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The Vocabulary Test and Students’ Attitudes

KIKUCHI Yoko (Kyoto University of Foreign Studies)

Abstract

What exactly does the vocabulary test measure? Of course, it is meant to measure the
size of the vocabulary retained by the subject. But what is the purpose of vocabulary tests? The
aim is not to measure simple memorization skills but, in a larger sense, to measure vocabulary
as part of communicative competence. If this is the case, what are the elements of
communication? The linguistic aspect of communication simply consists of what Brown (2011,
p. 4) calls “general competence”: reading, writing, listening and speaking. Buck (2001, p.31),
in discussing listening, emphasizes the point that all of these are mutually related. Vocabulary,
of course, is related to all four of these abilities. So, is it the right way to promote language
acquisition if we isolate the vocabulary only and attempt to build a learner's vocabulary just
because vocabulary is related to all four abilities? In this paper, I will show the results of a
chronological study of learners’ perceptions of a vocabulary test that was intended to promote
vocabulary building. After showing the chronological changes in students’ attitudes toward
vocabulary tests, which gradually became more negative, this article suggests how vocabulary

should be viewed in language learning.

Key words: vocabulary tests, changes of average scores, attendance rate, a correlation

coefficient, words within an overall scheme of functions

Introduction
In this article, through the examination of my own classroom vocabulary assessment

practice, I would like to show how the vocabulary test itself is accepted by learners. Even if a



vocabulary test is shown to be effective for language learning, if learners have a negative attitude
toward the test in the first place, the test itself is not appropriate as a language learning tool.
After the examination, I wish to suggest some improvements for vocabulary task.

According to Brown (2011, p. 19), Spolsky (1978) and Hinofotis (1981) pointed out
that the periods of language testing can be divided as in Table 1. Brown uses the term movements
instead of periods because these stages overlap each other and co-exist today. The fourth

movement “Communicative” is added by Brown:

Table 1.

Periods of Language Testing.

Testing Movement Linguistic Basis

Prescientific Ability to translate

Psychometric-structuralist | Ability to manipulate grammatical structures

Integrative-sociolinguistic | Ability to use sociolinguistic aspects of language

Communicative Ability to communicate functions / notions and
perform tasks with language

Adapted from Brown (2011, p. 19)

The word test, which was provided by the department for all the English classes of
the university of humanities where I teach, can be said to belong to the first, Prescientific
Movement. A possible reason for why such an old-fashioned test style is still used in Japan is
that English is not widely used in Japan on a daily basis. This indicates that there is not much
need to use English as a means of communication, and therefore test forms developed for
communicative approaches are not commonly used.

The other reason why this type of vocabulary test, a sort of criterion-referenced test
(Brown 2011, p. x) based on the prescientific Translation Method, is still used in Japan is that it
satisfies the following conditions to a certain extent. The element of reliability that any test

should have is included here. Reliability refers to whether the test results are consistent. If the



score varies greatly depending on the scorer, the reliability of the test is considered to be low.
The reliability of this word test is high because it is difficult for different scorers to evaluate it
differently. Construct validity refers to whether the test measures the ability (construct) that the
test is intended to measure. The format of this word test is simply to see if the learners remember
the words they have learned in the textbook, so it is possible to say that this test satisfies
construct validity. Authenticity refers to whether the test reflects the challenges that test takers
face in real life, and this vocabulary test partially reflects the vocabulary challenges that they
encounter when they read English in real life. In terms of practicality, this word test can be
administered in about 10 minutes and only the cost of printing is necessary, so it can be used
easily anywhere. Because of these advantages, this test method has been used for a long time in
Japan.
The point I am trying to make in my analysis of this vocabulary test is that this

method is the blandest form of testing, forcing learners to memorize words before the test.
Therefore, the expected phenomenon is that learners will gradually lose interest and stop
preparing, and thus their performance will gradually decline. This point is strongly expected,
but is the learner losing interest in the English class itself or only in the vocabulary test? And

what are the factors that make them lose interest in vocabulary tests?

Literature Review
According to Oxford (1990, p. ix) language learning strategies are “actions taken by
second and foreign language learners to control and improve their own learning.” After defining
language learning strategies in this way, he developed the Strategy Inventory for Language
Learning (SILL) to investigate learning strategies from the perspective of second language
acquisition theory. In this inventory he divided the strategies into direct and indirect strategies,
the former including memory, cognitive, and compensation strategies, and the latter including

metacognitive, affective, and social ones. Brown (2006, p. 134) classified language learning



strategies into four categories: metacognitive strategies, cognitive strategies, socioaffective
strategies, and communication strategies.

In Japan, I often hear that junior and senior high school students dislike learning English
because they cannot remember words. Therefore, a major issue in learning a foreign language is
how to help students acquire vocabulary. The effectiveness of tests in word learning is often
pointed out, but what kind of word tests are effective? Nakata et al (2021) state that one effective
way to learn vocabulary is the “cumulative strategies” mentioned by Brown (2000) above.
However, Nakata et al (2021) went on to state that previous studies have not shown whether
cumulative tests also promote memory retention in foreign language learning and in their paper
they compared the effects of non-cumulative tests and cumulative tests on English vocabulary

learning. One reason why the cumulative test is more effective is stated as follows:

One of the major factors that contributed to the advantage of cumulative tests in this study
was perhaps the increased study time.

(Nakata et al, 2021, p. 260)

On the other hand, Sakai (2020) introduced Horino and Ichikawa (1997) as one of the many
studies conducted to date on vocabulary learning strategies (VLSs), which found that a
systemization strategy (a method of memorizing vocabulary by relating it to previously learned
vocabulary) significantly contributed to participants’ academic performance.

However, one question arises here. While vocabulary acquisition is certainly important
in foreign language learning, one wonders whether learners would be interested in such a method
of learning vocabulary if, for example, cumulative testing were to be effective. In language
teaching, we discover through experimentation that a certain method is effective, and we try to
use that method in the classroom, but does it really stimulate the learners’ interest in learning

the language and does it contribute significantly to learning effectiveness?



Khoii and Sharififar (2013) begin by raising the issue of the opposition to the use of rote
memorization in language teaching over the past 30 years. In their conclusion, they compared
one of the newer methods, semantic mapping, with rote memorization and found no statistically
significant difference. However, this result needs to be reinterpreted because “no statistically
significant difference” does not mean “no difference.” The study of Badr and Abu-Ayyash (2019)
deserves to be noted as a more effective way to increase vocabulary than rote memorization.
They conducted a comparative study of two strategies for student vocabulary retention: semantic
mapping and rote memorization. The results showed that the improvement from the use of
semantic mapping exceeded that from rote memorization. This implies that it is more natural for
individual words to exist in a network rather than individually. This unnaturalness of taking
words in isolation in learning and testing may correlate with learners’ dislike of English. As

interest arose in this point, I conducted the small experiment I now describe.

Method of Research
Theoretical Framework
The students are divided into three groups (the top, the middle, and the lower group)
based on their average scores on a review vocabulary test based on the textbook New Connection
Book 1 (Kadoyama et al., 2017) (CEFR A1-A2 level) used in the English class. The test was
given four times in each of the three terms. I have then correlated the attendance rate of the three

groups to their test results.

Research Design

This review vocabulary test consists of 10 “Japanese—English” translation questions
(L1—L2) and 10 “English—Japanese” translation questions (L2—L1), and is based on the
Translation Method. In other words, the basic concept of this vocabulary test is to measure how

well the students are able to translate a Japanese word into a memorized English counterpart,



and conversely, how well they are able to translate an English word into Japanese.

What I aim to establish in this paper is what these vocabulary tests show throughout the
three terms. As I outlined in the introductory part, my prediction is that the grades will go down,
but whether they go up or down, I am going to examine what causes the results, where the
problems are, and what improvements should be made in the future. For example, if a student’s
performance on a vocabulary test gradually increases or decreases over the course of three terms,

there could be three possible reasons for this:

(1) The result comes from the fact that the word test is interesting/uninteresting.
(2) The students’ enthusiasm for studying English has gradually increased/decreased since they
entered the college in April.

(3) A combination of both (1) and (2)

Discussing (3) would provide a better picture of the actual situation. In order to examine (3), I
will also discuss the correlation between the students’ vocabulary test scores and their attendance
rate, which is a reflection of their enthusiasm towards learning English.

This paper treats the L1 —L2 and L2—L1 translation tasks as the same. However, Kroll
and Stewart (1994) found that L1—L2 (forward translation) and L2—L1 (backward translation)
require different translation efforts. In other words, what they found is that L1—»L2 and L2—L1
take different amounts of time to translate and are translated differently. So, it comes down to
this.

Kroll and Stewart (1994) discussed differences in bilingual translation using English
and Dutch, but here I take Japanese and English as examples, as these two languages form the
core of this paper. First, consider the case of L1 Japanese yama (“mountain”) — L2 English
mountain. In this translation work, instead of a one-to-one replacement of the Japanese word

with the English counterpart, you — suppose you are Japanese — have to think of the image of



mountain from the Japanese word yama (“mountain”) and find the English word mountain that
matches the image. The Japanese word concept is in between, so this is called conceptually
mediated. The L1—L2 translation takes time because you have to think of the image of the
mountain, or concept, and then find the English mountain that matches it. Next, let’s look at the
case of L2 English mountain — L1 Japanese yama (“mountain”). When you hear the English
word mountain, at first you can’t picture the image, so you try to replace the word one-to-one
without relying on the image. This means that lexical links are strong, and as it is difficult to
picture the image concept of mountain, the Japanese counterpart yama (“mountain”) is searched
for, which means that the translation takes less time. Kroll and Stewart (1994) show this in the
example of L2 French, where the L1—L2 translation time is long if the L2 level is low, more
relying on the L1 concept. Conversely, the higher the L2 level, the shorter the translation time.

As can be inferred from the above discussion, the students would naturally have taken
extra time in the L1—L2 translation work in the two directions dealt with in this paper. However,
as seen in Spolsky’s (1969) study below, Japanese learners of English are also considered to be
inherently highly interested in the English-speaking cultural sphere, so whether they found the
L1—L2 translation task more unpleasant than the reverse task is another question. In other
words, including parameters such as whether a certain translation task is more or less laborious
and whether it is accompanied by a high degree of interest in the culture of the L2 language or
not adds another dimension to the discussion of whether or not word memorization is effective
in learning English, as discussed in this paper. Halliday (2003) argues that there is a cline
between general and specific in the network of meaning, which he calls a scale of delicacy. Such
a delicacy of discussion was not raised in this paper, and the students’ performance is seen as a

whole picture of the work of both L1—-L2 and L2—L1 at some level of abstraction.

Subjects

The subjects of this word test analysis were 60 first-year students at a university for the



humanities. They were all between 18 and 19 years old, and 20 male and 40 female students.
The words used in the test were from the above textbook of CEFR A1l and A2 level. All of them

had studied English for six years in junior and senior high schools.

Results and Discussion
During the three terms in 2021, the test was administered to 60 students, four times each,
for a total of 12 tests. Each test consisted of 10 questions of “Japanese—English” (L1—L2) and
10 questions of “English—Japanese” (L2—L1) translation. The format was the same for all 12
tests and the results are shown in the Figure below. The Figure on the left is for each test, and
the Figure on the right shows a straight line connecting the scores of the first and last tests.

Below the Figures, I have added a table of changes of average scores:

Figure 1. Changes of Average Scores in Each Test (left) and the Scores of the First and Last
Tests (right)
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Table 2.

Numerical Table of Average Scores in Each Test

18.85 19.00 18.37 17.16 17.75 18.10 | 17.95 18.50 18.05 17.75 16.85 15.71 -3.14

1600 15620 | 1370 1185 | 1305 1284 1232 1235 1247 1205 1000  9.89  6.91
990 950 911 644 | 610 895 744 589 58 665 363 561 429

As predicted above, all three groups saw a decline in performance, reasonably showing the test



takers at all levels losing interest in preparing for the vocabulary test over the course of the
trimester.

Second, what about their constant commitment to their English classes? The best
indicator of their enthusiasm is their class attendance rate. The graphs below the overall

attendance rate (92.41) show the attendance rate for each of the three groups:

Figure 2. Attendance Rate of Each Group
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What we can see from the graphs is that in the Top Group, the attendance rate did not decrease

much, and in the other two groups, it decreased slightly. From this, we can say the following:

Top Group: Attendance in class is good, but performance on the vocabulary test
is declining.

Middle Group: Slightly lower class attendance and lower vocabulary test scores.

Lower Group: Attendance rate is slightly lower, and vocabulary test scores are

also lower.



Next, let’s see if there is actually a correlation between attendance rate and

vocabulary test scores:

Figure 3. Correlation Coefficient of Each Group
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In the overall correlation, the correlation coefficient was 0.32. The correlation coefficient for
the top group was 0.13, that for the middle group 0.14, and that for the bottom group -0.38,
showing a negative correlation. The strength of the correlation coefficient (r) is determined

between “-1 <r < 1.” And the strength that comes between these two extremes is seen as follows:

Table 3.

Strength of the Correlation Coefficient

+1 perfectly positive linear relationship

0.5<]|r| large / strong correlation
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03<|r|<0.5 medium / moderate correlation

0.1<|r|<0.3 small / weak correlation
0 no relationship
-1 perfectly negative linear relationship

Adapted from SPSS TUTORIALS: PEARSON CORRELATION,
Kent State University

When the value of one datum tends to be higher as the value of the other data becomes higher,
there is a positive correlation; on the other hand, when the value of one datum tends to be higher
as the value of the other data goes down, there is a negative correlation. In the above graph,
there is an overall positive correlation between the attendance rate and the test results, and the
same is true for the Top Group and the Middle Group. However, for the Lower Group, there is a
negative correlation. What does this mean? In the Lower Group, the better the attendance rate,
the worse the test results.

It should be noted, however, that the existence of a correlation, whether positive
or negative, does not necessarily mean that there is a causal relationship. Correlation only shows
the relationship between the values of two kinds of data numerically. In other words, it does not
mean that “a change in the data A causes a change in the data B.” For the Lower Group students,
it is not the case that “the more they attend classes, the worse their test results become.”

Comparing the Top Group and Middle Group, the correlation is slightly weaker for the
former. This is because in the Top Group, almost all of the students attended all of the classes,
and almost all of the students scored close to full marks on the tests, although the scores
gradually and slightly decreased. This means that even if the vocabulary test was not interesting
for the Top Group, they continued to be interested in the class.

In the Middle Group, while the attendance rate and the test results are relatively strongly

correlated, the test results are getting worse, which means that, as shown in the Top Group, the
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class is still interesting for them, but the students are not enjoying the vocabulary test and its
preparation.
In the Lower Group, the more they attended class, the more they disliked the vocabulary

tests, the less they prepared for them, and the worse their test results became.

Conclusion

These results above have revealed that students’ aversion to word tests correlates well
with their gradually declining interest in English lessons. This is supported by the fact that, as
the word tests were regularly administered at the beginning of each class, some students began
to reveal that they found the word tests distressing. This was, of course, to be expected in my
past experience, and as I mentioned in the literature review, the method of building learners’
vocabulary by relying on rote memorization techniques has been criticized. So, what is the best
way to look at vocabulary in language learning?

In Bernard Spolsky’s “Attitudinal aspects of second language learning” (Spolsky, 1969),
the author’s discussion centers around the effectiveness of the learner’s attitude over other
factors in learning English, like methods, age, aptitude and others. One of the most important
attitudinal factors is learners’ attitudes toward the language and its speakers. International
freshmen entering American universities want to improve their English skills, which Spolsky
says has to do with the learners’ positive attitude toward English and the English speakers around
them. The English word tests that I have done are Japanese—English (L1—L2) and
English—Japanese (L2—L1) translations, where their L1 Japanese stands in the way of the
learners who are trying to learn English because they are highly interested in the English
language and its culture. If a word test is to be administered, a test method that links words to
their English definitions (Brown & Abeywickrama, 2010, p. 2), or a method that requires
students to fill in parentheses in English sentences, or a question format that only asks questions

in the “English” language in which learners have a high degree of interest, would be a way to
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keep learners interested. Putting vocabularies in a broader perspective, as mentioned in the
introduction, language is made up of the elements of reading, writing, listening, and speaking,
which Brown (2011, p. 4) calls “general abilities.” Therefore, it seems more natural to learn and
test vocabulary as they appear in reading, writing, listening, and speaking. As Read (2000) sees
it, vocabulary is multi-dimensional not only in the sense of words and their environment, or
association and meaning (de Saussure, 1916 /2011) in the early 20th century, and more recently,
associative and collocational meanings (Leech, 1974), but also in the sense of communication.
This calls for a broader perspective, as Carter (1987, p. 149) stated, referring to Halliday (1975):
“words in relation to other words within an overall scheme of functions which are social,
interpersonal and individual in their linguistic realization.”

