focus of these
English classes was primarily on listening and reading skills, with minimal emphasis on speaking.
Specifically, the students practiced fundamental skills such as greeting each other and asking
questions. Notably, before participating in the task in January, the researcher verified that none
of the Group A students had obtained private English-speaking lessons since entering the
university. Group B students were also all first-year college students who practiced speaking
English in the English Club for eight months, interrupted for around two months by their summer
vacation. They gathered twice a week for their English Club, where they spoke English for 90

minutes at every session. Thus, almost all club members practiced for around 5000 minutes over
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the eight months.

Speaking practice
All students assigned to Group B honed their conversational skills through pair work
sessions in the English Club. The researcher curated diverse conversation topics for each club
meeting, facilitating practice opportunities twice a week. The researcher actively participated in
these English Club meetings, providing dedicated worksheets to the students. The worksheet
contained 12 topics, each supplemented with approximately 10 reference words and expressions.
The topics were classified into three categories (see Appendix A). For Category 1 topics, the
students engaged in free-form discussions for five minutes. For category 2 topics, the club
members accomplished pair work. This two-minute speech practice was akin to two monologues:
Person A spoke about the topic for two minutes followed by person B, who also spoke about the
same topic for two minutes. After this initial turn, both students engaged in a free conversation
on the same topic for two more minutes, which represented their pair conversation practice.
Category 3 topics focused on question practice, where individuals posed topic-related questions
to their partners for three minutes, reciprocated by the partner in a subsequent session. While
first-year members were granted one minute of initial idea preparation before each practice,

other members typically did not receive preparation time.
The practice method of two-minute speaking has been integrated into the researcher’s
English class for third-year students, where the researcher frequently uses the topics created for
the English Club activities (see Appendix B). The topics in Appendix A and Appendix B have

been used mainly in the English classes for third-year students.

Results

Quantitative results

The two collected data sets from two groups were compared for the current study. This
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study referenced the previously conducted studies mentioned above and primarily investigated
four strategies: self-recast, mutual support, conversation question, and topic initiation. Self-
recast signifies actions taken on one’s own to modify one’s speech. Mutual support alludes to
helping one’s partner by indicating an appropriate word, offering an example, or paraphrasing
the partner’s expression. The present study considered the conversation question as an
interrogative statement initiated to change the topic or expand the conversation. The existing
SLA studies frequently mention these three elements. Topic initiation is similar to a conversation
question in that it is used to change the topic. One difference between the two constructs is that
the topic initiation does not involve an interrogative statement; rather, it is articulated as a
declarative sentence. Topic initiation enables students to begin a completely new conversation;

it can also introduce a new viewpoint or idea about the conversation to the partner.

Table 1
Mean number of words, self-recasts, support, conversation questions, and topic initiations in

the two groups

group mean SD t-test

words A (n = 5 pairs) 148.8 34.79 0114%
B (n = 5 pairs) 213.6 34.91

recasts A (n = 5 pairs) 0.6 0.49 0021 %%
B (n = 5 pairs) 4.2 0.75

supports A (n = 5 pairs) 1.2 0.40 1079
B (n = 5 pairs) 2.6 1.02

questions A (n = 5 pairs) 3.8 2.23 3605
B (n = 5 pairs) 3.6 1.02

topic initiations A (n = 5 pairs) 0.8 0.4 0217*
B (n = 5 pairs) 2.8 0.98

**p < .01 *p < .05

82



Table 1 presents the mean number of all words produced by the students of both groups,
and displays the mean numbers for the four strategies. Group B students who represented the
members of the English Club could speak much more words. There was a clear difference and
the gap between the two groups was significant. In terms of the four communicative strategies,
the gaps between self-recast and topic initiation were clearly significant. In particular, Group B
students used the tool of recast much more than Group A students: all Group B dyads employed

the strategy of recast; however, only three of the five Group A dyads used this technique.

Qualitative results

What types of topic initiation did the participants deploy during the task of free
conversation? As Table 1 demonstrates, Group B students used topic initiation 2.8 times during
their three-minute conversations. This section will cite some notable examples from the
conversations between Group B students, whose names are disguised in the reproduced excerpts.
In Excerpt 1, Nick and Dennis are talking about term exams. Dennis changes the topic in line
19, which denotes an example of a conversation question, a popular means used by students of
both groups. Dennis changes the topic differently without questioning in line 23. After this shift,

the two students share their opinions about the number of exams in their respective courses.

Excerpt 1. Dyad 1: Nick and Dennis

16 N: It looks really hard. How many exams did you take?
17 D: About five.

18 N: Five.

19 D: How about you?

20 N: In my case, it’s six.

21 D: Six.

22 N: Six, yeah.
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23 D: I think first grade students have a lot of number of exams.

In Excerpt 2, Bill and Tom talk about when to return to their hometowns for the spring
vacation. Bill adds new information in line 10, going skiing. They could have continued their
conversation about their schedules for returning home; however, they can now talk about skiing

because Bill expands the scope of their conversation.

Excerpt 2. Dyad 2: Bill and Tom

6 B: Yes, maybe, February, yeah,

7 T: Tomorrow?

8 B: Tomorrow, or

9 T: Yes.

10 B: Yes, I go hometown, I’ll go hometown. And I, I’'m looking, I’m looking forward to go

skiing.

By developing their conversation topic, the two students can subsequently segue into a
conversation about their skiing experiences.