A word “cold,” for example, should be understood depending on the multi-faceted
situation. When someone asks his or her friend in Canada, “How is it there?”, the other person
may reply, “It’s cold here.” The meaning of this sentence is the sum total of the discernible
lexico-grammatical constituents. This is the semantic meaning of the sentence. In “It is cold
here” with a conversational implicature of “Please close the window” or “Please switch on the
heater,” to use a very well-known example of the cooperative principle (Grice, 1975), the
grammatically connected lexical meanings of this sentence are not enough. We need to
understand the secondary, or pragmatic, meaning of the sentence in the immediate context. If
someone on the faculty said, “The President and the Vice-president are having a cold war,” then
it cannot be understood without referring to the historical setting of the world or understanding
the metaphorical extension in the use of “a cold war.” Understanding the use of vocabulary in a
large context like this means going beyond what Brown and Abeywickrama (2010, pp. 306-307)
calls “larger lexical items” (e.g., a group of words such as for the most part, that reminds me of
X).

Some, such as Hulstijn (2001), refer to vocabulary learning in order to learn specific

words as “intentional learning,” while vocabulary learning in order to develop communicative
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competence is referred to as “incidental learning.” This latter type of incidental learning is the
kind of learning that results, through communicative activities, in the acquisition of knowledge
of a subject, e.g., vocabulary, and the skills to deal with it. However, these two learning methods
can only be conceptually divided. In intentional learning, some communicative activities are
already carried out at the stage of learning words. For example, when the English word mountain
is memorized, not only the sound chain of mountain remains in the mind, but it is also memorized
together with the image of the mountain, so it has already been learnt in a context-dependent
way. In other words, the word mountain is not used in situations where river is used. In addition,
the word mountain is positioned within a network of linguistic symbols that represent the
external world of English, and thus has the potential for communicative activity with others who
share the word’s network. Therefore, vocabulary learning should not be considered in isolation
from communicative activities, but should take a form of vocabulary learning that can be
expected to be an active part of communication.

Vocabulary goes beyond the linguistic stages of reading, writing, listening, and
speaking, and is acquired in the context of communication. Only when measured in
communication can a vocabulary test have a positive effect on students’ attitude toward learning
English, creating a very good positive washback.

As for Future work, many different adaptations, tests, and experiments are left for the
future due to lack of time. This is because experiments with real data are very time consuming,
requiring several days per run. As an issue for the near future, I would consider two directions.
One is, as mentioned briefly in the paper, to investigate what kind of difference there is between
the L1—L2 directional translation process and the reverse process, since the students’ reactions
are different. In this study, the analysis was conducted at a certain level of abstraction at which
the two are not separated, but it is possible to see what the results would be if L1 —-L2 and
L2—L1 were analyzed separately. Then it is possible to consider measures on learning according

to those differences. In this case, however, it is assumed that a vocabulary test should be
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conducted. The other direction is the study of vocabulary in communicative activities. This
second direction is not just about vocabulary building, as the purpose of learning a language is
to be able to carry out smooth communicative activities. Rather, it will be about the role of

vocabulary in facilitating smooth communication.
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Abstract

In April 2020, due to the COVID-19 pandemic, Japanese schools had to close and move to
Emergency Remote Teaching (ERT). This paper explores EFL students’ experience using English Central’s
(EC) online platform at a Japanese university during COVID-19, along with their teachers’ experiences as

administrators of the platform.

The focus of this study was on students from the Early Childhood Education and Care faculty at a
private Japanese University, as they made the move to EC during COVID-19. EC is an Al-powered English
learning platform specifically designed to help students improve their spoken English. The effectiveness of this
method of autonomous learning, and the experiences and thoughts of both students and teachers were
investigated through questionnaires administered via Google Forms. The student questionnaire investigated
their experience with this form of online study; their attitudes towards studying English and how they changed,
their motivations, challenges and whether their needs were met. The teachers’ questionnaire examined their
attitudes toward the platform, along with their perceptions of EC’s effectiveness as a teaching tool. The
researchers feel that by understanding our students’ challenges and needs during this unusual time, we can

better prepare and plan to assist future students, should circumstances dictate the need for ERT again.

Introduction

Online learning has dramatically changed the educational landscape. It has allowed people to study
with flexible study times from any location, rather than from a traditional in-classroom on-campus setting. In
2020 the sudden outbreak of COVID-19, the ensuing pandemic, lockdowns, governmental mandates, and the

closure of schools and higher education institutions, all had a serious impact on 94% of the world’s student
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population across most countries (United Nations, 2020). This disruption saw a sudden shift in education as
more students were studying online than ever before (Pokhrel & Chhetri, 2021).

In Japan, this form of online, remote study became known as Emergency Remote Learning/Teaching
(ERL/T). ERT was the last resort for the education sector and, while it allowed students to continue to pursue
their education during this unplanned upheaval. It was generally and implemented with little planning and in a
limited time by teachers with little to no training. It is very different from the well-planned and specialist

developed courses available for traditional online study (Hodges et al., 2020).

There have been many studies in which students from around the world have provided feedback on
the merits and demerits of studying remotely during the pandemic (see Al Rawashdeh et al., 2021; Moise et al.,
2021; Stecula & Wolniak, 2022). Studying remotely, students saved time and money as there was no need for
travel to and from school, and most importantly, they were able to study in a safe environment with no fear of
infection (Landsberry & Kato, 2021). Negative aspects included the lack of interaction with classmates and
instructors (Landsberry & Kato, 2021; Hasan & Khan, 2020), a heavy workload, technology problems,

insufficient support and a feeling of isolation (Maqableh & Alia, 2021).

How EC Works
EC is an Al powered English learning platform that contains more than 10,000 videos across a range
of subject areas. Some of these include news, commercials, movie previews and speeches. EC can be divided
into two parts: e-learning and online English conversation. With e-learning, students can choose to watch
various videos that pique their interest and use them to develop their listening skills, learn vocabulary through
quizzes, and practice their pronunciation through speaking. Through the online 25-minute English conversation

lessons, students can practice in person what they have learnt through the EC videos (English Central, 2017).

Even though EC’s e-learning is based on watching videos, studying vocabulary and speaking, students do not

have to worry if they cannot understand everything, as the videos are equipped with subtitles.

The second part of the EC platform is online English conversation. Students can click on words from

the videos that they do not know, and that will provide them with definitions, along with examples of how the
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vocabulary is used. As part of the study section, students are required to type the words that they hear, with the
aim of increasing their vocabulary. Through speaking, students repeat exactly what they have heard in the
videos, with EC recording and analysing their speech, giving them immediate feedback with pointers on how to
improve their pronunciation. Students can then take a 25-minute lesson with an English speaker focusing on

points the platform has flagged for them to improve.

As EC can be used on any device, including computers, tablets and smartphones, students are able to
practice at places and times that suit them (English Central, 2017). The students in this study did not use the

online English lesson component with an English speaker during their time solely studying online.

The Study and Research Questions
The purpose of the study was to investigate and gauge how the students felt about their use of EC,
covering their attitudes towards English study and how they changed, their motivations, challenges, and
whether the platform met their needs. In addition to questioning students, a separate investigation was carried
out on the administering teachers’ attitudes and experiences with the platform, also investigating the teachers’
thoughts and feedback on the students’ use of the platform. Three research questions were considered:

RQ1. What were the students’ thoughts of EC usage?

RQ2. What were the students’ attitudes, motivations, challenges and needs regarding EC?

RQ3. What did the administering teachers’ think of their students’ EC experience?

Methods
Why English Central was Chosen
In March 2020, the World Health Organisation declared a pandemic, which led to the Japanese
government closing all learning institutions at the start of the Japanese academic year, for the months of April
and May. All classes were moved online, and teachers who had no training struggled as they faced an indefinite

period of ERT. The publishing company Seibido, which has the rights to the Al learning program EC in Japan,
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contacted the university and offered one month’s free usage of EC. It was decided that students from the
Department of Early Childhood Education and Care and the Department of Global Early Childhood Education

would move to EC as an alternative to their normal weekly 90-minute face-to-face English class.

Data Collection and Analysis

Questionnaires were distributed to the students and teachers in their native Japanese using Google
Forms.
The data was accumulated on spreadsheets and analysed. Manual frequency counts and percentages have been

used in this paper for reporting purposes.

The Student Questionnaire

The student questionnaire consisted of two components. The first contained 46 statements regarding
students’ attitudes, motivations, challenges and needs, while the second component contained a section that
allowed open-ended answers about EC in general (see Appendix 1). The majority of the questionnaire was
designed by Associate Professor Eguchi (2017), with a number of statements being added by the researchers.
The students were required to choose from Likert-type responses; / really think so, I think so a little, I don’t
think so and I don’t think so at all. The Likert-type responses omitted the normal “neutral” third option;
resulting in a scale of four, with the aim being to collect a more reliable data set (Edwards & Smith, 2014). The

questionnaire was administered in Japanese to minimise misunderstandings by the respondents.

The Teacher Questionnaire
To maximise the reliability of the data, the teacher questionnaire (see Appendix 2) was also
administered in Japanese. It was made up of ten questions asking the teachers about their attitudes and thoughts
towards their students’ use of EC. The questionnaire further investigated the teachers’ impression of the
effectiveness of EC and collected their feedback regarding their students’ use of the platform based on the

student questionnaire results (see Appendix 1).
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The Student Participants

The participants were 149 childcare majors from two departments at a private university in central
Japan. While the Early Childhood Education and Care Department students were only studying within Japan,
the Global Early Childhood Education students were required to study abroad in Australia for 11-months,
which would see them obtain an Australian childcare licence in addition to their Japanese qualification. As a
result, perhaps the latter students were more focused on their English studies. While it would be interesting to
examine whether these students’ impressions of EC were different, this is outside the scope of this paper.

Overall, only 24 of the respondents reported having taken TOEIC, where the scores ranged from the
200’s to the 700’s, with most of the students in the 400s. The researchers were usure as to why so few students
reported having taken TOEIC when it was a requirement of their course. Perhaps they could not remember their
score and so just said that they had never taken it. Perhaps including an item of “I don’t remember” in the
questionnaire would have solved this problem and avoided this flaw in the questionnaire. Ninety-six of the
respondents were Eiken certificate holders (Grade 3, 29 students, Grade Pre 2, 54 students and Grade 2, 13

students).

The Teacher Participants
All of the Japanese nationality English teachers chose to use EC for the mandatory online study
period. There were six teachers, one of whom was a researcher who worked on this paper, so in order to avoid
biased data, she refrained from participation in the questionnaire. The teachers’ questionnaire therefore had five
respondents. The respondents held a combination of tenured and part-time positions and had a teaching career

of between 16 and 31 years.
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Findings and Discussion of Student Results
Attitudes Toward English in General

Attitudes toward learning a language are inextricably linked to motivation, and if positive attitudes
are shown by the learners, we can envision the learner’s linguistic achievements having a positive outcome
(Teeter, 2017). The overall attitudes of the students toward EC were extremely positive, with the majority
responding that they felt their reading, listening, writing and speaking skills were improving. These four pillars
of English, also known as the four skills, are well documented in the literature (see Burns & Siegel, 2018;
Celce-Murcia et al., 2013; Clenton & Booth, 2022). It can be argued that if one wants to master a language,
they are each of equal importance. If someone has excellent reading and writing skills but cannot verbally
communicate, would we say their English was fluent? Furthermore, if someone has excellent conversational
skills but cannot read or write, would we say they are fluent in English? As ESL teachers in Japan, it is our aim
to provide our students with a sufficient foundation in all the four skills.

Table 1, shows that most responses were positive toward improvement in the four skills. There were
higher responses in the category I really think so in their listening and speaking skills. This may be because
historically the Japanese education system focuses on the reading and writing of English to pass exams, rather
than speaking and listening skills for communication (Gamble et al., 2013; Nuttall, 2019). In a recent study by
Yamada and Kato (2023), Japanese high school students reported that although they realised the need to
improve their speaking skills, the focus of their English studies was on reading and writing. Given these
factors, Japanese university students would be likely to already have quite a high command of reading and
writing skills, so the respondents may not have felt these skills improving when compared to their weaker
speaking and listening skills. When the students were asked “Do you like studying English?” 18.1% responded
I really think so and 41.6% replied [ think so a little. However, when asked “Do you want to improve your
English ability? ” almost 100% said that they wanted to improve their English, with 59.1% responding / really
think so and 38.3% saying [ think so a little. This perhaps shows that even though not all students enjoy

studying English, they do realise it is an important skill to have for their future.
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Attitudes Toward EC

Table 1
Attitudes to Four Skills Improvement with EC

Statement I really think I think so a I don’t think I don’t think
I feel my skills are improving? S0 little S0 so at all
Reading 4.0% (6) 61.1% (91) 31.5% (47) 3.4% (5)
Listening 12.8% (19) 60.4% (90) 24.8% (37) 2.0% (3)
Writing 1.3% (2) 49.7% (74) 45% (67) 4.0% (6)
Speaking 9.4% (14) 55% (82) 32.2% (48) 3.4% (5)

Note. The number of respondents is given in parentheses.

When the students were provided with different statements toward their EC usage most students

agreed with the positive responses of either / really think so or I think so a little. Table 2, looks at those
responses in more detail. When given the statement, “/ was able to get into the habit of studying English

autonomously,” 70.5% responded either I really think so or I think so a little. Furthermore, 83.2% also

responded that 7 really think so or I think so a little to the statement “/ was able to concentrate and study.”

Ninety-one-point three percent either said 7 really think so or I think so a little to the statement “/ thought

acquiring study habits was important,” and 62.4% responded [ really think so or I think so a little to “Using

English Central made me like English.” Most students “Enjoyed studying English with English Central,” with

students responding 47.0% I really think so and 42.3% I think so a little. Students also said, “I found the

repetition useful,” responding with 45.6% [ really think so and 42% I think so a little. In general, they thought

“E-learning, including English Central was useful for their English ability” with 30.9% responding [ really

think so and 55.7% I think so a little. Fifty-nine percent of respondents either said [ really think so or I think so

a little to the statement “/ want to continue using e-learning, including English Central.” When given the

statement “Using e-learning such as English Central made me feel that studying English was rewarding”

17.4% responded [ really think so and 50.3% [ think so a little.
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Table 2

Attitudes Toward Studying with English Central

Statement I really think so I think so a little I don’t think so I don’t think so
at all

I was able to get into the habit 18.8% (28) 51.7% (77) 26.2% (39) 3.4% (5)
of studying English
autonomously.
I was able to concentrate and 23.5% (35) 59.7% (89) 14.8% (22) 2.0% (3)
study.
I thought acquiring study habits 32.2% (48) 59.1% (88) 7.4% (11) 1.3% (2)
was important.
I liked English after using 14.1% (21) 48.3% (72) 33.6% (50) 4.0% (6)
English Central.
I enjoyed studying English with 47.0% (70) 42.3% (63) 9.4% (14) 1.3% (2)
English Central.
I found the repetition of English 45.6% (68) 42.3% (86) 11.4% (17) 0.7% (1)
Central useful.
E-learning, including English 30.9% (46) 55.7% (83) 12.8% (19) 0.7% (1)
Central is useful to improve my
English ability.
I want to try a different type of 24.2% (36) 50.3% (75) 21.5% (32) 4.0% (6)
e-learning (not EC).
I want to continue using e- 17.4% (26) 41.6% (62) 34.2% (51) 6.7% (10)
learning, including English
Central.
Using e-learning such as EC 17.4% (26) 50.3% (75) 30.9% (48) 1.3% (2)

made me feel that studying
English was rewarding.

Note. The number of respondents is given in parentheses.

Overall, the responses were overwhelmingly positive toward EC. Student responses showed most

students answering [ really think so and I think so a little to all ten statements with the combined percentages

for those two responses ranging from 59.0% - 91.3% and the average score being 77.2%. We can therefore

conclude that this group of students thought it was beneficial, rewarding, enjoyable and advantageous to use the

EC platform for their English study.

When asked the open-ended question about their impressions of using EC, 75.1% of students had

only positive comments. Some of the comments were, “I enjoyed learning with EC”, “I felt that I could
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improve my listening skills if I continued to use EC every day”, “I thought even those who do not like English
could enjoy working on EC because you can choose the content you like” and “It was easy to adjust it to my
level and easy to use”. However, 13.9% had trouble with their devices or hardware such as microphones,
especially when it came to practicing their speaking skills as their microphone would not pick up their voice or
their pronunciation. As one student lamented, “I lost motivation because the microphone wouldn’t pick up my
voice correctly” and another “My PC would overheat and freeze after only 5-minutes use with EC”. Most of
the negative comments were about being frustrated with hardware rather than disappointed with EC, a fact
which was expressed well by one respondent when she said, “There were some difficulties such as the video
stopping, but if there were no defects, I thought it would be an easy program to use”. Other comments were
neither positive nor negative towards the platform, comments such as “It was difficult”, “It didn’t suit me”, “I

kept forgetting to do it” and “I didn’t understand how to use it correctly”.