The examples cited in Excerpt 1 and Excerpt 2 present topic initiations through which a
speaker adds new information following a pair conversation sequence. However, speakers were
also found to introduce a completely new topic in some instances: for instance, in Excerpt 3,

which showcases a conversation between Meg and Stacy.

Excerpt 3. Dyad 3: Meg and Stacy
16 M: He is so kind.
17 S: Yeah. Today is very, very, it is not busy today.

18 M: Yeah. This week we had tests.
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19 S: Tests?
20 M: School tests. How about this week I yesterday, no before yesterday.

21 S: Test, so I had education club, no education class. It’ test is very easy.

Meg suddenly starts speaking about the term tests they took. Before this, the topic concerned
the part-time workplaces of the paired students. Meg changes the topic without notice in line 18,
and Stacy confirms Meg’s intentions in the next line. It is a quick transformation; however, the

pair continues to talk about the tests until the end of their conversation.

Excerpt 4. Dyad 4: Rosie and Lucy

16 L: How was that?

17 R: It was good taste, yeah.

18 L: We joined empowerment program...
19 R: Yesterday?

20 L: How was it?

21 R: It was very good, and it became a good experience for me.

In Excerpt 4, Lucy changes the topic quite suddenly. This shift is also quick; however,
Rosie does not hesitate at all. She knows what Lucy is saying and the pair can subsequently
continue their sequence after s short confirmation in line 19.

The next example is rather different from the four topic initiations mentioned above.

Excerpt 5. Dyad 5: Hans and Ralph
15 H: OK. In my case, I also do part-time job.
16 R: Yeah.

17 H: I’'m working at a fast-food restaurant.
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18 R: Oh.

19 H: Yes. My restaurant is two, my restaurant has two positions, cashier, and cooker, cook,
making food. Cashier and making hamburger. I, my position is making hamburger. Yesterday, I,
I did part-time job. I, yesterday, I had a mistake.

20 R: Oh.

Hans is still following the sequence of the conversation and is talking about his part-time job in
line 17. In line 19, however, Hans starts using long sentences to explain the circumstances of
his job at a hamburger cafe. Line 19 marks the longest turn in the pair’s conversation.
Remarkably, Hans can initiate a new sequence without being asked anything about his job and
expands his story by uttering as many as five sentences in line 19. He can now narrate a full
story in his second language.

Group B students used the technique of self-recasting 4.2 times on average. The gap
between the two groups was significant; in addition to the number of instances, another feature
was noted in the self-recasts employed by Group B students. In this interaction, Hans finds that
Ralph has some trouble understanding his question, so he alters his question in line 9 to make it
much easier for Ralph. Here Hans is not necessarily correcting his grammatical errors. Rather,
he manages to make his partner understand his question and can sustain their conversation by

recasting his statement.

Excerpt 6. Dyad 5: Hans and Ralph

7 H: What working..., sorry. What do you do in the bookstore?

8 R: Sorry?

9 H: What do you do..., what are you doing? Ah, when you are working?

10 R: Oh, my job is a cashier.
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Excerpt 7 shows another interesting self-recast. Lucy employs two recasts in lines 7 and

11; both recast instances are intended to make her speech more specific and understandable.

Excerpt 7. Dyad 4: Rosie and Lucy

7 L: What did you eat for lunch, today’s lunch?
8 R: Actually, I didn’t eat lunch.

9 L: Really?

10 R: How about you?

11 L: T ate soba, Japanese soba.

12 R: Oh, at home?

Lucy is not rectifying errors in this example. Rather, she attempts to help Rosie understand her
words more correctly and to avoid misunderstanding. Six self-recasts out of the 21 employed by
Group B students were produced for the sake of partners, and not to correct errors. On the other

hand, the Group A students never produced such attempts to self-recast.

Discussion

The study’s result that Group B students used topic initiations more frequently than Group
A participants signifies that Group B students attained higher communication skills through their
extracurricular speaking practice sessions in the English Club. The category 2 practice method
appeared to quite effectively foster the skills of conversation in the English Club because this
practice methodology required students to speak for two minutes without any sample speech
form. They did not ultimately find it difficult to engage in long conversations with their partners
because they could develop their narratives on their own without relying on their partners to ask
them questions.

As for self-recasting, Group B students could use this technique to make the conversation
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smoother and more understandable. Rather than indicating fluency, these results demonstrate
their motivation. Group B students demonstrated the advantages of being able to consider the
feelings of their partners and of being able to adapt to the narratives and conversation sequences
of their partners. The speaking practice in the English Club appeared to motivate them more to

communicate along with inculcating communication skills within them.

Conclusion

The present study posed two research questions. First, is an extracurricular activity
effective in improving the conversation skills of Japanese EFL learners? In conversation tasks,
the Group B students who represented the members of an English Club could produce more self-
recasts and topic initiations. These results show that the extracurricular activity was effective.

The second research question queried the strategies used by Japanese EFL learners in their
English conversations. Group B students could sustain their pair conversation by selecting easier
and more understandable expressions, and by starting new stories. They adopted the strategies
of self-recast and topic initiation. Also, noteworthily, they could change topics by narrating new
stories and not through the usual means of asking questions.

The results demonstrated that the extracurricular activity was effective to foster Japanese
students’ communication skills, however, the current study has certain limitations. First, the
English Club members joined the club and practiced English-speaking on their own. Conversely,
Group A students were not highly interested in English. There was a clear difference in their
motivation. The main aim of this case study was not to prove the predominance of extracurricular
activity. The main aim of this project was to show that speaking activity at Japanese universities
are highly practical and that Japanese students have a high potential acquiring practical
communication skills. Second, the study narrowly focused on recasts and topic initiations.