EC Usage

Although the students were only required to use EC once a week in place of their English class, more
than half of the students chose to use it more often. Thirty-one percent of students reported using EC a/most
every day, 6.5% four times a week and 18.1% three times a week. With most of the students choosing to use EC
more often than they were required, we can assume that they enjoyed studying English with EC. Sixty-three-
point one percent of students used a PC to study EC while 36.2% and 0.7% chose to use smartphones and
tablets respectively. The majority of students chose to study with EC between the hours of 12:00 p.m. and 6:00
p-m. (36.9%) and 6:00 p.m. and 12:00 a.m. (30.9%), with a smaller number studying between 12:00 a.m. and
6:00 a.m. (2.7%) and 6:00 a.m. and 12:00 p.m. (18.1%). Eleven-point four percent also chose to study on days

when they did not have school.

Student Motivations
Motivation is a key factor that guarantees a student’s success in learning a foreign language (Ng &
Ng, 2015). Maintaining student motivation is a challenge for any teacher, but this was exacerbated by the

COVID-19 pandemic, with school closures requiring students to be solely responsible for their own education,
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meeting demands of managing their time, attending online classes and completing assignments (Landsberry et
al., 2021). Many students felt isolated and had trouble motivating themselves with limited interaction with
teachers and classmates (Rasheed et al., 2020). Students can often be motivated by engaging with them through
their interests (Aysu, 2020) and integrating technology (Azmi, 2017; Barreto, 2018). With EC covering both of
these, students were more motivated to use the platform for their study time online during the school lockdown
EC was successful in motivating students with most responding that they either really thought so (31.5%) or
thought so a little (45.6%) when responding to the statement “English Central made me feel like I wanted to
study English more,” with those two responses totalling 77.1%. A further 73.8% responded that they really
thought so (16.8%) or thought so a little (57.0%) when responding to “E-learning, including English Central is
useful in getting a higher TOEIC score or acquiring Eiken.” These results once again showed that, not only did
the students enjoy studying with EC, but that they also thought it would be beneficial to their English studies

and in gaining qualifications.

Student Challenges

Even though most students reported that they thought studying with EC was enjoyable, rewarding
and beneficial, the majority also really thought so (26.8%) or thought so a little (38.9%) when addressing the
statement “/ felt I wanted to practice English with an English speaker and not always e-learning.” This data
demonstrates that over half of the students felt the need to have live interaction with English speakers, and that
they were not completely satisfied with study based solely on an online platform such as EC. This supports the
findings that students would prefer blended learning rather than just learning online (Coman et al., 2020). Of
course, had the students used the online live lesson component of EC, this concern may have been addressed.
Educators should keep that in mind if continuing to use EC. A follow up study may well produce more positive

results if that part of the EC platform is also used.

Student Needs

When given the statement Rather than study autonomously from books and textbooks, 1'd like to use

e-learning 18.8% responded I really think so and 49.0% I think so a little. This means that 67.8% of students
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were happy to use new methods to study rather than the more traditional approaches. Teachers need to reflect
on adapting their teaching methods to incorporate e-learning in their curriculums for use both inside and

outside the classroom, something that will benefit and complement the students’ in-class learning experience.

Findings and Discussion of Teacher Results

EC as an Effective Tool

When the teacher respondents were asked “Do you think EC is an effective tool for learning
English?” 100% said, yes, with 40.0% of teachers reporting that their “students enjoyed learning English with
EC.” The teachers all reported that they felt satisfied with EC after seeing the student questionnaire results (see
Appendix 1).
Teacher Thoughts and Plans for Future Usage

One teacher remarked that they were surprised that the students all said they wanted to improve their
English skills, even though they could not say they liked studying English. Another teacher found it unexpected
that almost 90.0% of the students said they enjoyed studying English with EC. Four out of five of the teacher
respondents said that they wished to continue using e-learning, including EC, in future courses, and that they
wanted to use it in conjunction with face-to-face classes. This supports the feelings of many students that e-

learning needed to be supplemented with live interaction with English speakers.

The COVID-19 pandemic forced even reluctant teachers with no interest in technology to incorporate
technology into their teaching programs, as a way of enabling their educational institutions to continue teaching
via remote learning. Different platforms and applications were adopted to provide an experience as close to
face-to-face as possible. This was often an intense learning curve for educators, however as the questionnaire
results showed, 80.0% of teachers wanted to continue using this technology, even if only as a supplement to

in-class and face-to-face learning.

We are at a critical turning point for modern education, as many scientists have called the current era
“the age of pandemics” (Dodds, 2019; Groch, 2022). It will be important to heed the lessons learnt during the

COVID-19 pandemic should another pandemic, natural disaster or upheaval to traditional educational systems
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occur in the future. The majority of the students surveyed made it clear that they would prefer a form of
blended learning, that is a mixture of face-to-face classes and e-learning, in order to enhance their overall
learning experience (Coman et al., 2020). Many students indicated that they would prefer to continue with EC
as part of their curriculum, even though classes and face-to-face learning have recommenced. Teachers need to
take this into account as a way of enhancing the current learning experience, as well as a part of planning for

any future disruptions to teaching.

Given the success and positive results of the EC platform amongst the students, the institution
decided to continue to use the platform with the Global Early Childhood Education second year students. The
e-learning platform is currently used in conjunction with compulsory face-to-face classes and the students are
also required to take an online EC lesson with an English speaker once a week. It is hoped that incorporating

EC will complement their studies, and better equip them for their study in Australia during their third year.

Study Limitations
As with all questionnaires, the responses for both the student and teacher questionnaires were self-
reported. Despite being anonymous, the participants may not have answered truthfully. Therefore, there is the
possibility of some distortion to the results. In order to collect more precise data, follow-up interviews could be
carried out so that the collected data could be triangulated. Furthermore, this study only examined the responses
of females and so it lacked male voices. The study could be duplicated with both male and female respondents

to collect a richer data set.

Conclusion

Most of the students in our study found studying with EC a beneficial experience, with many
expressing a desire to continue learning with EC, even after the school closure ended. Teachers also wanted the
students to continue with EC as they acknowledged it was a constructive addition to their English studies. They

also recognised the benefits after seeing the positive questionnaire results and feedback from their students.
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For educators, the COVID-19 pandemic pushed us outside our comfort zone and compelled us to
learn new skills, adopt new technologies, and adjust to using e-learning. Whilst this was done so that students
could continue their studies, and so that educational institutions could remain open, it was an experience with
its own set of advantages and challenges. As educators, we need to reflect on this time and consider how we
can use what we have learnt to improve our teaching to benefit our students. To plan for that future, it would
seem sensible to use e-learning in conjunction with traditional face-to-face classes as the ideal way to enhance

our students overall learning experience.
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Appendix 1

Student Questionnaire about EC & Results

I really think so (N) I think so a little (N) I don’t think so (N) I don’t think so at all (N)
Do you like studying 18.1% (27) 41.6% (62) 33.6% (50) 6.7% (10)
English?
Do you want to improve 59.1% (88) 38.3% (57) 2.7% (4) 0.0% (0)
your English ability?
Do you want to improve 32.2% (48) 32.2% (48) 28.9% (43) 6.7% (10)
your TOEIC score, or get
Eiken certification?
I could review English 22.8% (34) 67.8% (101) 8.7% (13) 0.7% (1)
vocabulary.
I could practice my 40.3% (60) 41.6% (62) 14.1% (21) 4.0% (6)
pronunciation.
I feel my listening skills 12.8% (19) 60.4% (90) 24.8% (37) 2.0% (3)
are improving.
I feel my writing skills are 1.3% (2) 49.7% (74) 45.0% (67) 4.0% (6)
improving.
I feel my reading skills are 4.0% (6) 61.1% (91) 31.5% (47) 3.4% (5)
improving.
I feel my speaking skills 9.4% (14) 55.0% (82) 32.2% (48) 3.4% (5)
are improving.
I felt my vocabulary 10.7% (16) 75.2% (112) 13.4% (20) 0.7% (1)
improved.
The materials were at my 24.2% (36) 67.1% (100) 8.1% (12) 0.7% (1)
English level.
I understood the effective 22.1% (33) 57.7% (86) 19.5% (29) 0.7% (1)
use of the materials.
The materials were the 22.1% (33) 59.1% (88) 18.1% (27) 0.7% (1)
same as my goal.
I was interested in the 36.2% (54) 55.7% (83) 6.7% (10) 1.3% (2)
material’s content.
I was able to get into the 18.8% (28) 51.7% (77) 26.2% (39) 3.4% (5)
habit of studying
autonomously.
I was able to concentrate 23.5% (35) 59.7% (89) 14.8% (22) 2.0% (3)

and study.
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I thought acquiring study
habits was important.

32.2% (48)

59.1% (88)

7.4% (11)

13% (2)

I liked English after using
EC.

14.1% (21)

48.3% (72)

33.6% (50)

4.0% (6)

Homework was just the
right amount.

40.9% (61)

49.7% (74)

8.7% (13)

0.7% (1)

The homework topic was
appropriate.

41.6% (62)

49.7% (74)

8.7% (13)

0.0% (0)

The homework (difficulty)
level was just right.

38.3% (57)

55% (82)

6.7% (10)

0.0% (0)

I enjoyed studying English
with EC.

47.0% (70)

42.3% (63)

9.4% (14)

13% (2)

I found the repetition of
EC useful/helpful.

45.6% (68)

42.6% (63)

11.4% (17)

0.7% (1)

EC made me feel like I
wanted to study English
more.

31.5% (47)

45.6% (68)

22.1% (33)

0.7% (1)

E-learning, including EC
is useful for my English
ability.

30.9% (46)

55.7% (83)

12.8% (19)

0.7% (1)

E-learning, including EC
is useful in getting a higher
TOEIC score or acquiring
Eiken.

16.8% (25)

57.0% (85)

24.2% (36)

2.0% (3)

I want to try a different
type of e-learning (not
EC).

24.2% (36)

50.3% (75)

21.5% (32)

4.0% (6)

At the moment, I look
forward to my General
English lesson each week.

30.2% (45)

49.0% (73)

18.8% (28)

2.0% (3)

I’m trying hard in my
General English class.

34.9% (52)

56.4% (84)

7.1% (11)

13% (2)

Reading English is easy.

6.7% (10)

24.2% (36)

47.0% (70)

22.1% (33)

I think pronouncing
English is easy.

47% (7)

14.1% (21)

57.0% (85)

24.2% (36)

I want to get a good grade
in English (including my
current English class).

70.5% (105)

28.9% (43)

0.0% (0)

0.7% (1)

When there’s a word 1
don’t know, I look it up in

45.6% (68)

42.3% (63)

10.7% (16)

13% (2)

the dictionary.

I think studying English is 4.7% (7) 22.1% (33) 51.7% (77) 21.5% (32)
boring.

I think my English reading 47.0% (70) 30.9% (46) 20.1% (30) 2.0% (3)
speed is slow.

When I read in English, I 17.4% (26) 40.3% (60) 38.3% (57) 4.0% (6)
don’t understand most of

it.

I’m trying to speak 4.7% (7) 13.4% (20) 59.7% (89) 22.1% (33)

English outside of class.
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I want to read more in
English.

18.8% (28)

43.0% (64)

31.5% (47)

6.7% (10)

I want to write more in
English.

16.1% (24)

35.6% (53)

40.9% (61)

74% (11)

I want to listen more in
English.

28.2% (42)

43.6% (65)

22.1% (33)

6.0% (9)

I want to speak more in
English.

48.3% (72)

37.6% (56)

9.4% (14)

4.7% (7)

Rather than study
autonomously from books
and textbooks I'd like to
use e-learning.

18.8% (28)

49.0% (73)

26.2% (39)

6.0% (9)

I want to continue using e-
learning including EC.

17.4% (26)

41.6% (62)

34.2% (51)

6.7% (10)

I don’t know a lot of
vocabulary.

28.9% (43)

54.4% (81)

13.4% (20)

3.4% (5)

I felt I wanted to practice
English with an English
speaker and not always e-
learning.

26.8% (40)

38.9% (58)

26.8% (40)

74% (11)

Using e-learning such as
EC made me feel that
studying English was
rewarding.

17.4% (26)

50.3% (75)

30.9% (46)

13% (2)

Note. The number of respondents is given in parentheses.

Appendix 2

Teacher Questionnaire Results: Questions about English Central for teachers

In this survey e-learning means any application or platform that uses a computer.

1. Do you think EC is an effective tool for learning English?

2. Do you think your students enjoyed learning English with EC?

3. Have you used e-learning (e.g. websites like EC, applications such as Flipgrid, Quizlet, Kahoot etc)
with your students before? If yes, what did you use?

4. What do you think are the benefits of using e-learning?

Student questionnaire results shown here.

5. Did you find any of the results surprising?

6. Were you happy with the results of English Central?

7. Do you think it would be beneficial for your students to continue using English Central? Why or why

not?

8. Did you use their English Central participation/results as part of their assessment? How?

9. Do you plan to continue using E-learning (EC) in your classroom or rather for students to do it

autonomously?

10. What other e-learning platform/s do you want to use in the future?
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BAEREOPMERRELZHEOEESH
—RENBICTLHEROEZE —
A Lexical Analysis of Elementary School English Textbooks in Japan and

Korea: Difficulties in Learning Vocabulary Seen by Children

By T (G RBFRE)

F—U— K AALSEORE KR - B B

Abstract

This study aims to lexically analyze 17 English textbooks for Japanese elementary school
children and 12 English textbooks for Korean elementary school children. Target words of the
analysis were highlighted in the textbooks and children saw them when they opened the
textbooks. The type and token in each textbook were calculated. Words in the textbooks were
also categorized using New JACET8000 and CEFR-J. The results revealed that the type and
token of textbooks for third and fourth graders in Japan and in Korea were nearly identical, but
the token of textbooks for fifth and sixth graders in Korea was larger than those in Japan. Each
type of fifth and sixth graders textbook in Korea had approximately 600 words because children
repeatedly learn the same words in each lesson. Thus, the type / token ratios of English
textbooks in Korea were smaller than those in Japan. Most words in Japanese and Korean
textbooks were categorized in the 1,000 levels of the New JACET 8000 and CEFR-J, whereas
widely used words such as names of meals, sports, and school subjects were excluded from the

lists.