Future studies should examine more aspects of Japanese L2 learners’ communication strategies.
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Appendix A

An example of the worksheets used in English Club

2023/7/10

% 1-1. [5-minute conversation] What did you do this weekend?

@1-2. [2-minute monologue] What should college students do while they are students?
get more knowledge, way of the world, structure of our society, importance of money,
communication skills, keys to working in an effective way, foreign languages

@1-3. [2-minute monologue] Why are there so many drugstores in Japan?
clean up, keep clean, take a bath every day, do laundry every day,

a lot of items, cheaper than supermarket,

A 1-4. [3-minute interview] What were you doing this time last year?

I was living an ordinary life, nothing special, I was crazy about ~, every day I did ~
I thought I would ~, I don’t want to regret next year, so now I’'m doing ~ very hard

% 2-1. [5-minute conversation] About the coming summer vacation.

@2-2. [2-minute monologue] If you express your room / house in a word, which word will you choose?
Why is that?
I think the word will be ~,
@2-3. [2-minute monologue] Why do Japanese people work so hard?
low salary, traditional custom, men should work, like working, no hobbies,
women should be housewives, basically serious, do everything carefully
A2-4, [3-minute interview] Tell me the story of your favorite animation or comic.
volumes, movie version, TV version, separate volume / book, author, reader, audience
ending, storyline, main character, sad / happy / funny / SF / mysterious / detective story

% 3-1. [5-minute conversation] About the coming summer vacation.

@3-2. [2-minute monologue] A: Advantages of cram school.
B: Disadvantages of cram school.
better grades, meet rivals, learn effective ways, more homework, keep regular schedule
late time, higher cost, care about their grades too much, only study, enough time,

@3-3. [2-minute monologue] Should Japan have more national holidays, or less holidays?
good for our economy, use money, make a trip, buy luxury items, make more profit
enough time to study, parents are busy on holidays, have to work on weekdays

A3-4. [3-minute interview] Question practice.

How often do you ~ ? I like ~, how about you? What is your favorite ~ ?
When was your first time to ~ ? What do you think of ~ ? What type / kind of ~ do you~?

Note. The marks, %, 4, and A represent category 1, category 2, and category 3, respectively.
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Appendix B

Examples of the topics used in English Club and English classes

- What did you do this weekend?

- What is your plan for this weekend?

- How was your spring break?

- How was this semester for you?

- How was this year for you?

- Tell me about your hometown.

- Tell me about one member in your family.

- Tell me about one of the school routes you took.

- Tell me about your favorite place around here.

- Tell me about good points and bad points of your university.
- Tell me about your best friend.

- What do you enjoy your college life the most?

- Which is better, Yurihonjo or your hometown?

- Which is better for young people, living in a big city or living in a rural city?
- Which is better for Japanese people, working in Japan or working in a foreign country?
- What I’m into now.

- Let me tell you about my secrets.

- Let me tell you about my high school days.

- Let me tell you about my favorite smartphone app.

- Let me tell you about my plans for summer break.

- Let me tell you about my goals for this semester.

- One advantage and one disadvantage of part-time job.

- One advantage and one disadvantage of online shopping.

- One advantage and one disadvantage of cram school.

- One advantage and one disadvantage of club activity.

- Comic books in my life.

- Movies in my life.

- Music in my life.

Note. All the topics were originally come up with by the researcher.
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TUSAVEHMEFHEOBZETIOTSLELTOMDROER
— Considering the Effectiveness of Online Short-term Language Training as a

Study-abroad Programme

TAT 4 A EHE (KRKBE KRS

¥ —U— K : COVID-19, EHMEINES:, 40 T A VRBRHE, 40 T A L BE2KER

Abstract
After several postponements due to the unprecedented global threat posed by the spread of COVID-19, the
short-term study abroad program in Canada for students entering in the university in 2020 had to be
cancelled. The purpose of this paper is to present an overview of the online language program that the
Department of International Tourism and Business implemented during the summer holiday of 2021 as an
alternative to studying in Canada. The aim is to report on the results of the programme and to identify
areas for improvement. Given the continuing unpredictability of the study abroad situation, it is worth
considering the possibility of developing a sustainable online study abroad experience through
collaborative partnerships with relevant partner institutions. It would also be a valuable addition to
educational institutions if flexible study abroad programs could be offered in order to contribute to the
development of students with a global perspective, without the need for actual travel in the post-corona era.
This study examines the possibility of a new kind of study abroad experience, one that does not simply
involve online language training but that adds an element of substantive experience through activities that

meet the needs of learners.
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COVID-19 DEEBALRDFED T, J1 7 ZYgSHE 0 i /T REME IS S W TIREMIAITRET L,
3B AT > T& 72, UL, 2021 4R, KAEMICT 17T AEKREZNET 522 L 2kiEL,
RERLLTOF U TA VEBFHHEDEMIZOI VB2 7o, 2 OREFZIT 2021 42 = RIER
2, MERTHLTANT Y ROXT Y T 4 —RYEMEE T (DCULS) (I2BW\W T, 8 A
26 A6 9 H 3 HO 2 @MICHH 3RFROHEL v 2L, RH 1RROFHILV v 2 & d v
TA U TRHEL, BRP36 RROFEFIMEZTT ) bDOThHoTz, ZNHED Ly ZATMA, ¥
TOFRIFEEZ 3B GESFEH) , BEFEEEA 1R GF 10 Kef) &b, BB R 51
I C2 A Y DT v 7T A Th D, WHEIZHT- > TIXHEANZ DCULS MHDH A XV AR D
D, WHEDOZHBIZNER ZOOMY OT 7'V r— a3 vV EZ#RAEITEEA VA M—VT 52 LR
RO DTz, 2021 FEFEAICBI L TIE, £72 2022 4 FROICHEM & ££ 5 BIFE I O AT RENE 23 7% -
TWeleh, 7a 77 AMBERE VI DI TIERPo7R, BERE LT 1EMBOAFREEOHHE

ZFEMLT E3ZHR)

3

TPy 55—

JZ T 1 8H23H (H) ~— 9A3H (&)

WHEWRR] « 5% | General English course
HAHFRT18:00~21:00 HAR oY H & H
HETHY T4 ik

20 I C30MEM (20204F FEAE) - 1 T1SHER (20214 £ 4)
Closed lesson

HAFF16:45~17:45

8/23, 8/25, 8/27, 8/30, 9/1, 9/3

(747 FxfbiconwT) T4 FXFVR&TA VT R TOD
ks E ] [mETOS VBT —vary] [ TALT LV RE
HERNL T A NAE =T —HEH] BHMRFELOEGEE Y
Ta v (2EH) |

WHE S xR EOFAENR T4 X —Fvaf Ly oA

17 9 A K154, L_LICEDbEZ4EREL v 2

M T NVaA—RAT vl (ZHFHIEMENICERE)
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3.2 T T A REFHE DR

FTHIOIL, THEOSIMALL EAE TIRBUCB LT 4 1TRF, 2020 LA, I FHHHED
L L T2 HALOBENH D Z &IT XY, EREETOAT 14 XL BAPHEIZSINL, 973% LW
) EVVKIETREME TREAZITID Z N TE, 22 L 74405 6 2 4 IFFEOHE |,
B OSMBEEL <, FRIHEROYN T 7 77 WIS LTz, 207 07T N30T ¥ OFEYY
KTh D ILAC PRET DFEFIHE TH - 72y, RIINTRT T BT T LDV Y A THYET
LNFILFEM SN2,

—5C, 2021 FFEEAEIITEREA 74 44 T3 RSN LTS, BACHITITHRI 38% & D FAERHE
HETTERD o7, ZORKNEZRD T2 E ) & 21T o 12k R, 132E A EOFERHHER
WRIERNZ 2 v T U 7 F oo E 2T, RHRROIZOREIIBIMTE RhoToZ ERbiro
Teo A0 7T LOFERGHANL 3 HLRNIITRE L TEBY, 4 HUEFE~DOEM, SIMNFHix
DBREEDR 72 STV, BRI <HAa v F 7 A L ZEGLE~ O RARPLUEL A 2 2 &2 & 24k LT
W, ZEOX DRI T T, RACBIT DT 7 F o OEMBIEERE OB 4% 8 A RITT AR,
fiRE LTIEETHD 2021 EEENT 7 F U B2 T RO L2 A I 78, KTa 7T 4

DN ER ST Z L METRITHE LT,

x4
WHEDIE TR — &
WHE i 11 FIA NEK &T N & T EER R
" DCULS _ 724 71 4 0
2020 HEA LAC 8 H26 H~9 H 3 H 2 % 1 97.3%
2021 #E4 | DCULS | 9H6 H~9 H 10 A 73 4 45 % 61.6%

ARNIT A EIOFEFHHEIZ BT, HEESOM L L 5 SIS B W CIRR IC B R BUR DY ERL
ENicEF x5, £, JHEHKBITH S DCULS TIXZ T ANFO LNV F = v 7T A M
D, ZFORRIZE>TZ T ARBERRINTZ, RNT, HEE TRIZHG RO LSV F = 7T
A NEZBRL, BEOAaT LR— MIKBEND, ZOAa7 LAR— X, CEFR OMERED

FE B FHE OO I —1 v XEEEHE SR © Common European Framework of Reference
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for Languages) (233 < UL TREINTWD A, 28 &V o IR ORMIZ 2020 FFEAD 5 6
FI10%DFA (A2 0D A2+ /24, A2 5 BL/54) NL-LadHIif-2 LRbhrot=, 2021
FEEAIZBW T 15 4 OFAENRKI IR LAV HIEN TR 120, B TiEE2 2 T ->7- 58 4

DFED IS 12%I2HT-5 T4DFE (A2 026 Bl) DL~z (F 53R

#5

WHEFT# DCEFR L-~/L D N

2020 “EFEA (N) 2021 EFEA (N)
A2 A2+ Bl A2 A2+ BI
Bl 46 IR§ 55 17 70 3
& T IR 48 2 22 48 10

(7% : A2 (Basic user) TOEIC 225 s~549 ;i .~ BI1 (Independent user) 550 si~784 i)

PRI 5 DCULS 22 H D L AR — MEI LSV OFEHE O A TH 572, HaHITHOEOMREE %
TLHZEIEFTERY, L, ERICEOEFENIN DWW L 2R T D720, KFT
Fhi L T2 GTEC RERD X a7 A4 7 A UHHEERT (AT TR &, BEIKET L723#
2HIZEZR LI OZRIE LI (R6SM) . 727X LZOMROT-OIMEN LIZie 4 vAET —4
%2020 FEAETETIEZZ TS 12804 L Uiz, BlE LTCL, ETiEx%Ti-o7
2021 FEA A/ D H B, HBMID GTEC 28R LIZFAEN 3L A LW RnolzZ b b, oD
WHEIL 1 HF L 7gino7c 2 & h, 2020 FEEEAE & AR ICHEGHLEL OFERICE O 5 2 LI
BN S D L LT Th D, SHITITYSRDZ LR85, GTEC A a7 Ay I 4 HHED
FEROBDBRIS L TND EIXF AR, ZDH, KT —Z I L TUIBBREICIRTT S
EEDDHN, MEDHD tELIToTkER, WHERTR THERENG L ((T1)=-