T ®IT

2020 L X 0 /NERE 3, 4 AT TANEREIR B ) A& & LTIl 1 B, AR 35 BEfA,
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5, 6 AT THVEFE) AHFHE LTl 2 RER, M 70 BRI S vio, THNERENS B
T, FIFEBEEEOBITHM N E - 72 2018 1 XV BIFEA Lets Try! 1, 2 % H
LTWa, MAERE o0 TiE, 7THhroREABESHR S, FARKOBEEELEA
ETHIRLE#ABELZFEHAL WD, 78D 5B, 1 421X Picture Dictionary % L C
W5, ERRTHEARZ 3, 4FEAEMITORIFEA L BREARFL M, NFERERETIX, 600
~700 FEREE OFERZFHE T 50, SEEEE) kB TiE, EFAEMAL, XFEE
FOMBELTHEAL, 5 6FLICRo THDXFHEELAREMIZITY Z &I 5,
— 75, ®ETE, 1997 FIT/NERTERBHEBE N LEL SN, BEOHFRE TR
TV D HEEARRGERESIT 3 4T 80~120 75, 4 fF4E T 80~120 &, 5 44T 90~130
FE, 6EAET 0D 13038 L > TRV, 4FEMTAS0ELNOBELEHL TWD,
W WEORSIX 3, 4EAE08TEUN, 5, 6 FEENIFHEUNE IR TS (SCHR
H,2018), AR EL, REBRELZEHALTBY, BUE, 3FEELD 6FAEET, 5
bR STV d, IBEEEE, S 2P OICEEBGEO KL D SEEEARE D
EBHERTAHAIL L, BHEANBEOXETALY, EVWEV T ENTEXIENEED
EOOXTIRENTOR Do TEY, UPRELFHREEOEE L W) HE L
LTCOMRRPLMBESITAINTWD (AH, 2014),
AARLHEL, BFBRYZ2RUCLENLXFREEZTI VI ATHRUE XS 28
ThoHN, MEOREHMETEDON TV DHERE, I EEPRELEBELZE LT
2T %) BRERIEDSDVHLIOEALI 2, BIREIEEZITI> Z LT, HAOREH
BEOIERE L RITIALEM L L COHMEOREBRFOTREEORT, LT, I
BRAEERBRBRICTBET D RFE~DORBHEOLDOBERII T2 LN TELEER

He TZT, MEOMEHPEDFEEZMD XL, KFRICEFTH L E LT,
TR
WNDO/NEROHEFEICER LRI, EEREBEOB S OHE TFEEEE 2=

v MZOWTHONT 2T > 21 (2012), FEBELEFFEOEFZRNL, ¥4 OFEEHEE
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AT L7 BEEF(2012), #EE & HARDO /NP EGEBE ORZEE & fEEI122 T, CEFR-J
DO A ERNTHON LTEEE - Qo2 ENRH D, B TH, &iF - B (2014) 1L,
CEFR-] O L~ T EICHRERAFE L ZEICHPETHRDONA TV L S/EEE 2 BRI
AT HEREIC, MEORFEII 2= —va VIRDOZEOILKOATHEHEIZ DV T
LTWs, £/, Bl (2017) %, BA, #EH, PEONFER TR LAV LA TV D HF
HEIREETOZRD, 4 HEOHRAL O ETo7, ®E, TEHOABFZ, FEN
ML RDICHONT, G ) & [HEI L] ORGP ZTNDER, HARDEEIT,
SHEALAID S 6 FEAETENC IH s & TEFESZL] ORERMATLIETTH D,
FLHRQ017) THOM RIS & 72 > 7= DL Hi, Friends! 1,2 T& 5728, 2020 £ S H &
TWOMEARFEZ AR E LICSE, FIGIEEDL LB 6N, HRFO TR
FiorniX, Tgitez &) L TELZL] OEAIE, AT 4% THD DI L, #E
PET 20~30% % 5o T,

R EICB T DEESMICAZBIT S E, JVH (20091 b F A O/NERETEFEH R E
(3, 4, SHEAEM) LHAOPEREFEMEARFEOFBELILEL TV D, TORMKE, X
FFADNEROBREBIZRONDIFERD 60% 2 BADOF LR EHRETHEDLNT
BY, FIZ3ELENOHABFICHTL 258D 80% 0 HADOHEKOHEF 3 F5 TH
PNNTWALZERHLNERST, RENTLAOHBEFEICZHY 2N, BAROHRFICIT
RoNBNolEBEDI L, XEFLAD3, 4 FAHOHERETHDONL TV DHEEEIX, o
WG ERSTHBECTEELEBOAL TR 23R, SkFELLTESELTY
HH07E, WEBEIHARANFFZEICERLLAOLDIEFE TCHoTZ, LL, XM T 2D
SAEATHON TV DREREIZOVTIE, AROPFEROLRLTEEDLAT, B THR
bbb LNV OFEERLZ Ao,

LA 7 017)TIX, MEO/NERTHEHINTWD e HZHBEDOS L, 3HEAM 1 fE
L BARDO/NERTHEA ST\ Hi, Friends!l ftBDOT X VM %, 7% A b~ A
=7 WT, HEEHBEESZMmFANICIT o7, TORR, MEO e AR FITITHE

TBAFNEEGIZZ D LR BN ot BEO ¢ HREICIE, FEOWHE, X
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B, &, AEHGHNEZ b TW\W5—JiC, Hi Friends! 1 TIX, &%, B, #
BRZHBELTWS, R&AFICHOWTIE, @®EO ¢ BB E T it, Hi, Friends! 1 TIX 1
& you O HBLEMN E VY, BYELEE O e B E T be, have, think, put, open 72 &, FL#IH)
—RICE DI TWDEGE N HEBLT 2 RN EW—F T, Hi Friends! 1 TIX like 28 &

ZHBLLTWD, BAFICOWTIE, #E e ZFFEIZIX happy, nice, good 72 & D H
M 7pilde & Kz RIBEN L A LN DD, Hi, Friends! 11213 many 3 X Mz R
RN LN E WD REPH G NE o T,

AAH - B HET(2018)1%, 2018, 2019 FFEOBATHIMHFIZ S, 6 FADEETHEML
TWIZ We Can! D7 ¥ ZVEM, @EO/NEREFEHRY A b, REY 2 K~, FEO/N
FREEEY AN, WMEICAARTHEDLDRL T\ [958 7 — N, Hi, Friends!, Hi, Friends!
Plus DFEFE Y A K, 2016 P AR | A KB REBARF 6 Lo OFEREY A &2 T

SONTEAT o To, [955E 7 — M) & We Can!Z H# 32 L, We Can! D% 5 3872 0 FHEE K
TWNWZ L, AFEHEIEFRE LR Ty o 7 2EHR LB EOARERH D Z &
Woayhole, £z, We Can! 1 ZTEDFEHEY A FD 37.1%, #HEOFEREY A FD 21.3%
HAN—LTWDLZ LR LEMNERoT, FrE LTHEITHND DX, WeCan! THbN

TWHRERICIIAFN L, HADOFEE) X LV bBFANR DRV L TH D,

‘EH

WHEOBICMNLFERE FICTHELE VI B, DX, BF - K019 4 EHGE
EEHO Lets Try! 1,2 , SEFEHD We Can! 1,2 DIREREM 4 M, BLORZEALTHAOD
BEEAMOGH SHOHBMENE VEREIZOWT, WX DTENEOREDOE S TH
NHON, HEETHDODNTWA DA DT HETOBEKRELFEOBEKRICENA D LD E
MAEL7z, ZOfRER, Bicihsd, 29 TR55E%E] OS5, U0 FaEEH 2 it

B SN TWEEIE 71.3%, HiIcT 2, 20 MBI<EERE] 1T 52.8% 08 B#ish T
Wiz, 7z, MFERTHEN SN2 EGEEM ICEBE CHBT 53R 60% L, LTl ¥
NDTEOEERNZDOEEYNTCIELEDLLD, HARBEOMBMNICHTEDL LE X5,

2020 EENSHEH SN TWD/NEROBMERBFICERT LD &, FEHEQ21)A 7 4

B SNTWOIREBREDORERAH VTR A FEERL TS, MEHRH
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TIX, Let’s Try! 1,2 , We Can! 1, 212, B2 0 FEM, MEEHENSEML TWDH, K
RV A ML, EHO AN, EANREFCES, MEFANGERD, £z,
RYVBYPEHINTNDLIZEEHY, doX° what R EDRM X THEHAINDIEED &
BECHBE LTS, WNFERBGT REFEEIEITOVTS 600 385 E CEEFERTHEE
RKOLBELTRETRETHDHELTND,

WNDOIERGERE ) A M E V_ARIGEFERE LR L2 b0 & LT, HAQ016)13H Y,
#Hr JACET8000 % il THg[E & B8 0 HAFESE 2 ¥ JACET8000 & b L 72 #5 %, 1,000 &5
LALBNIZ 900 FEIZ EE ENTEY, muwitmtEn Ao/, 5,000 5L X/ FE TR T
W< &, ERENOERFBRERRICED D HFRITEED 91.4%, BB 86.6%ICDIED,
EHIC, BAOHE - mRaIa=r—va UREHEREY A 3000 LA LE DA,
FEETIX 71%, BB TIE753% EmnitEEN A o7,

INO DRI EEE 2, KM TIEHERO/NERBEBFRE, 3, 4 FEAMIT Lets
Try! 1,2 B L OMEOREBFEOHEREOMM, FFIZ THIZT 5 ) BEICERL, AL

7ok E LT,

3. WFEEG

3.1 WFREEK

ARWFFED BEIZ, (1) BARO/NFEL 3, 4 FAMITRGEBM Lets Try! 1,2, /NFRES, 6
FAMTREHRRE 7T EEE 1 4L b R S 4L TW 5 Picture Dictionary, F&EIE O /NFAR
3, 4, 5, 6 FFEAEMITMEARE I HBUICHEBE T 2R E~GER L BV EL &M
BTDHI L, QTENTNOHBFICH T 2355 % B JACET8000 ¥ K U CEFR-J % i\
TULN_NLGTFEITY, HRE2HL5Z L ThHo, £/o, BARLBEEOHBEFEICALLNDGE
OIS, S%ONERBEER L NFRTORE~DORFEHZIZED LS ITEMN

FREDERIT B,
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32 FHiE
ARWFFENLIR D FINETHT 2 72,
(1) HARD/NFRE 3, 4 FAMTHEFEEM, NFERS, 6 FAEMTREARE 7 HE, &
2SSy, BE 14 E 1 AR B R & AL T WD Picture Dictionary, WEIE O /NFIK 3, 4, 5,
6 FEE A T REEAFE 3 M, 454 FE, B 12 MoOABEARL, BERFCTZRS N
TWoHakHE, HXETFXFANTI7ANCANAL, T2 E2ERT D, 7 — 2 ERICHER
Li#b, REHREBIRDOLEBY TH D,
HARD/NERE 3, 4 FAMT HEFEEA  Let's Try! 1,2 (R AUEEE)
HARD/NFER 5, 6 FAEMITHREARE (Wb 2020 4R)
New Horizon English Course Elementary 5, 6, Picture Dictionary (3% E£E)
Junior Sunshine 5,6 (BFE%) CrownlJr. 5,6 (=4 %)
JUNIOR TOTAL ENGLISH 1,2 (%#KXFE) Here We Go!5,6 (LX)
ONE WORLD Smiles 5,6 (BUE Hi) Blue Sky elementary 5,6 ~ (EMAE)
SEIE O/NERE 3, 4, 5, 6 AEAIR T HUE R E
(3, 4FEARITIX 2017 FEN D, 5, 6 FAEMITIL 2018 FFE 5 HEH)
Elementary School English 3,4, 5, 6 (YBM, Daekyo, KF #HE D 3 fh)
T2 AERT DI HID, TAT 7Ny P IFERE A LRI OV TR, FEHEQ2021)1F,
FEREY A MERE WO BLEDLLIFHIBRT RETH L BTN SH, LaL, 4, WE
WHOFRICTLHHM, ZREFCENT, THIZT 2] XFLBEIIEOLI RO EH
BHL, BREHEETOEWVWIZOWTHEFNT A EnD, TAT7 7Ny NLFELEA LG
HHIBRET, ZOEFEANTWNS,
2)(1) TER L7=F —# %, ##FEZ LIC AntConc (Laurence Anthony K B %& 0 B} = o
a—Z oY=y 7 MERWT, R0 EHR, LEFEHRLZMAL, type / Token ratio & 5
M35, 0k, BEZMETDICHIY, RWEDN THIZT ) FBEEVIBANDL ST
LTW 72, L idfThd, HE0r, BERLRELEOMELEL TV D,

(3) New Word Level Checker (/KA K B 36 : https://nwlc.pythonanywhere.com/) % T,
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1 JACET8000 (KFHEFEHAE FREATFEUGRTRFINZ B (M), 2016) 3 L OV CEFR-J O &k
wU A (& (), 2013) BT 2K BREFOFEREL L2 25, B JACET8000
X, BARANEBEFEHEOLLODFEERTHLIN, MICKFPARBEFEHEDOLDOGEREREK
EEZLDRELOTHY (EH,2016), MEAFRFICH TS 25REIT, NNEKRAE LA
BT RPEDNER CEBELZAZ D DICM> TR LERH DO T, NERHEEERK
DB S LAY 5, CEFR-J OFEREY A MX, 55 LMELTHERNT L,

@ Q) THELALEREEEZ D LI, AREEEOREBRZOMERmZ NI 5,

4. ERLEBE
4.1 BARL®EOBREHARBICHBET EEK
AARCEEOREZFZICHIAT IERO R VERITE 1, 2, ENGEHKITE 3, 4,

Type / Token ratio IZ& 5, 6 DL BH TH D,

®1 3, 4FEEHERE (BM) ORLRVEK

Type JAPAN KOREA
Publishers F K-1 K-2 K-3
3rd grade 207 197 195 194
4th grade 266 222 225 236

#2 5 6FEEMEBEDELRYFELK (LU, Dic.ld Picture Dictionary O )

Type JAPAN KOREA

A B C D E F G K-1 K-2 K-3

Sth grade 841 771 891 523 1030 546 949 595 641 550

6th grade 908 828 1094 780 1127 619 720 680 777 709

Dic. 839
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&3 3, 4EERERE (BHM) OE~FEK

Token JAPAN KOREA
Publishers F K-1 K-2 K-3
3rd grade 590 2732 1103 1867
4th grade 783 2887 1543 1899

Fz4 5 6FAEHAFEDIERFEK

Token JAPAN

KOREA
A B C D E F G K-1 K-2 K-3
S5th 3514 2713 4387 3201 5193 2562 3548 6880 7336 7113
6th 3872 2629 4698 4065 5466 3322 3486 8012 8933 8308
Dic. 2976
#5 3, AFEMBEE (BEH) O type / token ratio
Type/token JAPAN KOREA
F K-1 K-2 K-3
3rd grade 35.08 7.21 17.68 10.39
4th grade 33.97 7.69 14.58 12.43
#6 5, 6FAEMBEED type / token ratio
Type/token JAPAN KOREA
Sthgrade 2393 2842 20.31 16.34 19.83 21.31 26.75 8.65 8.74 7.73
6thgrade 2345 31.49 2329 19.19 20.62 18.63 20.65 8.49 8.70 8.53

Dic. 28.19
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3, 4 HEAOHRE (Fb) ORAVEERT, BA, WEE IS, 3FE4ED 200 FEA1E,
4 DN 220-260 FERRE &, AT WVWEROMZ R LTS, BEIICSOWTIE, /s
FRELTWD (&, 2008) ZLbdHD, REQREBTAONLRY, BEOHABED K
REFBE LT, F—OHFELZEEEMLE - T, SH/EBHELITI 2 LI0H DM, EFERIC
FEAEN RO DL, SHEIEHOFEBEORNEZEL TNIHIEDOEEILND,

5, 6 FEAEDHRFIL, BEOEFFIZR RV FER, EAGEHRE BT, 5FEEN 6500-7000

FERREE, 6 R4 2% 8000-9000 FEFREE &, LEGHIITWE A R L T D, W [E O FOR E O R
ELT, 5 6FAECRDE, BLEHMNREL Yy ALICASTNWDHZLETHD, by AV
NTEUEBERZ AL TS A M=V —%3TE T, RAICERLHZ TS
HIIZhH D, LiehoT, AROHEBEFLY BERFEHRLEZL 2-oTHEY, BAROMEIR
S OFEH LD, —FH, BADS, 6 FAEOHBFIX, R0 GER G IEFER S ML
FoTHRD, WHFEENDVIRVDIXFTH DM, FLEOYEA, Picture Dictionary %
S, 6 A 2 EMICh R, HAELHHL TEAL WD, EEIC
I%, Picture Dictionary ® 839 iz 2 M THIZL TW 2 &IZ2 %, L7eRn-> T, filith
DFEHERERBNITRV, FETRZIFIEHAT, BEOHPED L 5 ICHAVHM &
ANTNDEZ &, HEOROKFEZANTND Z LD, GBBHLEIR>TND,

AARDEBELHEOHABETCRKRESLERLION, TLHT77 Xy hOBWTHD, H
AKDOGA, 3, 4FELEHD Lets Try! 1,2 TET V7 7 Xy T2 H>2=y FRN1oF
Db, 5 6FLEICBNTE, TLVIZ 7 Xy hOERLI L Ea2a—FDF—H— FDOES
TOTNT7 7Ny FERRREVPRLLGN, HBEHE NSV, —F, BEOHEBFIZIZIT IV
Ty XNy MG EHROS 2=y NI, BAROERZFOL>ITT AT 7Ny FRPFIZ
TSN TVws ) Z b, HAOHBETIZS, 6FELELBLIZI0KET LT 7
Ny PFERRZTFOEND, —F, BEOHRMEFIL 34 FLETEIEEER ST 23, 5 F4
UBTIET V7 7 Xy RXFOHLB Y AR ETRELFONLDLZ LTV,

HADHEED type/ token ratio 1%, #EfE (2021) TIH 1% RMOHFBENIFEALET
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Hot=n, 5B, BHRADS, 6 FADOHBEITRER CII, REHOLDOEFEH LT
WhHT-8, BEFCHS ZENTEDIEREEZGALATH R, THTHR S BRORIZRE L
ToAER, BENERE (2021) ORIV LELSRoTWDE, —F, BEOHFEED type

/ Token ratio 1% 10% KM A%\, Tk, #EFQO)NDBXTWD L HIT, #ETILIA

«

CREREZBVIBELFEL TS ZEICERTZEEZLND,

#

Tul

42 HARLWEOMREHARZBICHERAT IEED L)L
W2, BALBEOBREAREBICHRT 2B ED L XL HOWVWTRTHEZYL, £ 7T,
5 10 238 JACET8000 TORZLEDHB ZBIZAONIBEORLZVEKTO L )LDy

i’/ﬁy 1 75’% 4 ﬁ*@f\gg—@ﬁxgﬁf: V/\\\}I/@%IJ/EI\’C‘\&)Z)O

# 7 #Hr JACETS8000 3 FEAMHEBAEE (FH) OEeVFEEK

Type JAPAN KOREA
3rd grade F K-1 K-2 K-3
BELH - KT 114 39 86 69

-1000 165 137 83 113
1001-2000 29 12 12 11
2001-3000 20 5 11 9
3001-4000 13 2 7 6
4001-5000 4 0 0 0
5001-6000 3 1 1 0
6001-7000 3 0 0 0
7001-8000 0 1 0 0
BuRL 39 18 31 24