3.084, p=0.003, d=-0363) , TP L5, DCULS TOEEEIL, Sl _-AHEE % D
T A= RNy 7LD L~ B CERXD L, —EREEEMICGHET 22 RN TE 5 L

WA D,
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#*6

FldFTEf (2020 4E/E 4 GTEC X =2 77)

N Mean SD SE
A& T BE 72 360.764 57.287 6.751
RN T IE 72 379.042 76.858 9.058

3.3 WHEEMER 2 5D 7 4 — KXy 2

WHE FZHiAL Td HDCULS B I, EREINCHEIR T 4 — NNy 7 2% Motz, = m T4
DT CTHix Th o 72y, FFTHEMHIRAH D HT, TA LT 2 RELCOBKE EA~
DR FRRIR A RO TOZEIZT 7 ER L TH o 7R 5, DCULSIZIWN T b HIERCHEE
MODFENENST LD Th D, MATERENLDBIMABP TS >T22bdhHy, —
MOFLENBM LT 7 AT, EERFZOZEIN) TholeZ bbb L H7EN, HifioL
v AVTEE LEEORIME R ALY, FEEEETRREIIL o0 RS TV LR
HEZTZ, DI, KFEOFAEFTHRFELTY, MAOEELSNTICL Yy AR HATZ L
WO T 4= Ry 7 &%z, Z0O XD IRAREE KR & O 2 BRIV AL, A
WHERRRDO— & L THFICERDPRENEF 2D, UTIIDCULSINH DT 4 — RNy 7 D4

XY,

In terms of the groups from OSU, we believe that students were attentive, respectful and engaged for the
classes. Though the period of attendance for each group was short (I week and 2 weeks) we believe that
the students had a positive and stimulating language experience, and that they depart our programme with
enhanced language skills. It has been a pleasure to facilitate the students online, though we hope that

next year's cohort can travel to Ireland to take the lessons in person.

BIRH2 7 40— Ry ZIZINA T, FRICBHEERMORSRIZFE > 7oA OV Ta A > k& KEE

L7z, EORER, 204174, VHFEAIOLICET B 7 4 — Ry 7 2% -7, T b D%
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BIFARFICRBIT DRECBNTHEF RO MEAEZ LT LFEEB VIR, RFEOHBEIZE > T
TESN 2 —H Th > oA S W TIHEFITHRENER L e o7, —Bl&RT &, Really tried hard
even if it was a struggle. (Student ID: 42506)" & > 57 o — K8 7 2 F T2 FEITOWTE, HE
DFRFEHEDICIY MATIEND D, FICZTHNRAIREZ T 52574 Tho7z, LhLZID=

AL ML, BOORFICHELEREVBERZ LS & LI LRI DR RT,

4. T — PRERR

SBEDF T A LFEFWHE DR Z AL T 5728, Google Classroom% i L CHANFAITH
AIEFHOT o — MNeEi L, Fai7 o7 — M EEERECBEL oY v r— ) THq]
WHEWCBIT 27 v r— b, ERT U — NI (A T4 VMBI T 27 v — b THGER
EicHLToOT =R 77T R—MNMIBETLIT U — R Lo TWD, Ty —
ML OAEEREE & Uiz, 20206E DA RBIELUTHERTT 77— b A3554 (76.4%) , F
%7 v — MF4As4 (62.5%) , 202V EEADEEEEITERTT v r— b 3444 (60.3%)

T U — MIA9% (67.1%) Thol-,

4.1 JEEINCIBIT D B 2

£, FAPRALGOIFENZONTED LD IR L TWDDNTHONT, FEFIHEDHTER T
BACIR B DN E D INERFET D72, 20O [HEEREICBE L TCoT > r— b & 1ERk L FEE
L7z (BRHZBIR), N—R LD 7 v — MY, BARANKZEADIGESEARZE R O IGERERE
FRET D720 KE (2008) NMEALIELDOEBBIC L, AEOT »r— Nk IIEGRAL T
Tolzle, WEHENTOLHMZLORMENREIICHAE TH 210N E 5 NIRRTE 20
2, EMHEE Z LR & SR CHEREMN AL b O &R LT, RoHic Yz oT
IZFAEOTEEENCET 5 B MMM 2 M 572018, ENENOEME B IZOWTHEIZE LY
AEDORIG 2 EENEE (BIER 7 —v1-3) EHEMRZE (B&F A7 —14-6) 200 T i—t

T =YD EIT o7, RRIEORERITERRITRT,
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FPEMEAL GE2E SR TTR B RVIRIUC R T BBRIET 5725 5 1 13 L, 20204
FEA S 20214 $169% DAL CTHEMEIZ N Z TV D, BEEES3 THEFEZE S K HIcH
RENEFHHRBERTIDITHONDTES D, | I L TIE, 20206EE473157%, 20214 EEICE -
TIE363% &V 9 mWAE LR THENEEN M L7z, ZAbD22o0EMHEENDL, £ OF4E
MIEEZfE S 2 LA D IPUEMER L 72 2 & 3D,

I, BREBA6 [ED X 9 IR T HRFEA T 2 LIFKHE TRV 132N E1271%, 213%

HEMEIZE GO, BREAR [3EETHT Z L ITa AL M EER W) 1ZENEN20204F
A, 2024 EAEDIRIC122%, 210% D EEMEE 2R LIZZ Linb, E5H5DFFEITIBNT b I
ZEET 2 EICHT 2 HENRRESMELEZ LA TEND,

BUIRZREIZ & LT, 20205 A0 7, ERIE B9 L CHGE L5 S 21T IE7R b2 Rz
BRoOTEBMTTEA D 1 IZ171% E V) BWALETEEMEIZENH A THEY, ZHULZ OFEFHE
HEFICIATLCTA 2= vy Tl AR L CW 24D, 10 BRBIcx v U 7 LT
FEEHA B LR T ARWEA I EHER SN D,

W, BREBRI [HEORAT 47 « A=W —LHARNENEE > TV DR ETEEL
FTIEFPRETH D) ITH L, 2020 EAITEERRIZELH A TWD—HT, 202V4FEEAITHEIE
FIEIERE A TND & W) HMiDORZ R LTz, ZORKE LTIE, ARERPDLOARENLD
SMFEERRKLEZEDOTLESTFEHREICBNT, BEWE LD o TV D EALFRED A5

L TWAEREREES ZEICEMAK L CLELMREENH S T2D TR EE X
5, LrL, ERMEHEN TEEEORETEMIIEZ RITERORWKREREITR D Z & I3 EE R
W LTI ED B DFES292%, 350% &V ) mWEILRTHENRIZENEML TV, BNHE
H13 TP ED TR AS LV 55EE 5 £<FHEDH LD B E TV D ISR L TiE113%, 450%
DHRTHEMEEREMLTWD, T D ORRZ A5 &R ZEN T ORGEM I
LCIHAGER YW Z EN R Tl S,

ZOT = MREICK O REMB T 2 &, BEMIIIR2FEAEL Y BIFAICBNTAT RS
T LAMNFEOB O IEE DI ART NI DR 2D, —BLLE LT, ThETRECBWLTHEA

LTy FHEND TT 5 b7y FOREBIRESNTERIUFEILE > T, AL AY I 42T
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DLy ALz, BREOELEAE > TR R EE 22 LIz TIERWne B2 5, L
EOELZICEL TIE, FEOREZ X <MD HABH AN G OHERINELRITEE 20 d Lven
P, R - FRICBOTE S OE(ERE R LEEA LS4 H Y, £OFEICE>THREICD
RN DEINER DR bbb olc Z LR RB I N D, SHREARKDT v — b & I DS

IZBWTIE, 4 TOMRAEZIT O Z & TV EBIEARNZ2NNZLOBIREZRD Z LA TE D K

AWRERIMZ T\,
42 FEET 0T KMITOWT
Ltk, FaLT-A L T4 UiEFMHERZ S HICRE S, B ERERE LT EMNITETICHT-

v, K707 T KIBTLMEEZNEST DLERD D, £OTH, HOREH®HZN— AL,
30D LBIRR 2l 7o SR ERE DN FEHE ONEIEI ST 250 5 L P L AR - |

(2006) ML, FHT 7 — M TIEREAMNSLRD (T4 VHHEIZRET ATV r— 1)

mm

EERM LT, EREAICE L TUIERBIORT, RIEOPTHRET RS DL LT, [ZoRGE
RETIE, BAEFTHELORECHTLIERZEEL TN TWEEES ] EWSERIZ, 24
A (89%), VAEAE (91.9%) DNHERNCHE AT, £z, [ZOFFEORETIE, T HAT-
7o) EWVOTRENE LN E D) X, 2 912%), EAE (85.7%), [ZDOHGEDRIET
X, FCHEEOMM LRI TWLES ] LW ERIZIZ2EE (91.1%), 144
(89.8%), [ZDEFEDRKETO I N—TIEE) « X7 U= T, BHLEIFHRRBH o1&
o) 13284 (933%), 144 (89.8%) EEMRREIEZELZ L, —HT, [ZoFn s 4T
X, HEE T ENE Lol EW O EMITIE, 622%D2FENE O D LB R TZDITH
L, MEAEZ632%M T 5 Bpane &2, &< odofmzrs Lz, ZTORRKE LT, 2454
DL WA LB =¥y TORERRZ RIRET CED T2 &, iz, B b2EME A
IMKRENSTEZENEBEZBND, £, HRMHEB9ENO2FIIT T, MOEFEDOFAL DAL
WMak LD EMEE LT, EWOBEMARICR->TEY, ZHCEAL TUIZ OFENRE H A

HEEEFZLTNWD, T or— MEREOEBKIZK L, ZHDRZIZIERICZEEOFAN T Z
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IZFE LR p ol & ) FFEMZRRBICER T 2E% L B2 b h, ERZEORKRITEEM

Az ae B

4.3 HATHHE SN T

BEDOF T A LEEFHMEE TS HICHT Y, FNTHAMHE OS2 3R T 72, 1HHIX
WMERTHDETANT Y ROIUUIZOWT, RAT 4 THENFERERZ T /T 4T T—=V
T ORERE L TR Lz, 2BH b RA 74 7HBIZED, Bk E BAHYRIZE T D~ A
YRy hOEWREE 7 A4 KBTS L, BRA D, RKEITE, EEOT R ST A
EEIZOWT, AARAHENHHEENOEONTEY = VD LT F R EEENHA Lz, ToHf