46



72 8 T JACETS000 4 FAMHHEBEE (FH) OV FEK

Type JAPAN KOREA
4th grade F K-1 K-2 K-3

BEA4# - 8T 100 41 48 46
1000 273 154 146 146
1001-2000 42 17 12 12
2001-3000 20 3 9 5
3001-4000 12 1 6 3
4001-5000 6 0 2 3
5001-6000 5 1 1 1
6001-7000 1 0 1 0
7001-8000 5 0 0 1
YL 59 17 17 28

# 9 Hr JACET8000 S5SHEAMHEBEED RV B

Type JAPAN KOREA

5th grade A B C D E F E Dic. G K-1 K-2 K-3

BHAT - KF 230 210 237 150 334 166 194 374 149 176 166

-1000 350 349 427 250 404 261 386 340 296 326 282
1001-2000 92 88 103 49 106 43 101 84 52 44 35
2001-3000 44 35 44 22 57 25 50 34 14 11 13
3001-4000 38 35 46 26 44 18 55 34 10 14 10
4001-5000 10 10 9 5 5 6 12 8 4 4 1

5001-6000 6 6 8 0 12 4 6 13 2 0 1
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6001-7000 6 8 4 2 8 0 8 8 0 3

7001-8000 6 4 5 8 8 4 8 7 2 3
Bk L 40 56 68 50 84 47 68 86 40 54

# 10 # JACET8000 6 F/AEMAEM D EA Y FEK

Type JAPAN KOREA
6th grade A B C D E F G K-1 K-2 K-3
BHEAT - KT 226 137 298 178 317 228 202 213 209 220
-1000 388 403 470 347 437 291 338 366 402 346
1001-2000 104 109 119 76 116 46 67 48 50 51
2001-3000 56 47 60 41 62 26 31 16 23 15
3001-4000 50 47 62 44 53 26 37 8 7 13
4001-5000 13 6 16 11 13 9 6 3 2 5
5001-6000 10 5 7 4 11 3 5 3 1 0
6001-7000 4 9 5 3 11 3 8 3 2 2
7001-8000 9 6 6 12 9 4 7 4 6 3
Bk L 55 45 57 59 99 45 44 51 70 53

X 1 #r JACET8000 3 FAHHEE (HH) DOILEFEHOEE (%)

New JACET 8000 (3rd grade)

0 20 40 60 30 100
¢ M
1 N [ [ |
x> T N
v N N |
mEFEF - #F m-1000 ® 1001-2000 m2001-3000
3001-4000 4001-5000 B 5001-6000 B 6001-7000

7001-8000 mEEAL
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X 2 7 JACET8000 4 FAMHERE (HEH) OIERFEHOES (%)

New JACET 8000 (4th grade)

(=]
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« [ AT T.
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m EHZE - HF m-1000 m 1001-2000 W 2001-3000
3001-4000 = 4001-5000 ® 5001-6000 m 6001-7000
= 7001-8000 | EE TP

% 3 1 JACET8000 5 HFAHEFEFEDILERFERDOEIE (%)

New JACET 8000 (5th grade)

0 20 40 60 80 100 120
A
g S
Bl s ]
p S T
R — ]
F T T T T
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¢ M T
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K2 T ey T
I —— ]
m[EH A - #F m-1000 ® 1001-2000 W 2001-3000 3001-4000
= 4001-5000 u 5001-6000 m 5001-7000 = 7001-8000 [ EE T

X| 4 H JACET8000 6 /£ M E A E DIENFEHOEIG (%)

New JACET 8000 (6th grade)
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m MmO N @ >

K-1
K-2
K-3
m[EFEF - HF m-1000 = 1001-2000 m 2001-3000 3001-4000
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Hr JACETS000 ® 33 CTlk, BARADHBEDL A, 1000 55 F TO L ~ULIZ 65-70% » A
STWD, LI o T, /NERBAE BRI/ T 5 KRFEICE 5 T, B JACET8000
WCEENDIFEHEDOI D, 1000FFLXLVETE LN EHITMHITTEBLL Z T, MNER
TEBEICHZDGED, FLEZRUMMCHEEER ICB VTS, HEELZHFET 272DICH
LW eEEZ LS, — 7, BEOHFEIL 80%LL LA 1000 FHE TO L /LI E - T
BV, BAOHEBELERL VITIZERLEELS XD,

#r JACET8000 @ U A k4 D 5% |2 1%, gymnastics 72 & O E8) 5% £, jellyfish <
grasshopper 72 E DAL & W), melon 72 EDRY), tulip & W o TIED AR, T ENZET
HILDD, INFREFECTIIHEE T 52EEOFERE TH D, H JACET8000 {ERLFF 121X, H%
BRUEOREHLBZIISZRINTOVDIN, INERUVANLVERGH ER>TWEDT, 4
%, NEROBREHBENFERY X MEROE, GEand, HnbZEbsThs o,

WIZART DX, BUHDPHI4NCEFR-ITO R FLEDOHBEZBIZA LN DERO RV FEH

p=ity

TOLUVN)LDHE, KSMHBE8NIERGER ML R L XLVDEETH D,

#11 CEFR-] 3FAHEAFRE (Hb) OR0FEK

Type JAPAN KOREA
3rd grade F K-1 K-2 K-3
BAEAH - HF 115 60 97 92

Al 200 150 100 124
A2 17 23 15 19
B1 11 6 11 7
B2 12 4 7 5
R/ A0 58 29 51 24
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#12 CEFR-] 4AFAEMARE (BM) ORLRVFEHK
Type JAPAN KOREA
4th grade F K-1 K-2 K-3
BAEAH - HF 135 50 59 72
Al 284 163 163 160
A2 62 22 18 20
B1 22 9 11 9
B2 9 2 9 5
BuRL 72 28 37 33
#13 CEFR-] SHEAMBREFEO RV FEEK
Type JAPAN KOREA
5t grade | A B C D E F E PD. G | K-1 | K2 | K3
masw % | 261 | 241 | 266 | 178 | 386 | 187 231 | 401 | 160 | 195 | 184
Al 420 | 376 | 478 | 300 | 465 | 262 452 | 382 | 328 | 359 310
A2 98 | 94| 130 | 62| 129| 59 125 | 97 56 73 56
B1 48 | 45| 57| 23| 64| 34 66 | 43 22 29 22
B2 23| 22| 25| 20| 30| 18 28 | 30 12 8 2
BURL 81| 85| 123| 80| 147 | 58 103 | 131 66 93 77
#16 CEFR-] 6FEAMHAREOELR Y FEHK
Type JAPAN KOREA
6" grade A B C D E F G K-1 K-2 K-3
BA A - HE 259 | 161 | 336 | 213 | 373 | 247 | 236| 233| 231| 255
Al 471 | 464 | 525| 404 | 506 | 285| 357| 397 | 446| 373
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A2 115 106 149 92 136 62 95 78 84 69

B1 65 65 74 53 72 37 50 26 27 37

B2 35 28 37 30 50 23 22 10 17 12

AR/ 92 83 108 94 162 74 83 90 104 80
[X|5 CEFR-] 3FAMHHARE (HH) OEGEHEES (%)

JAPAN

KOREA

K-1

K-2

K-3

CEFR-J 3rd grade
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X 6 CEFR-J 4FEHEBRE (M) OESFEHHE (%)
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[KCREA
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CEFR-J 4th grade
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x| 7 CEFR-] S5SHFAEMHBREFBOESGEEEES (%)

CEFR-J 5th grade
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X 8 CEFR-J 6 F/EHHERE (HM) OESFEHHE (%)

CEFR-J 6th grade
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mEELFA - #F mal mA2 mB1 B2 mAEHEAL

CEFR-] O3 JE T, 34EAMIT Lets Try!/ 1 T Al OFEREN 76.52%, #EIX 3 &b
50% R0 L7 > TWBM, 44D Lets Try! 2 28 76.93%, #[E 3t 8 Al 12 82.67%,
73.88%, 77.65% & LEIHIITWMEZ R L TW5, SHFEAE, HROHZHHREOFERED A1 N
43.63% 7075 64.9% L HTARD L2220, HEOBFRFEOFEREIT 77%LL LR AL LA
NV, 6 EEEITHONTIE, HARDHBEDTERED 62% 00 70% & & F 20, w#EOHF
FITBONREREN Al LRXALTHD, ZOMAGEEOHEEOIFENKEL TVDLER

5ihd,



CEFR-] ® U A MZIE2\WEEHIZ X, calligraphy 72 E O F B 4, dolphin, rabbit & -5 7z
£ &), rectangle 72 X D4 FR, crayon 72 E DiE H., dodgeball & Vo T /NFERE R D
TIX D AR —>, cucumber, tomato, spaghetti 728 EDO B YD LN H 5, Flll X7 5
JACET8000 R ERI(Z/INFER L AL B Ro L7 o T 7o, NP EEE THH 9 2 R
DIEBENEENTWRWEBICH D,

=
HA, mEE HIC, BREBTEDONL TV DHEEED CEFR-J @ A1 LAV THD I &

=1

H, BEIZE>TIE, MYVIRLBICTAZ LT, MEICINDLDEELSZRNEREL LT
HITHHT, WEEBHEZB S TW ZENRTELLERS, £, INFEERHAEERGREE
WCHEET DI RFEL, DO DEREEZ LoD EHFITfIT S & FEFIC, CEFR-J DY X K

IR, NERRERAORBRE ST DT, HEZENTZENTE D,

5. ME~DRBRLESHEDOBRE

ARWFFETIE, BADO/NERBEHRE, 3, 4 EAMT Lets Try! 1,2 B X O E OB E
BREOFEEOMEME, TBICMRD5EE] EVWIBANPLOREEIToT2, TOME, H
A, #E[E L b2, B JACETS000 @ 1000 35 L -X/L % T & CEFR-] ® Al L)L DERENE
WA, =T, VRPN FREFBICHRAOEENGENTWRWNWI L bhoTl,
ARIFFROFREREZEE 2, NERABEBERRERIAERET 2F4ICH L THREEZIT> TV
Ui, TANEGEES) ) & THAERE) 28T 270 BhERFEREY X M &2 P/AEICRRT
5 ERIFIZ, FHBEERIRITHIETHD, NFRUABBGREBRICERE T 27 AE0K
FEARLTLEEWEIRIFEAT, PIREIEBIEFERZF -T2 b TRIND
DT, ZOLIBRFETHLEZHICHEETFEN CEDLHIEERFATOILENH L FTH,
INFICHCGER A OFEEIY, PERUBETIEHS ISR HE 0 20nicd, NERBAEE
RO FAENBR TIIHMOER2Nb DL AZITbN D, BIIZSOHNICH > T &
R L LT, FAICHEBIE TV ZEREEND,

£, AT O SEEEES) L [HERE] OFEICEW X, SRoFERERE

BEz, ZRETEON TVOFEELBE LN D, Mtk BFE o529 2Bk <0 i [E
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DHREOHLMEM %, BFABEM L LTHES 2 LA TE 5, HICHEOARED
o, WEEE LTREL Y SEREO LI EEMNG D LB TE D, A%, M

HEOHBEZ O LHIITHEIRINICHONWT, BT 22 LRMED 1 -5TH 5D,

®
AFm I 2021 £ 10 H 10 BIZ/WEREBHEFRICTHRELEARICT —Z 2B
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AI2=HTAT - FTAT AV TREOERMNE : KREBFEFCRIETHR
A Case Study of Teaching Writing based on Communicative Approach: Effect

on the Learners who are Preparing for the “Eiken” Test

B E g (IR REE)

F—U—F:33a=0F47 - FAT 1V, RHFEM, RTITTFTT - TAT 4

7, J— MEE, FEEOEM

Abstract

Lack of writing ability among young students has long been a concern in Japan. The
problem showed up in the results of the OECD’s 2003 PISA Test, and has not been resolved as
of the 2018 PISA test.

When people write an essay in a foreign language, various contributory skills are closely
involved, such as critical thinking, command of the four skills in the mother tongue as well as
the foreign language, and the ability to collect and organize information. Conversely, teaching
paragraph writing can also bring benefits in these contributory skills, including the non-writing
ones.

This research aimed to explore the effects of topic-centered communicative approach
support lessons on the paragraph writing skills of 6 Japanese students at an English school in
Japan. The researcher used a case study method. The students wrote a paragraph in English
before and after receiving a course of Communicative lessons. They also answered pre and post
questionnaires. After the course of lessons, the word count of the students' paragraphs increased
and their self-reported psychological anxiety was reduced. It might be useful to teach very short

paragraph writing in this way to beginner English learners as well.
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1. IZFC®»IC

5 TEL<S ) &iE,

Duh

(EL ] LIEZLSDEZEPEHICHELDH > DO THDH, 22T
HOOBRZEEEFSTXELTELZILEHET, 20EOITE, T—~IZET 5 Mm%k
EHED, BEZEL, BOOEBEAZELDDINIBLETHDL, HROFREEBLIZTH W T,
FEE - SNEFEIC DO T, T—~ICh>oTHZOEREELS Z & OEEM TR Bk
SNTWVWDEN, FLELNEZEL LB ZRTFZEEZTZ V., LLATRFOHE
TIZBTDHLAR— FRETIE, BF, BLERI2BEBREZEEINDGD, Z OFEN
(FRE SNTRBELET L0 20T 5, VAT, EFFTELELRFELLZETD
AERSDTEEC LU TI2AERLHLAGED ZLAMEIND,

WEECIEXET 25810, —EREM Lo RGEHGESE, ELZ EMIZHE D 172 L)
MHETHD, DD, DO TOEBHEFT OB TIE, —EDOFBRLIIEMN D <
ETERNTITTIT TAT 4V ITOREEEZDRETHLHLEVIBZZFbboTz, L
2L, aIa=Fr—Ta VEROREHEENRET DI, HIRERICKIT5EE
BRI TTT e TAT A ITBRMYD ANOGNTE TS, FLERLXEHEL LT,
FHEORENDLHERNE N R EEBEOR N ZMITT 2 LR HfFTE %,

— 5T, TAT 47 TIEEENRIEEESCHAMA H0ICMEL L TV, HEHiC &
S THRBAPIHRHI O FMIZIRE T, BERNRTEARNECTH D, Eoml « K¥FEO AKX
ROEDITE, FEHBOBRPASLY A= 7 0#E, EXHMEEESCEED T A N L

W< DR ZEINRS TEROT, 747 4 U 7HEBIZE > < DR Z T 6720,
INGDEMMND, NTTTT - FTAT 4 THREBEIZ OHBMOWMHBDETH D,

ZHEh, KETONAARFETON, ELLOICETETEZOERL (FEIHNE) &%

LWL LNERT, ZOLDITET —~ICEHTL2HMBESLRENNLATHL, SV

il

ANE, RNTTTT e TAT 47, HRNENRSEE N 2@ D720 &iD L
A%, LMLEFETAT T T 72EGE, VIRV OFEFTFERNCEL L

HHZMEY L ICE#R mMENLT, TEHSIETEELITEARAWVWLL] ETFARWVW] L9

58



FEELZ D, BELAELSESZILEIOLAAEERIE TH DN, ETNURINIC, ¥
HFLEHRLTCHSOBRZEAD I EOEBEMHIZRONRWE, FHEIL TRXT A
T4 T IERBROFEROBREDOT2DDO L DO T, BIRODaIa=r— 3 Y — L Tih
W] WO LR TR Lo TLE 9,

ARTIE, 232a=hT747 - T77a—FICb L 3%, GATLZE#HRL THRICEN
BEEWNERTTTT7 « TAT 4 THEN, FEREORTTZTT7 - TA4AT7 407 HER
WICE LETRBEERAET D,

AL, #EE (EEF) MizExE0rzEHRL, SEFLLVLARICHAE
BWETZ 40— KXy 7 (RHEEE) 2827k 5, b2, EXFERFTAFLZEMRL, ¥
HFOIGIINED @A FENBEETE D0, B TED0, 2852 2) L xR,

H2HETIIHADHEHEDOEL N EBENOBIR, HE3FETRHEAROEETIAT 4
FEOBR, B4 mTIIERRGERERE (J0m) OME, 5 ETITRAEDTIE, B
6 FETIITEMP L ERERND, METIE, R 2B~ 1 HFOZRIFERE
WT, BMRIAT 4 TRBEEZEMIIRT I I 7 - 94T 4 728 LI, B¥ETIE