TIE by A ZAROBEOMERE O S 72 &%, BB L 72 2 983CE BT LR B2 A2 00k 2 % Wi

L7z ZTHOOFERFIZFEHIZOWTIL, 280457.8%, 14F4592% Mk sro-s Wy 77— bk
ERENE LT,
4.4 a7 T AEEROIEIZONT

B%IZ, BEOF T A EEFHHEORBRAZEVIRY, BHRETRIZED 7 4 — Ny 7 2R
oo TNHDARXL MINBIX, T T7A4 0 Tholel LTH U TARIEEEFEHBER 722 L
MIMPZ, TOFRERIGEFE~OBE ST REE -T2 N bhote, £, FEhi LR
HEHABF CTh o722 &1F, BEFEHFEO DN TWRWEREIZ & > TFIEFITHRHTH -
el &bbhrol, B, A ITA4UWHEEZZ T2 LT, T HHDOIEGENANR 27 T
DLV, ARTHIUTEM L T—FIIZT 2 REL BB LATLRRICIS W TRRT 5 Z &2
TE, TOLETEBIZHMIATo THILV LW IOIXRFFLREmE ST L3brole, ThHDOW

SIS %A T, KD F T ST L EEZD BT, Efirttb TSN A KRE

»

R THDLEEFAD, UTICEENRABRRO Mz 5 (FX~~) .

HEEEE ~DEE ST OREE Y

o NI T LK ARLZTULED, ffEM2 7 T ADA L NR—=TRYEZ SN EBNET, K
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s

lll

50 EEBRCHFAIATE oI E, BAEBELVWATEEZ - LFITO LA
T E

ZLEMT L7z (2020 EEAE)

Y

HIRB DRI FEZEDRMRN BN e > CeiF &, BE¥iA 4 VEEFIHE T v 77 Avd
Sl LI R o THFBE LR DN TET TR -7 (2021 FEA) |

BB DR LITEY, 2 HAGENE U WO CRIECHTH NN TE FE Liz, DRV RGE
TH good X° well done 72 & LEH T NI EDRAEIZORNY, BORLESTEH LD

W0 E L 021 HEA)

B~ DOBEEDOEE Y

5.

FNLZDF T A VEEFHHEDOH) BITHDOFAEIANH E VITHIFEN T T LFHEE TN
T, DOPFINE LTI, ZhnbReoTWTH00, T2 ALTLEZ, LrL, HEHEAQATWY
STEITHEEA S EnWIHr R E Lz, ZOWHEDRI)F CEBICHMIZIT > THREE S
DTN eI RFELRRELS R L (2020 FEA)

L THMTERVWRCTHOMERMGRCESHZ TRIILTINhED, BfLTnry
R Thol, TIKREFILETEZINIRFED AL U RFFEORELZITDHZ LI
HOD=bIZ 02L& LTz, B an R3S £ EZEITxE THME A & 285 L THT

WEWIREBRE -7 Q021 4EEA)

BbYic

LHBAA N anFOREICEBNT, TTCICHEREDO —HELTRELTWDIA LTS TT

v N7+ —LEIEHL, [R%EB b LAy I v BEAPIRETHAERDHEITHONT,

AKWOT o r— FPHERRICE ST ELZ T 5, THTHEMMATRETHIVTEERIIBELS D

FRNVWEEBEZTLENRDBTHDLN, T r— RN, T4 Tholol LTHISE

DN H T ET, FAFERORETIHFONLWARZEGTHEEZ ST LI LbhoTz, %

k—a

-
>

TR 2 O W2 Z OIS BT DBREA~ DG, Sik LOWEEZRY B2 5729

—EHMEET D, TOZ L BENRFURTHD Z LITFEW WD, FEESMIHE R £k
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WCIIHHEIB OB S 2 & 2 5 &, BB W TR Y RLA—XRBANRTELZ 81, AU v b
ThdLEEZXD, SHITIE, @8 - WEFRERERIZEY, EMEZEELZRTUIR L2V FEEE
HEBIAET D, ZHHLDZLERBINICEET DL, ABRETETZHRILT 2FEDO=—XIT
FHUIEZ T DITE, RV A TA VEREIMZ T REFT v a v ThHr EEX

D, RFEREODSIRNEIR Y K-> THTYH, A2 T4 TOFHETHE & OLAFIZZE OMfE
b LR, MMOBLSEZNLULTNDEEXD, L, A7 07T LD X ) ITHALL
COWERFFEDRFT 07T MMIBNTE, ZLOFEICE S THEIRVET LS LT3
BHEWOGFENL X TNV Z ERNRENT, HFEIZR-o70Z & TRV, KN Rk
ZTCRVHETHZEITRITV BHOBEEREZEmD LD, —ATIERVEX DRV FAEBFEET D
TLERBRIFS, RFPFFEOTR I ATHL I EbHABEK THDLLEZXD, SHITIT
F T4 TCEMT DFEFHEE, AFERORFATED EORMICEE T2 Z L BIRHTH S
2y, FETHEZEDOLS SWREEINE WD ZEIZOWNWTIE, K77 T ABRRGE LI2FFED
IROENNBEILRDEEZ D, MAEMITRVIED &, Fv T4 LHEIE R OO HNR
HRDHHID, 72D X BWHEINEMNT D Z M@ THY, FMmLHRL 2R
ETDHZENEELVDTIERVWNEEZ D, ZLTEDOLIRT BT T ARGFOPT, BN
BRERZE D HT D ENTERSMES —ER N, AfREzBEL ORTILENTE