B (ARG 20 LCoBRINEFERSE LD oy h, KT T7 70MEHKE
L, 0%k, /- MEEEB /o, /— MEEORNFIX, FERENEV R
XRT T T T HRBEPIRHT 2 b0 ThH L, RHIZERICESZEE, ELNTEANED
MG, A FICEDLIANECR>TWINEER L TBI o7z, /— &
BOHEMIBET 2, CNUOOREN, FEHEONTTITT7 - FAT 4 TN FHEE
@D

HllB LI R 2 MEE L 72,

2. BEROEZEOEIHLEREN
[FH<) WO ERIR, BE - EEL2MLT, b THLWEEXETH S, Carroll
(1968)1% “Writing ability comprises an enormous spectrum of skills (E< /1%, #K
CHERWAF LV THER S TWD  EFF).” (p. 67) LfEH L, 1A (1985) I,

ELNFABREOFTROLELWVWHETHD ERXTWD (p. 41),
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(i (1985) 1%, Steinberg (1982)DHF%E% & & 12, “HEFED 4 HRRIZ DWW T
KA BER OB EZ o Lz, TORRE, EHERE FEECB W TIx, IHte) TR
DIEBED S ZITHEEIN, FIZHD N E EOMBEMERRS L Z 2B LI, 24 E
ICBWTIE, FELHIYFAEFLROERE BFEOEIERBICKRELIKEFET S L
RN, BEOFESHEBIIROBVERELLEXD2DITIEETHL L Lz (pp. 42-48),
Thbb, HARBREFEDRFETXEZHES LW IRANITITAARGE - KiED 4 a1 H
HIZEABRL, TOFLICIFEBANRMET DL WHHMBEELR S L, o> T, HFETH
KAom EIZIZEENZMETZLRLETHY, EFETXELEHELMETIEB HEEmD
Ll ENSEEZBND,

HOTDTEIETHRL, HATEHEEOEZNORERREFOREITR > TN D,
Tondoo Lok, HEYEREEFNA (PISA: Programme for International
Student Assessment) DFEF TH A 5, PISA (T W /11t (OECD) 728 2000 4E» 5
BHEBEETERO 15 MREXRICITI> DT, 2003 4F0F 2 HFAEICHL VT, AR
O T B OMAEIE 8 LD 14 (LICHEEE L, FHRMEOE LR LN, &
B o 2018 FEFIAEIZ B W T HATE 2015 FFENS A EICE T L, XA %S - BEXHF
BT (Mo BRTEXOMEICENT, BHODEZ2MEITEDD X9 I1C
BLZ R LTI L2221, 5l&kE, BERHD) LW AEa "L TnD (p.1),
PISA CTHIET 2 o & ix () A HwE LM, (2 #HEST S, 3) FFfiL, AZET
5] D3 O2THVY, ZE MEHMEZHEML T, Zxicltaiddd 20, ¥hbb A
Zh) L TEI N TRT2HEEEML WD EE 2D,

InEES RESCRREE T, PEBSEHEICS VTRl TRB ) Tk ) %
R L CTWD, L ORI & LT, mEFEAREEREEBEOL & T, 2022 FEN 5 [
BRI COORBARHIZICMALDNZ, ZRIFZENETO THFEERH] ITb-T
xS boT, EL L] Z2E0EEOT Y M Ty Mgk HEELE LTS, 20
TliE, EMBEENRINECTULICEKEEAE CUERESRERIFICEE 2 E W

TG T T T T4 T 4T EBERLTCNDZEEZRT (LA, 2020, pp.19-20), Z D
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EOICABROFMAFEND LidWvix, BET R B ROMNRNEZ 512 H

LEONTVNDEEEARVONRHEARDFEEZFD 1EL 1) OBRTH D,

3. BARDHERFEIAT 4 v THEBOBR

3.1. HIELREN DA

PR LU7ZREICBIT2BEEIRBEREBTICOEEL L5 2, REHFHREIBVWTY, BAD
FEREOFEFEIAT AT HORRIIEFEORECTH D, R F2E B EK 344 %2 %t
RATFER Lz TR 29 FERFEHMAE] TIX, 9471475 BT 5 G SR
15.1% b o7, 74T 4 7B TCOHBIL, BExbhlT7—~<IZk LT, RENTEF
MOFTHSODBERRSBEZZH G N 2R > THEVWTRET LI N Z2HET 58]
(CEFR:A2~B1) & M Z A T 2 ff#Hz, HESNHEHRTENT 2 D2 ET /M
@] (CEFR:B1~B2) 2 ThHd, T72bb, HALNLT —~IZOWVWTHSDEL
HEEDODTEXNT T T 7 2FTRWVAELEN, 7T ANZOEVITWDLEERH LN
72, XDLICHERAETIE, 4 HfEICBIT S CEFR ® A2 L _AL EOFEEMN TH Z &
(33.6%) ) GG 2 & (12.9%) ) TFEdrZ & (33.5%)) [FHES Z & (19.7%)) TH Y, F

R 2THEFEORELFKIS, THES L) PRETHL Z RSz CCHBSAE, p.2,

p.25),
3.2 WEET AT 4 T N BB SV
FEHEOREIAT 4 7 NARIL, FEE FTHEEDN - Rk ORER, HKEED

TEMBREREORRETICERNT 2 b0 TIERY, TOERE LT, HETRTST
TEEIBENL N L, FBELZ AT OFEEEOBERORS, 232 =T 47
TAT 4 T HREDERRENREZTOND,
B, BADEBRHAETIE, GRETICARDEBFEAE CEI AT I T 7 2ELH
iy (Y, 2020, p.1: —H - FiH, 2022, p. 65), TOHEHB TN H>71E X

bhod, £F, MIRFEEMTORL Ty A FHBEENHL L TEL Y, RANFR
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Dbl lREEFOAMARE W (ZH - FHH, 2022, p.65: L0, 2012, p.81),
7o, AROZHBENEEZFZEREZAMNIARCRERR CRGRZIET S 2 &
Thd, ZNHORBITMOEMS 205 ERBENZ, LrbRBEES K E <
BRNIT R 213 E, BIUEBEN T L LD, RARMICTFEEOBL MO EL &2,
FIRRFEANICHET D HEFICEPTLALTH S, ML, ARMSEO =00 miEko
BRI OREMEEI NS 2525 T, 747 4 78I+ 2ERZElN 2 0nE N )
A0 & B, K ANGREIE S E O R T, 2021 48 AFEHH» D FEin S vz KA F I
TAPTEHEAAMEOEARKRFT SN, LOALEAOBESAF Y2 —VIcET 5
RN RREE T, 2022 FEARTHLZOEANITIRELNL TS

WIZ, FEHEFAGOEL Z LTI IERDOKRINBTOND, 22X, RF1HE
D 4 HEICHTDIERICOVWTOELOMRAET, 4 FHICHITLZVWEE] L LT
(EHLS ) ZBESFPAENRRBZV ERRESNATVS (KA - I =2—VU, 2021 : 20,
2021), ZNDHLDOHFHEREND, HADORFAETES ZLZHERLRWHR ZHF S Z
ERBHABMND, AT ER LS - KFOANRKT, EIREMERZ N2 &2h — K
NWHDHTHAI,

B, a3 2= AT 47 - IAT 4 7 ORERHEALTWDIZERBZZ6ND,
HH (2006) X, 2O TOHADOKY - BRARICAI2=DT 47 - TAT 4 70
KON TWhhoslZl ExERMLE (p.1), B, aIa=hT 47 T 7T —F
DEHINZHZD, BINZOEFA—T NV ala=Fr—varyrRHLThoT,

A3 a=hT 4T T =T 4 —F 7 (Communicative Language Teaching)
X, 1970 FR2bHKXEZHLICKE sl 2= DT 47 - T T —F
(Communicative Approach) I[ZESW/EX T THDH, HATHLIIEZEENDLZ &R
CHEHEHIN, ThETCoREEOFLTHSTA—F 0« AV v K (Oral Method) X
F—=F 44V HN AV v R (Audio-Lingual Method) (2B 2 SEHAEHOE
20D, BREZERALEALZO I 2=/ —Y a2 VIZHEWEOBE FIENATRY ALND

2o, AT 4 7 OHIZLEELZ 5 2 TEY (Communicative Writing),
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ELLLEWIHIFEEBEZAERRYBAEAFT IV EH TITbhbdala=r—yaryo—E
L TRAEIETIMEME s THATWS (P, 1985, p.30), A DERE
MHFINBRDNT T T T - TAT 40T h, TOVEDTHD,

L ko LBy 1980 FMRICKEHBAERTBbH LLala=r— g CEA

WA —F N s ala=br—TarPnPnT, BERMRIEETESCTHMAGIEORES &

|}

EHEDORBRARENS, ala=lr—valrZBEMRALEIAT 0 v 7HEEITENLEZ T

p=11

e
HZElhhotlm (MK, 2016, p.19).
IHHDORMMNS, ZEEOEFHBOANLL, BEICBTAHEKREVW SEnbE, H

KIZBT DR NRT T T T TAT 4 THBOMNIL, BEZHITILIEBETH D,

4. ERIZBIT D747 4V 7HBEDOME ST
FHEFBEHERTE (ER) 1L, THBZEOREO L &AM HEIEN RS N FEh
T HEEER R ERBR T, 1 ERERRQ963 F 8 H)nd 60 L WERRH DS, H
ARTEMmAERELS, MELLKEZREG LEZRAEZ AROBICEET 28K - K¥H
HHZLRhENDL, TOAERIIFEEIL L T—EDETFR—vartnfs, BiE

T 1N EMETTERBORMBRITOLENTNWDS, TOMELE 1T,

K1 OEH FHRO—KEABRANE & RMEK
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1 1 1 1 1 L. Fel.
(AR * *
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J2=wd 27 29 30 30 30 30 25
(4EEER)
%3});%;%% 200~ 240 | 120~ 150 | 80~100 a0~ 60 25~35

(TFERAB— L= &2 b L ITHERDER)

THRO—RARBRIL V=T 471 T4 T7 4071 TV R=07] O 3EMIZH N

5 (1), MEEITHRIZETRLRY, 194074271 PARSINDLDEF 3 U EDK
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BRCdH D, BRI ZBRIC KL > TRR S, 3L EOFHFIZHBET 2 A0, 1RIL 2
HEENRZWI I T 4 T I BOREN 2RO 3D 125052 Thd, £,
TAT AV ITHETORERD EMOFMAFHATLAKRICEL RV, 5 VH# X IE,
TAT 4 7HETEBRZIBNDNE I DETEEDOIXTH D,

IR, REICHBESNIZERTI AT 4 JEEREN 28T 5

2022 FEHE 1 MIFEMRUE 2T A 7 4 v 7 R

o bl ix, AEANDHY HEWVWILLTO QUESTION #3ivE L7z,
OQUESTION WZDOWT, HRT-OBEREFOHALZ 2 OE L TEETR I,

o EEMPDOHLIZ5 0FE~6 0FETT,

) ﬁ’i/c %, MERMKOBEICHDETAT 4V IMEMCEZ RSV, 2B, MEMO
HZCEIPNTZDDOITRAINET A,

o fiEZ N QUESTION IZxf i L TW W kI E N8548, OSRERAINDZ &
BRHY FETFT, QUESTION %2 LK HMATHLEZ TN,

Question
Do you think it is a good idea for people to learn how to cook by using internet?

[ fig %% 1] ]

I think it is a good idea for people to learn how to cook by using the Internet.
First, there are many videos on the Internet about cooking. Learning to cook by
watching them is easier than by reading cookbooks. Second, they can learn to cook
for free. If people take cooking classes, they have to pay for them.

Tk THE 2D ER - x5k )

ERTHEINDGTA T 40 78X, 7T—~lihsTZRFEFOERLEZM > DT,
Ay 72 [ Cause-Effect or Effect-Cause) (Oshima and Hogue, 2006, pp. 94-110) @
ZAZANTHD, HENIZIE, 77—~ T 28R LB 2 22 REFETELS, 3%

ZEREEANOATEFESCEBEBIZET 27 — v A HBE I DB @&V, 2 R
TR BRERMER EOHSEBICHT L2 FBNRTALR RO LN D,

EWHBANE, BRTAT 4 MEEME TS LI2E Y, [Cause-Effect or
Effect-Cause] A Z A /L& W5 MM REE DO L DIZHONT, RNTTTFTT - FTA4T 4
I NE@mbL I ERMHETED, FEERICRL T, FMOREERARTI AT 4
VIMENHEIND Z b, EEERABROZREEZEZR DFHEEICL - TIE, EF

N=a VORPLBAENRTEDOLOTHDL EEZEALND,
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el ~5,

5.1. i&EDHB

BEWABEGE L RTZ 777 - TAT 4V 7HEBICLY, UTIROWTERALND
NEME L, SOBRIE®RET D,

(1) #FE%, T-unit H72 0 OFEE, A F M CTE 7220 T-unit

(2) #EFEOEEBHEFES RE, #5303k »6 THE (BEH) ) cm<h»

5.2. HESINE LHEFE L~
HAZINE (LLF T2 1) 1%, KRRFER7 — T TEBRRE R 2 2L
B oxBEEHE T2 H K (% 2 FAE~KRY 2444E) ThoH, ZIMEDORGEL L
I, ZEMRERIC TN EN O LD TORMITEK L T, AERIE, ¥ 1k (& 2. %),
2k (K1-40), #28k (h2%, #3%, P3&, K2%) TH14 (Fit6es) T

B 5,

5.3. W 211

2020 4F 4 H~2022 4 3 H oMY, 2E - ANH7-0 & 8HM, EhaL -,

5.4. ¥V HE

DB (L A~3AN) ©7 T AT, JEFBEPRELMY Lz, BERMIZL, T
AX 1 [E 50 4y, @AM EIZ 1EI6040 T, ¥EE AV, & 8EIOE¥ELFEM L
T BEDO 1A, BERBETZHE N, NF7 77 7EEOFHZITo72, 2E BT

15~20 /3 FE E %2 E|\ T, SDGs (Sustainable Development Goals : £##¢ oJ fE 72 B % H %)
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L7z, 3EIALIREIE, BEHO~I00RBREELT AT 4 7HREICE Tk,

REDO 1IBANGER, ERTA4T 4 7EME (18) 2E8Es LTRL, / —
NEEATo7-, /— MEEOFIEIL, koltBVThd, OBMHEIX, £#H/ — &
2 M35, @MEL, HHl, 1M AT 7T T7 - I40T7 407 1o%EX, HiliC

T 5, QAT EAZIRAIL, BHE, Z2EOL I Mo/ — F BT D,

5.5. bkt
ZEf CGAEE) DMER LM BEM EZMEH LT,

5.6. I HT OB
(1) ¥EEH

FAT 47D fluency (MG ES) OE EOFRIEE L THRELZEZHWVSIIRHRSE D H
% (EXi, 2006 : ¥ H, 2006) 73, fluency L \WIH HEE T AT 4 ZICBWTEHAT
L2 LICREEHRERORMPDLETHERGD D (K fh, 2008, p. 173), EZMN
FRICEE - TWRWE®, KFETIE, EHELWMEL TREER 2HWD, 7777

DRFEENZ T NIE, TVEZSOBERELBADND EERD,

(2) T-unit H7= 0 OFEHFEL

T-unit 1% [SCOEHES 2K 5 72D H W 5 HAL (minimal terminable unit), T-unit I%
1o EH 2 &R, EFEICORNLIUEBHLHBANNONIT, TN LB ALEFERAM (B
JH o, 2009, p.323)ToH 5, T-unit H7= D OFLFEHKIT THAEMKAE 2 KT IHEE)
(W, 1985, p.40) L &b, B IOEAWEZHET 2] (AM  fl, 2009,
p.112) T 2ERbH L, EBROBMIZ LY AFH TIX, fluency ODFE L L Tikfb
RN,
(3) FEAT (Fhl) MELEC 72\ T-unit 3%

EME S OMEEIZB W T, —#IZ global error & local error IZ KAl S D =T — 8%
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BHThHbH, 2T, [FHAFICERNELI20E60] &0 BLEH»DE T-unit & EKOH
TEV LB R, HMPHATERDODODNLRW T-unit O AT 7 LT,

(4) BEMBOT 7 — FER

ZMEOBELA TRE (BEN) ] ICELICHoNTIE, REMBOT 47— MERIC

X 0aHr L,

5.7. FEH DIk

(1) 7 — MEBICB T 2HBMORHORA &

O FEINTWLILARZEHET D (BERPHAFITIDL L0, HimiTH 50, AN
+aTHDLN, L),

@ fElE, EWZAME, REEESMEARAADEZ CTRREBICELS, 7272 LA IZF

Y/
i

WCHEEBIIXIC LR THb IV Z e 2@ L, WAITHHERM LRV,

y

@ XOBHRSLEMOEAEIIOWTLEIZIELTaAYbTs ([ZoXET—~IC
BN TT ) TZOXOFNICOODFHBAMNLE] /2 L), A~VLRLED I AR
BEELTHIWD, #EICIRAT D EHMALNDLOTTEREZSILETICT 5,

@ NIk (NE) THTL2HENRIANE205 (Thrh L3 Wi
TY ) TTvhnZ~TEZEILER] E),

® ZNMEIT — FOEMEZ T 2ME, FHET — oA RIIZ= A M5,

®

ZIMENL, T 777 2EIGNC TAARGERGN] (Bil) 2F<,

@ HBRIZB T HRHEESIZZREICIIMO TRETHLA, 3L, 7—~ICHT5
Wik S>°L, BHNOLLMBEN RN 2ES NE2HTHOTF L LeBEBHT L, X
fEZmE I, AEZ2 T TH IV TESHFHRTES IO ITHREL, KRS IX
itk W T84 2 LA+ 5, FTEREER O AT R D v, B0 23 pr R %

ELZLETHERARIZRY, Lo WELSEBRARHIZONTWI LEBRETHZD
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TH D,

(2) BEDOED T5

1B B :

O AL BRERT 77— b ICERAL, ZTOETHMICHEE L=,

® &7 T ADZEHBKIZ

TRFIS U 72 S oD R RE 22 JE A I

BN ESEZRE L, A

W&o T, RUBBDRVERDONLINEERAIL, BHAMTZ 7Ly P TS 2 F—X

v bEEEM L, HAGE

X,

TT—~WZOWTHEEZFRD ke MEICRE, &z

“Do you think animal testing should be prohibited?” &\ 9 il % L+, A >

H—Fy MBI @EMER AUy TAU v M EANDRE L,

BMEBNAT— "Ry ZE> T, B CTEEIE-,

ZMEX, EROQTHEEHREZ B &I

KJ % (JllE%, 2017) 2 HWT k) TKKx OFERIC

X7 7 A48 THH%

W, MWEEIEREZ 2 OEAT

@ LRE@TELOEEERE D LI,

BT 7T 7 DO

T VA VA=V T 52T, HCE-ERE

TNh—r o7 L, BN

LT, Z77AELT &k Tkt OB 5O %ERD DR

e E e L (K1),

Topic Sentence (T.S.) T.8S
T Br s — i
A wegans 1 I
B vomens [ | 9 |’ |
s s A B A B C
o wiseiat
| o N
G senasy
Closing Sentence (C.S.)
M1 N7 77 70K [ZEH, 1980:11]
T. S, coeeeenes [ F3E ) (Topic sentence), /XF 75 7 DD h L& Z2 Bk L7z 32,
I, M ooeeeeee (A5 3 | (generalizations), — % B ik 32,
A, B, C - [RFEMRSE a1 2 TXFF9 5 3L (supporting sentences F 72 1% details)

® LRE@DONT 7T IHEESER,

TAARGEREN] oFZHzdP L (K 2),
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QUESTION: Do you think animal testing should be prohibited?
ME (BInER0E

I O|EE (BrELEESIALN)

EhmD #WFETC LB AEofoll&ToR A ABoTS
EfR@ |#9EBREHMEIEL BHOoRREAEORSIEES
! !
A [RELZER]| 28< B. [EEHDERE] &<

- 2L WERER
7l (BanEEThdiwn)
- T— & (H{E)

[BAFZ/SRAE] S0, BLTLFEEL,
“EofEESIl, FAT A TEERNIC [BEEHFE] 2E80TdEE 0,
HE
ExO
B2
I
CogE, EREgaTEVWTELEAT S,
AT THEIT-BLL, BETIZET &,

2 THARGRRGEH]

TN ENDERODOENDREBEBE NS 250, THEE 2 ) LI RITEDLR
WDT, FAOZBRKICE>T (K 2) o IB. THEHBEOFEMI] O%E 5L THEA
iR LT,

[AARGERGE] O3 2DOKRA ML, BAGFETEI L, B TELZL, H
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WIZIZ ) N IEMIZHEMCE 5, S@HALVETEIARSPLEETHY, EVWTVWIAR
WUHOA LGOS (B - K IZho T dhnk, "7 77 7%F0T0noRHH
WEERT D, £/, HEASTELZLIE, ZMEAEN AT VT 7 fEERET S
By e72n, SOICHEFMAEMEITICHRT Z L1, REIDEANINASZINEDNE % Rk
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DXL, MEZENTEho7zD?2 ] Ex3RThH, KRANTRATW W ERZH 5, £ DR,
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2 FEf B : SDGs(Fffc 7l 2 72 B %& B 4% : Sustainable Development Goals) )@ i B
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THB L, HERHEO 156~20 0REL* H Tz,
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o hEBFTWS, HIC1ITOIT— IO TE, Y7 ARz iEendxfiv, f
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R L7, 20U, BRI A47 1705 h, BEE - AEBCHPDLTEEZ

Biir % 2 &Iic&LD,
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BENTOIAT 4V THREITIZTHL5~103ICEED, NEICEMLTY 7228
WCHET O FHAZBHI LY, NEAHE CRICEDP>TEEXEZR2BITHRI LT,
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71



Bxl-sMEbLHole, XNT7 77 7REMZEML, NAORFICHEAELY THZ LITR
RO R D T2 &b ol,
—77, T-unit 729 OFEFEHOERIZFEH T 1.3 Tho7- (F4), 1ZIFEE 0K
HRRLEN S TVEN, EPNEXOEMESOEMICOVWTIHESBICHENLETH 5,
HETAFEA CTEKZ M CTE R0 o7 T-unit O OFH T —0.3 T, 1T&AEELRN
o7z (F B), SLICHENMLELN, T-unit H72 0 OFEHEEOEERE (£4) 6D
T, ZMEOESXLOBE MR D EV EDLo TN RNVWIEREZLND,
FRZRE V) FJHFICBVWTHEEFECRBNRAEEDOGW X2 ES X OITRT 2 A
SUZIEFE LY, OB THAETRLZE ] ErbThD, 207D, THhHETH
WD REFICERICET A EMAXEZENT, BERZE<C) CEETHLHL, L
L, ZRWTEFEEOIAT 4 7 b EENS ERLRW, ZHENPEEFETEZLDLN
HNIET—EU LEMET, T axEL DT —EU LORENAZEIILETHDL, £7
ZERMEWIE S L CH oMMk L, akc I - T 20 TIERLS, THRFED

NEDFT/RmRELT, BB1RHDL] LWOREOERIANLEEILVEEZRD,

6.2. ZIN¥EH OB

WIZ, ZBMEBOT r— MEREEDODBRZRT,

BHREE, T1 EDOXFENFT R (XFHRR SRV 12, BEDORHWNICET
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Teaching Students How to Give a Speech in English through a Legendary

Speech
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Abstract
Giving a speech in our second language is more daunting than giving one in our first language.
The purpose of this study is to investigate how senior high school students feel through learning
Steve Jobs’ legendary commencement speech at Stanford University, watching his speech on the
Internet and giving an English speech about a person they are interested in or respect. The
study analyzes the reflective comments students made and the response to a questionnaire they
answered. The results show that students found that the text they used was different from the
speech Steve Jobs had delivered at the commencement ceremony and learned how to make an
effective speech after watching how he spoke. The results also suggest that students felt
satisfied after giving a speech and that learners found how important to communicate their idea

was or how great Steve Jobs’ speech was.
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TN BFERSE, 05 & TN BEROSVTWVDE, AZONDEHIICATDAY
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SEFNIEZENIMBZ D,

ANANZN > T, BOPERIBRATEWI EZEIR>TBADNEZZARN DL, ALY
—FICWMOVMEAHAE LI, AT 4 —7 - Vad7 XIAFTHDT, TTWARALELA

WE L7z, (£EFEH)

dfPaTic T3EE ), THARGE], T3X) & TEHELW ) BAECSWVWTEY ., HAGEZ LB
BLTXZEIOIZH LW R EoRBNHERA T, LW X TAE—F] o7k
NoTHEY, A—FOHLILERLTWVWAZ ENHEA XS, WHE2Eta AL B

TR L2,
A —FEEADITARLICH L W B o, BAEBEZENT-LLTHE % R
WCRT ORETHEH LS T, HER DL Rho720  fHZR2TTT 5 O RH L
S LizidnE, ETCHLRWHEESIZR-7=, (AEED
HRTHEDIC THTF) & bbb, THIZ, 5] BEVCSNTEY, HEICED
5. HBIZES, Lol o ikl & 5, BARMICELOIEYIRY 2R LT
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6. B
AIFZETIE, BRHROAEC—FEBL T, AC—FIHEEITH LT, EENLE D FK
THONIERBL, BHROAEC—FE2HEHT2ER. AC—FIEHLE L THBFHILHE
REDOLBEEIZOWTHA - RBEFL7DIC, AREROBHATEEREOT v Fr— e &
W AEZ T2/, Va7 ADAE—F A2 LIcZOAMTETIE, BLEOHVOE
ERTHRERY FPU—7 00 BHRETEHE TN AE—FOMoRmAN> 722
EBRHEREN D, REAFERMOAENSI LR CIZHBETEHEDRL T LT, BRE» -
koThsd, o, AUEERY NV =T 0b, Va7 XDNERCRRERZ D EE
K LMo Z ERHERMESND, F2, RAEERY NU—=I 06, 5555 BHE T3
SLEMBHYVEEMDZEICHATLIaA MRl Z E BRI, FEIC T
EXDEDFENT BT TNWER o) TRIOWMY RS £ T, VA=V I REELIE
ZRVWHSTHLHEWMOST hon) Lo b Aoz, £/, 4%4E%5 2
EDORYEE T a T ADAE—=F P LI 2 EBHERl STz,
WICEENERICA L —=F 2TV, ZOEZREIE L TWIERrRTHD L, Efod
THHHLEE [T&E] LWIHRIEN STz, 220, BIREN [Tz, 720
WTEL]D22Zx LT TTERPSTLID1IOBRDOT [HFEY LS TE N7
DEIICEEMNRBREAZE ) 1 ORIT T, XTUVREZRAULERNDST2IEA 5,
AE—FREHOBHBTBRTIE, FBLHEOM OS2 RTHERXY hUY -7 B
HMLTREVWETHTERY, OX) 2R Tz, BRICBOWTHFLZE®RL
TREWVWETAE—FTZLE T WL ERNI DN 25, FRFEEERY NT—27 005
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D2, HBAEIIETZOFH LV LI TACEADITITRMLIZY 352 L3 KREF
REDOFBN RO, MEICELLALIRAY—FZTDHITIFEITLHNENS Z &
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NEL, BRTFWM3I AN, Yabbh e T4 RA==3 N, T4V a b2 AN, =TV
2A Ly T2 N0 RREER 2 A, ARV E R E2 AL BREEA 2 AL
VAT 4T —/ -aF U2 ANRE) a—Fa—"— BHEOHFE - KF. EEX.
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93



NTHEFBEREER L TWZ, A= RRTEEMICA 2% & TAEE LA EKE
HRLDZILTHRTEL2bDLEEDbND, KEETIIZ NV —TFREZIIFREHOHK T 1
LIMTR RIS TZs, V=T OMEBEZEZTITH> 2L T, KVAGBER - THEXRT
ELb0LEbND, TNNEHILZ TAREDOHITHEZF > THEELT LI LITHD

BRNDLbDETRIND,

E i3
AKFDOFEWRICHTY BERRLIBEREZLTES o 2 2 DELAETHIZ. 2085 % B

D LTESHEHLEL LS5,

51 SR

LR - WEILS B (2013). HEREHH L UFEWER [18]—ML ¥ o VAl O “I Have A
Dream” & A /8~ KFEFEBEBNC L2 HFEA E—F OREOED F—. FHERFLHE
FHBEEBRA X —HE, 36, 121-126

e s . (2019). 25 13 3 Speech B E L7 - IHTEAN. (WE). RENT v 7DD
DGRV HE A ORI~ = 2 7 L (pp. 136-151). BAH 4L,

TR - BKILEIE - KROE - TEEHm - EHIEE. (2019). JFERRBCRIEAM. W
Fett.

i [ #k—. (2021). KH Coder Ver. 3.00. Retrieved from https://khcoder.net/d13.html

EHE. (2017). M2 B L THELS N EZED L HBERED LR A —FOHRELE L L
T—. MEXFEHEFFRMLE, 37, 31-40.

HEERF AL (2019). mEPREEEEESE (K 30 5 0R) MR S EFEWR KEEm. B
P 5 HH I

KEFL. (2022). [#EE - KRB FE Y 7 HEANLAE—FRRETORET T . %
EECE, 71(8), 28-29.

W HTE NGRS BCEWETERT. (F ). (1988). HERRIE T BN M. RIEEHEE.

94



fré 1
KIRCAE-FLTHLS !

Class ( ) No( ) Name(

Step1: Tips for giving a good speech
@® Make eye contact
@ Speak in a loud voice
® Speak slowly
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4) Lesson 2 Tl& Steve Jobs DA —F%id, AE—F&EAL, KBEFERICKEBTAE

—FEUTHEUR. COLYRDEHKZBLUT, HREFEOLIBRILZRERURL

8% 2
VAT —HHET AR LI EEDO A Y —F A

Hello, everyone. I'm HEB. T want to tell you about Never Give Up. By the way,

do you know Ikee Rikako? I think a lot of people know her. So this time, I want to tell you
two points because I would like to introduce her. That’s it.

The first point is that it is ranked high in various competitions. She started swimming

when she was three years old. She practiced hard, so she participated in the Japanese
Championship at the age of thirteen. Moreover, she participated in the Rio de Janeiro Olympics
at the age of sixteen and won fifth place. Besides, she won a gold medal at the 2018 Pan Pacific
Swimming Championships. Therefore she has won other prizes.

The second point is that she has overcome difficulties. When she practiced in Australia,

she got sick during practice. So she returned to Japan and went to the hospital. She was
diagnosed with leukemia. Leukemia is Hakketsubyo in Japanese. She was suffered from it,
but se realized that she loved swimming. So she has overcome leukemia.

For these points, I respect her. 1 think even if it’s difficult. 1’1l try for what I love.

Not only swimming but also other sports or your hobbies. I wish that for you. Never give up.

Thank you for listening. I : X VxAFy—
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Too54 VERGBEHFE (COIL) E2RIR—X5—=% (TBL) I2& B
ESHRRAZIaz7—YarvBREEBRHRE .
ESRAFBEEL LTOHEEE (BELF) 2FRL T
Teaching Business Communication by Linking Task-based Learning (TBL)
and Collaborative Online International Learning (COIL):

BELF-aware Teaching in a Japanese Classroom Setting

W A (MiEfisLRE)

¥ — U — F : ELF (English as a Lingua Franca), TBL (Task-based Learning) . COIL
(Collaborative Online International Learning) ., £ ¥ % A 9555k BELF (English as a business

Lingua Franca)

Abstract
This paper discusses experimental Collaborative Online International Learning (COIL) in a
master-level business English class at a Japanese university. Research into English as a Business
Lingua Franca (BELF) has shown that business communication is goal-oriented, and learners
need to acquire skills to use English through their experiences of communicating in English to
achieve their business goals. As one of the valuable frameworks for (B)ELF-aware teaching,
researchers shed light on Task-based Learning (TBL) (Kordia, 2020). Implementing BELF-
oriented TBL in Japanese universities is challenging since students often perform tasks among
all L1 Japanese speakers. However, forced by the pandemic, technology has revolutionised the
English learning environment in classrooms, and we can now instantly connect classrooms in
distant geographical areas. Taking advantage of the situation, I started exploring COIL (Appiah-

kubi & Annan, 2020), communicating through the Internet with classroom to perform business
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tasks in English jointly in English. The contents of the task were original and purposefully
designed for the course. This paper reports the outline of the project, learning from the
experiment, and implications for further application of COIL and TBL for realising effective

ELF-aware classrooms.