Too RTBT T AT, auFime v ) RERIRO P T, R0 L0 ) BIKTIIH > 7228,
BHOTERELTHDLE, ZLDFAIZL S THERERTFRCORNR > TN Z LR TE -,
RA P anFORRUCENT, I BFE2N ) FaTF 57V A o O—E L TEMNT

ZEiE, TEOEEZATLEEZD,

bER
1 AFlX 202343 A5 H (H) [ZBMES N E5EHE EXPO2023 IZB\WT 42T A EHEE
FHHEDHZET a0 77 5L LTOMEOKIE] & L CHEER LENFINEEEEZMZ =60

Th D,
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2 ARWFZEITRBRRIER Y TAZ R e T e mMEEAZRE S [TV KRS, ELi
(KRFE S+ K 2021-47)

3 Google Meet & (%, Google MRS HA L T A VRHEI AT LD L TH D,

4ZOOM &1F, ETHEERA L TA VI =T 4 T E2ITIICODV =T X T T v N7+ — A

TH 5,

2E IR

FEEEFINLF - W RERKF - HRES - Ll Z (2022) Taoib@ot s I 4 %
BT 2 RFHABORED KBS L2ERNOMRT] [THBAREET LE2 W
a6l 46(2), 241-253.

KIFRE— (2008) [ 2 MM OMEIGEAHENFEDORFE I I a=r—va Vgl &%
BEBEARICEZ Bz oMM TBIRTEBRERFT LRI
22, 35-46.

hi - /A - U (2020) [HERH~DCOVID-190 & —THFHEomE 2 hoic—] [V =
T Y VRG] 9(114),  26-42.

FERRRN - Hp R (2006) [HEEFEHICE T 2800 2 5o 2 REERRK « ACEER O

fisi2»5 | [Language Education and Technology] 43, 111-126.

107



gkl

Kt I T 5 72—

[am—

EXS TIEN TR PIRE S eaet DR DS ST U

LEGEZFE S 2 TIR LR WVRIUI R ST BBRIET L7259,
THHDE>TWDL I LEENTEEERZ D259,

3HEEAME D KO ICERINFBERERZ STV DONDLTEA D,

4FEINZIGE T2 M N T2 DAL D,

S5.oEEEZ E RIS 72 D & e,

6. LD X DRI THEGEZ T Z LITRETITARW,

THFETHEM L 2TNERSRVRETHY Z v 7 AL THHERDTEA I,

SIGETHET Z LT AAEMEE2 U,

9.FBRE CHGEZFE S A2 T HUE R B 2RWRILIZ A o T BINTe 725

10.JEFEDORAT AT « AE—H—LARANEPEFT S TV LBRETHELZFET Z L IIETH

Do

11LIGFEORECHEMICE 2 R TR B RVRERZIC e D 2 I3 iEie

DARFETHRFELFTEERRL, BELTDHZ LMD D,

BAMMOFEDTNE LD HEGEE D ELFEEDL LVOBE LTV D,

14 RGEDRFEICBINT 5 L EITBRERH 5,

IS HFGEDRETHATEZ DL ZLIFAZICE > TR T NLNWZ & Th D,

16 FFEDRETW T Z LIz o Tl Thbhic & ERLITR D Z LT,

17.55EDORERICRIETH V) DITHAR L EVIRTH D,

I8 ETHIELFET EXICADDE > TND I EBHENZ LU D Z & 1F720,

193354 & EMOFAEIZEDN LD TIERNE S,

204 DFAEN LR EPIZIGEEE 9 2 S NTHEYE /2 D ONERTE 720,
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EER2

SEGHRFN TS T > o — PR

EEHS (%)
2020 FEPEA: 2021 A
TEME | SEOE | SEOE | SEAE
& & & &
L RS2 TR b RVRBIC R > 72 b il 118 88.3 18.1 81.8
BIETIHESLS, b i 20.0 80.0 306 694
2 EBCHADS > TAHI LE@rEL By | Fl 74.5 255 91.0 90
DESL3, i 60.0 400 673 327
3HRERME S X S itERE LR bRy | T 70.6 294 86.4 136
T ba7EA S, e 68.9 312 69.4 306
~ 8 1) 13.7 863 250 750
4 FEMZFEFF ML ZEINE LR REICR D,
= 31.1 689 347 65.3
k= 4 1) 117 882 227 773
5. EREEETIRBUC A D L i,
L2, 19.9 799 347 65.3
6. ¥D L5 RRRCHERENT Lk | FA 28 902 182 81.8
e, b2 26.6 73.3 38.8 61.1
7. EBCEM U ER B RVRRTHY 5 | FFA 68.7 314 79-5 20.5
v A LTHWBEREEAS, I 60.0 399 633 36.8
LX) 745 255 863 13.6
BB TH T il BEWEER,
-3 639 31.1 714 28.6
o MRS CHRMBER S R R bR REZ e | FE 78 922 158 84.0
s>l bLES 3, i 133 86.7 142 857
10 FERORAF 47+ A—H—LHAEAL K i) 51.0 491 61.3 386
PHEESTWLEETCEREH I LAl
B, h: 3 60.0 40.0 551 49
11. BEOEZ CEMICE 2 Rl i Edi] 72.5 274 79.5 204
BEREICH 5 2 & @, E:v 0] 19.9 800 28.6 715
R.FEECERPETLXEEL, Bi45C el 9.8 902 38.6 61.3
ELHHD, B 6.6 933 347 654
13. ihDFAEDK RE Y & D FEEE S IR il 216 784 68 93.1
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