1. FLoic

FAPNASICH THME LO B TR RMICKEEZMES ha2eFIlETLZ LB LT
REEHEEZRFTITORLEEPER SN, BEENaII 2= —var NaeaEmd HRiER
EOMED PR STV 5D (Weinmann et al., 2021), — 5 T, BAD KZFICBIT 5 HiE
HETIE, BENCTHABFHEEA LT TRFBEOAI 2= —vara sl EnEnEn
IRT, BEMII2a=r—var NERIREAFEVHT LIRS IRV, EF
b, BEOT A AW vvary, LB ryrT—vary, DABOITNV—TTOHRIETOH
BFEEZRFTIMY ANTNDLEDN, BARBHEELTOHETCHFCaIa=r— 3
YETLRT, FAPEGERALZFE LIS WEW EAEK L TE T,

AKimlEan M CTRFORENAF T A UMb LTI 2 L 62, WA OKRFERBARD
RFETH AL, 2 PEOKRFERENE BICEEO I I a=r— v a V2 RENITFSE
(AL FERLERE, REEBZR, BLXORBRZHmT 20 TH D, REERBRE T, K
FIEBRBRRFEL LT, DABORFEFEOEFERET FAVYORFLEFTE Y R A E
EETSEBEERITICLOTHY, BELEF AT O, FAELLLNDL DEEL N —
FF—RFOHEDORVIRY ZH LT, TOMREERT D,

S T HBICTTELDEBHE OMNMAICE LT, HiEGE L L ToREE (English
as a Lingua Franca-ELF) OWFSRR & ¥ A 7 X— R F — =127 (Task-based Learning-
TBL) ¥ X O'EFE #8757 (Collaborative Online International Learning-COIL) % @& L 7-

KA ERET CRET D LERET D,

2. LITHAR
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21 ELF & TELF 28 L - RKFEHFE

RFPIWCBIT DHEBEBHAET T, FEPFRSE S 5 E SO A 2 E7E ) 2T
EEHEBET L, TEHELBEHELE L TORGE] OF2 F2ENT LI L2ELITE
BWLEZTWD, THIE, Z7a— R THRENSHRRALZEZORIFEHELR->TH
DARPLZ e L, Zhk72 b, EEE, SEReF O AL L DIRMICEFBLMER D X
INCRDIEN, BT TWKRLERCKRHALEZEZLNLTH D, HlAIE, 2050 £ %
TOWMRDOI Fv~—4 v hOEGIE, 7V7, HICHESA v K, HET7T V7 OEH~%
ORFNIBMEL, BRKOEEGWVIERE M/, ARBHEROTIHICHD 5 E GRS
KD ENFTRENTWD (Guillén, 2020 : 76), D F D, 10~20 FHIZHAD A %
B2 ISP T THhlEE & L CORGE) Zffio TlStONEaI 2= —a v
THERICIE, BHEOXAT A TAE =T —IZHELT, J UV FRAT AT A =D —2H
FeRDBENEADIEBEZLNDLIDTH D,

FEENEEFEE L TALS b s Koo sk, BEEMIC TREFELFET A XY
ANRLT AU AN BDHEROBAG, FHF, BF. BV TERR N2> TV
WD, ERMEIZCD E LEZHRDO AL BRZNLOIEEO —EIZS T 5720 IC¥EE T
EHETRAT A TAE=AIZhbE Tk & L TE7% (Crystal, 2012) 2 &£ ITH Y |
HRDODFEFEHEORS XA T 4 7HFBOHFEZAIREL LTHRBLZEHG T L2 L
LT&7, LoT, BIfEICWEosTh, HEXFRFBOALY —F 7 HHOBEGHEIX
AT AT AE—DOHFBERC L HIZ MHG TEMRTHMERRFETHET 2LLER
BN HTHD (Ellis, 2003 : 113), LML, XA T A 7D LI ICEEEHEZDH L HIC

AT EITHREAANEE L L TRSEIL L THEFICHEVWEETHY, TELALED )

[}

AAT 4T AC=H—=PHIEIZET L2 LR, A>T, THEBEMIED IOz

ol

W EARLZEE L ORI EESTLE > TWD (Aichhorn & Puck, 2017; Neeley,
2012b), —FH . ZZ 20T, EEEFSEIC, XA T 4 7 LRELEBELHETOTIX
2, HEFBELTOEBEOGEANORFEL RETEEMEZ FTEL TWDHON THiEE

& L ToJEGFE]. English as a Lingua Franca (LU ELF & B§FR) AFZETdH % (Jenkins et
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al., 2011), AL, AR THRFEFEZHEGE - BMSFEE LTES A&, BEEE LTS
ANDOEERELSHISDEY, /R AT 4 7TREPEFBEBTHEIERINZ o RDEL
RICKHET 2D TH D, ZHRRFE - LT REZ b o7 AN, EEMNZRREIZON
TEREZLZWL, MRHEEZ 2, REZERT 200 RILEDaI2=r— 3
v THEREELTORGE] OREDREBEICR-TNHIDOTH D,

ELF ffgE D5 R & & H 12, ELF DR AWM AN HEEARETLEDO LI ITHZ D
NOMFFEN T3 A TELF # Bk L 72 945685 ] (ELF-aware Teaching) &9 & 2 33K
FFENhT&CTWwb (Dewey, 2012; Sifakis & Bayyurt, 2016), ELF Z &ak L /- B HE T
X, EROEFEHEE LRICL 2D, XA T 4 7HEOE M Z ., ELF N EFE % il
BYICHL Y A+ D (Sifakis & Bayyurt, 2017; Sifakis et al., 2020), ELF fUZEHE L 1T, HEiESF
BFENEHLTCHODAI 22— a HEMBET L5 XET 2L THY
(Seidlhofer & Widdowson, 2018 : 29) . T D= OICFEHEN A DOEE N 2 LBEIZE T
TEEST 27200 [ XX SEEMER 25952 LM ST 5 (Kordia, 2020), H1 T
b, XMFEOHFOSE - LHEEMY | HPCHDOEDLT 2T — v a3 VK
(Dewey, 2011; Jenkins, 2021)X°, Z2MEFBL-HO L OLSEOEIR = HAMITIEHT 2
Translanguaging (Jenkins, 2018; Wei, 2018)% FH F N E#H L TH ST L ZEBEL TW
%, BLF # B LI BFEBRITWE LR B R ERICH D FIERHESLL TV D EiTnn
DTV Kohn X, FEHENBED TRBEBZMEVRDOLZOEFERBRAIRY K-> TEFE
X582 HREELZBCHNTML, EOXIICHRBEBEEZITDV DN EZESI L 2RE
LTW5 (2018), BEFOHABEEICH DI RFEORBEZELREZX 5D TIERL, MEWD

BRINLLEROEHERENZHME L Tala=r—rva a3 2RRA2BAER, TORK

Tl

BRnh ., BEONEBEBLELEOLIICHES LV BRBICFORER> TV 2L ThD,
SO, BEICBWTEHEENREELMEOSRRELBEAHAERDLI O OHEIRIEL LT, ELF
B EBMMENREBVONZ A7 RN—RF—=" 7 Task Based Learning (TBL) T 5
(Kohn, 2018; Kordia, 2020; Seidlhofer & Widdowson, 2018) & DA FE R RN L FFI N T&E T

W5,
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2.2 Task Based Learning

TBLIZ 2 a=hT7 4 7T FiBHERIEOF N GIYRA L (Ellis, 2017; Ellis & Shintani,
2013), FEHEN I A 2T T21OICESHELEORREZBL CSHE2ERT L HiE
Thd, HEROBEIZB T HEFBHEN, KFFOMELIERE R L, HFEOMMIZESL
BWEDOIZX L, TBLIZZ A ZE(TOLLDDaIa=r—aryrnbdsT L ICHGE
¥z DE S A% 2 7- (Ellis, 2017 : 109), Ellis 72 51X TBL Z =N TITH 7 L — AU —
7 % BARPIZHEE L T\ 5 (Ellis & Shintani, 2013:135-36), TBL CiXEsE& > ¥ 2 7
BATT DT TR, ZRA7 OO THAFEIES] & 22 27%0 [HEFEIE
) 2bbEE3EMTOERBEREREL LTS, £ TBLOX A7 ZIFLLTO 4 4
Hrdn, 1) ZA7O0F—0ERIT TEK] 2V, SEOT7+— L TIERNI L
2) FATIZBWTHLED Xy v7 | R0, PEHFZIZOXy vy 72O L7
WZIEREBRDULENSHDHZ L ; 3) FHEIFIESO L OEHEMNEREIEMN « B L T
FDORATHATHIZ L ; ZFLT4) FAZICBWTEEEMHE S Z L2 Mx T THEICE
RINTEHEREE "HDHZ L Ths (Ellis & Shintani, 2013:135-36),

2.3 ELF & TBL

TBLOZ7 L —LAU—2 L ELFZ Bk LI RBHBFLLKTLL, EFELaIa=
—YaryoEiel L, FEITXIMEER LB 220 R (Ellis and Shintani 2013: 136) T
BAPER E W, £/ TBLIZX A7 27T 25I0H0 ., FEENEGICALZSIED
iV %3 % Z & (authentic use of language) % FfRL L T\ %A (Ellis and Shintani
2013: 136), ELF f5m 2, BLEORBW EMFICHOE THFEM S Z L 2B H TR L
TWDHETH, BRMEREW, Ellis i3 A7 ORWUFEEMTLEOLY LV O
authenticity ZZED X A 7 IZEBTHONHE LW & b ML T\ 5 (Ellis, 2017 :
305), ELF # Bl L7 RGBHETH, RUSLCHFICE > TEILEL, hoOREE 26O RGE
DOEBLZT D [ZECHEIN TEILIZE T ELF @ “authentic use” (Cogo & Dewey.,
2012; Jenkins et al., 2011) Z X A 7 KM S ELO0PHE L N2 L E2EMHLTVWD

(Kordia, 2020), EFIZWERNDL, RFORETRHRELZ AR DHEEICELFERNE H > T
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TBL #HZEZWMY A, BES LBy T—vary, T4 Ay vary, I—=T407

EBATE, LrL, BBEKOHLIRED X A7 2RI LEMLEI L LTH, BHA
DT authentic REFEII 2=/ —2a v ERIAT I L EZHFELIEETE2, &

BEADNAARGEZ —FBHENLTVEGFEL L, REHNTIIEAWVWICHAETHETOIC, K%
THEELETEME) LOBET 22808, AHARTALHNTHL EELIS 255202
ERTRTVOH-T2nbTh D,

2.4 COIL

—h, B BEABTEPLOLICH LVEROMEA L L THENELTWDION, T
A > [E B 7182 # . Collaborative Online International Learning  (COIL)(Appiah-kubi &
Annan, 2020; De Castro et al., 2019) Cd %, COIL i% 10 4L, LiAs & R CT47bir, A
ARTHEEHNEIC COIL AT LH I L B3R ST ECU R A, 2018), 5
2. A TR THRPTOEENERL L T4 L, FEDOEZI N A T A VITHEIC
T RBATEDLIIEC RS EEZZoNTIT, AU T4 V&M - EHE WS E 3 IE
WICE G o0z,

WHORIL, REHEORRICOILIHAEL, AL IFAVEFEDOT 7 /0y —%@L
T, BRO#H=E 2572 LT, Eik L7 authentic 2¥FEI I 2 =47 —3+ 3 > ® TBL
ERETEL20TEHROVD, FARICE S TENRTFTERRZEM TE 2 HWBEHAEFFEEIC
BRDDTIERWINEEZTITEL, bro)EAKROKELRABTHRETH, an Mz Eo
WITNZA L TA K DEBEBETE ORARNIENY, BXfbtaIa=r—var, W
—ERT == EETE, BEFETEEENSE CRERS I 11T & 7 (Learning,
2020; 11 FFEH, 2021; HAR T etal, 2022; #HM4ET, 2020; FHEH, 2022)58, £ 72
KR REEOBEMBEICH D, Zhid, REORENRL L TA b, FHEOREDIER
DEICH U TA LV THBARFOHELSORTFHZE BRI, HFMICEEIZR > T
b, e ORERNXLERICSSDLWHBFEHOPEEZEDL Z LN, HMETEHL VW,
5THA A9, COILBEVIENDITIE, ZHRRFEOME, B8, RRx2ZH L, HA

DIERNOEFEVDH D ZENHELEEZRD, EH L, HIZ COILODREZFBT LICH
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72, N—=hF—8L, REFXATOTHA | FE~OYR—FRE, RMORHIT

D, EATEPIZESZ ENE o7,

3. EBRBEVER

AfaTimd 2 EEIZ, AADORZICBITLIEVAZAFEHDELLNLORETHY
HENATELILODEY R RAaAI 2= —2 g VIIEREZR THEEOaI 227
—YarhEMETZELEEZENET S, ZORETIE, Etao ey 2w CEEN
NP A 2= —var HEDOFHE0IREANL, ELF OIRAELTZ, BV R A
H@EE & L CoO3EGE (BELF : English as a Business Lingua Franca) (Kankaanranta &
Planken, 2010) Z#ZEFFH O A L L TRY AL TS, EEMICEENSEELE X
ADAR L E—REIRoTWND EWDEXFHE % (Neeley, 2012a; Neeley & Dumas,
2016), XA T A T HRNRWVWE YR ABLTHREBEBNELND Z ENRZVRWICH DY
THFEDOEFENEZHRIITTHERHDLEEZEZLDNDOTHD, EVRRAICBITLEM@FELE L
TOREDOHZEIL, HiED Specific Purposes (2511 5 BV R A58 TOIEFEH R IE
& . Management O3B 2885 . Mk, A# & BEE ST 7255 O & E O MR AR

N RAE S L COREEDOHRIE L ME T 2 PRI R 2 6 >, English for
Specific Purposes D3 B/ 1%, HREICLDE VR AI—T 4 /7RIy — 3 v
DHFRKREEZBM LTS, —J. Management D4 EF 0 5 1%, N O EFEESCE
VRALONBERR ala =S —va Y ICEEEEZ DL TOREFELRELOMR
B, EFE 2 EDL 00T — LU =7 REEOBBROEEMLR EDONRKRREZMAE LT
W5, 8T, EVFRATIa=r—va TR, EVXRALOBNERT D OICK
FEEMODOTHY, KO [ 7xr—Lb=X] LV 777 ar=%k] NEAR
WCHELERDL, SVWHRANE, FAERZERENOE YR RACB T LT -V EERT DT
HOBPEM Y — L b L CHFEL M S authentic ZRIRWMEED L H X A7 NAE L 72
%

ZORFBEO T — AL, 3FEHROEELEZ OME - 9EIbIZ > TAH Y T A TIT O BERNF

HThD, EHIT2021 EEOLXFEH (20224 1 H—3 H) & 2022 £FE 0 FEEY (2022
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Fa—6H) O2EIZHI>TCOIL ZEANLZERKEZIT o IZM, Kim Tl 2022
FERFHOEKRIZOVWTIHR LD, HARAIT, 2021 FEOLZEHITIT, MO 2 —2
T, B, NV, T2V IO 3INPED 3 DO D K¥E COIL A L7z RN #EE
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Abstract

This paper reports on an educational practice in an elective subject which aims to develop
students’ spontaneous, continuous studying ability as well as their self-studying, researching
ability. In this subject, one student made an excellent study, which had the intention of doing
research on questions in the text completion in TOEIC L&R Test, Part 6. Referring to Tanaka
(2017), the student explored what kind of skills the examinees will need in order to answer
questions in Part 6. The results show that 54 questions (34%) of all the 160 questions in Part 6
require grammatical skills, and 45 questions (83%) of them can be answered with the
grammatical skills that are taught in junior high school. From those results, the student
concluded that examinees need not only the grammatical skills of junior high school, but also
vocabularies as well as grammar that are taught in high school. Through the series of the
student’s studying processes, the instructor reflects on the method of this subject, and considers

how to have students set meaningful learning.
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There is no better time to visit beautiful Nova Scotia, and Nova Scotia Tours can
help! With over 25 years in business, we know how to plan ---131.--- tailored to
our clients specifications. You and your family can enjoy everything from our
Gaelic fiddle music and Ukrainian heritage festivals to the fresh, salty air and
delicious seafood. For adventure seekers, there are many activities ---132.--- you
busy. ---133.---. Or, ---134.--- you prefer, relax and dine at any of our world-class

restaurants. But don’t wait. Call us today at 902-555-0166!

131 (A) garments (B) deliveries (C) conferences (D) vacations
132 (A) to keep (B) keep (C) having kept (D) would keep
133 (A) Book now to reserve your hotel.

(B) Speak with our representatives Monday through Friday.

(C) Try whale watching, kayaking, or cycling.

(D) Choose from over hundreds of locations.
134 (A) if (B) moreover (C) despite (D) both

(Educational Testing Service, 2016, p.45)
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(...) Its award-winning chefs offer a classic dining experience ---132.--- by our

regional heritage. (...)

132 (A) influenced (B) influential (C) influencing (D) influence

(Educational Testing Service, 2017a, p.45)
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The Durham Fitness and Health Expo (DFHE) is an international event that brings the

fitness and health industries together for three days in one place, ---139.--- the perfect

opportunity for these industries to showcase their products and services. (...)

139 (A) provided (B) provides (C) will provide (D) providing

(Educational Testing Service, 2017b, p.47)
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